
 

 

SOCIOLOGICAL FOUNDATIONS OF EDUCATION 
S. D. Ahangar (Double Gold-Medallist)   UNIT-1  SOCIOLOGICAL PERSPECTIVES  

Emile Durkheim (1858-1917) 
One of Emile Durkheim’s major concerns was social and moral order. This emphasis is undoubtedly related to his upbringing in the home of an eminent French rabbi” “From Judaic family training and an intimate environment Durkheim gained a deep and permanent concern for universal moral law and the problems of ethics, a concern that was not combined with any indulgent sense of humour. Indeed, he was eminently without humour and somewhat heavy-handed” (Simpson, 1936:1). 

 How is social order possible? According to Durkheim, social order works because of a broad consensus on values and institutions (government, family, religion etc.) among members of a society. This consensus is especially characteristic of nonliterate societies based on mechanical solidarity – social unity that comes from a consensus of values and norms, strong social pressures for conformity, and dependence on traditional and family. Durkheim, witnessing the social upheaval brought on by the industrial and democratic revolutions, attempted to describe how social order was achieved in complex, industrial society. In modern society, he contended, social order is based on organic solidarity – social unity based on a complex of higher specialised roles that makes members of society dependent on one another.  
 Durkheim’s major contribution probably came in the area of research methods. Although Auguste Comte and other early sociologists emphasised the need to make sociology scientific, their own research methods were not very scientific. They did, however, influence later sociologists to replace armchair speculation with careful observation, to engage in the collection and classification of data, and to use data for formulating and testing social theories. One of the most prominent of these later sociologists was Emile Durkheim. He first introduced the use of statistical techniques in the study of human groups in his ground-breaking research on suicide. 
 In this same study, Durkheim demonstrated that suicide involves more than individuals acting alone. By showing that suicide rates vary according to group characteristics – the suicide rate is lower among Catholics than Protestants, lower among married than single person – Durkheim convincingly supported the idea that social life must be explained by social factors rather than by individualistic ones.       
 
 

 FUNCTIONALSIM OR FUNCTIONAL PRESPECRIVE 
The concept of ‘function’ has been further elaborated by some of the sociologists which ultimately led them to establish a “functionalist theory” as such. The functionalist 



 

 

theory which is often referred to as ‘function approach’, or ‘structural- functionalism’, or ‘functionalist perspective’, or ‘functionalism’ has been associated with the work of American sociologists, such as Talcott Parsons, Robert K. Merton, and Kingsley Davis. 
“The functionalist theory implies that society tends to be organised, stable, well integrated systems, in which most members agree on basic values”. Sociologists with a functional approach study the way in which each part of a society contributes to the functioning of the society as whole. They stress much the role of balance or equilibrium in society. They view society as a system of interrelated parts. They are mainly interested in the ‘contributions’ or ‘purposes’ these parts serve for ongoing social life. They focus on the ‘functions’ or ‘consequences’, that a given element has in society. To make it more specific, the functionalists say that each group or institution persists because it is functional.  
Examples: (i) In trying to explain why all human societies have a family system-the functionalists would ask what function (or need) does the family system fulfil for the larger system? The answer to this question will highlight the contributions that family systems make to the on-going life of societies. The family, for instance, functions to regulate sexual behaviour, to transmit social values to children, and to take care of young and aged people who could not otherwise survive. (ii) Economic activity, functions to provide the goods and services on which our society depends for its existence. It also gives people roles in life, enabling them to earn a living and to draw a sense of identity from the work that they do. (iii) The school functions to educate children, prepare workers, take children off their parent’ hands for part of the day, etc. 
In the functionalist view, a society has an underlying tendency to be in equilibrium, or balance. Social change is, therefore, likely to be disruptive unless it takes place relatively slowly. Because, changes in one part of the system usually provoke changes elsewhere in the system. Example: If the economy requires an increasing number of highly trained workers, the schools and colleges will adopt the policies and practices to supply them, and the state will sanction more money for education. But if the economy expands so rapidly that the other elements in the social system cannot “catch up”, social disequilibrium well with result. 
From the functional point of view, if a particular social change promotes a harmonious equilibrium it is seen as functional; if it disturbs the equilibrium it is dysfunctional; if it has no effects, it is non- functional. Example: In a democracy political parties are functional, while bombings, assassination, and political terrorism are dysfunctional, and changes in political vocabulary or party symbols are non- functional. 
Functionalists asks such questions as – “How does this value, or practice, or institution help meet the needs of the society”? “How does it fit in with the other practices and institutions of the society”? “Would a proposed change make it more or less useful to society”? 
As Donold Light Jr. and S. Killer have pointed out. “By looking at the social world through a functional perspective, sociologists often develop convincing explanations for the existence of social phenomena that would otherwise be puzzling or incomprehensible”. For example, Kingsley Davis has come up with some innovative and convincing explanation for the practice of prostitution which the society condemns and at the same time maintains. His functionalist explanation are as follows: (i) Prostitution 



 

 

provides a sexual outlet for travellers, businessmen, salesmen, sailors etc., who will be unable to find stable partners, (ii) For those who do not have the will or energy to pursue more elaborate forms of courtship, it is required, (iii) For those who stable partners are temporarily out of contact during separation, divorce, widowhood, (iv) For those sexual perverts who cannot continue the long-term enduring sex relationships, (v) For those who are unable to compete in ordinary sexual market place, examples: the disfigured, handicapped, impotent. 
 Assumptions of Functionalism 

Functional theory is based on some assumption. According to Dahrendorf, the main assumptions of functionalism are as follows:- 
 A society is a system of integrated parts.  Social systems tend to be stable because they have built-in mechanisms of control.  Dysfunctions exist, but they tend to resolve themselves or become institutionalised in the long run.  Change is usually gradual.  Social integration is produced by the agreement of the most members of the society on a certain set of values. The value system is the most stable element of the social system. Functional theory and research represent a young but rapidly growing approach. Its accomplishments are promising but still tentative. “Functionalism is perhaps more promising than achievement. But it is an important promise”. – Prof. Timasheff. 

 FUNCTIONAL PRE-REQUISITES 
The functional theory has to answer questions such as – “If social life is to persist what conditions must be met with by the group or social system”? Several of Parson’s students have compiled a list that they call the “Functional pre-requisites” on any social system. They can be grouped under four heading. In fact, they represent four recurrent functional problems which every social system must solve attempts to adapt itself to the basic facts of life. As mentioned by H.M. Johnson they are: (i) pattern maintenance and tension management, (ii) adaptation, (iii) goal attainment, and (iv) integration. 
1. Pattern Maintenance and Tension Management: A social system has its own patterns which must be maintained. The units of the system, that is, role-occupants or sub-groups, must learn these patterns and develop an attitude of respect towards them. Thus any social system must have mechanisms of “socialisation”. Through the process of socialisation the culture patterns of the system become a part and parcel of the personalities of its members. After they are learnt the cultural patterns have to be renewed. They are renewed through appropriate rituals and other symbols.  
Tension management: A human group cannot endure if it fails to meet the individual human needs of its members. The units of any system, i.e., individuals or sub-groups are subject to emotional disturbance and distractions. Man’s emotional, spiritual, and cultural requirements are extremely complex. Still they must be met with or “managed” if the units are to be able to carry on effectively. All social systems provide for relaxation from tension by means of activities that allow a person to express his or her inner feelings. For example, dance and the arts do this task. All societies provide 



 

 

special structural arrangements for differences in sex and also for such crucial events as births and deaths. Wherever there is social life, there are structures or patterns of leisure and recreation, craft, art and some form of religion expressed in myths or elaborate ritual.   
2. Adaptation: Any social system must be adapted to its social and non-social environment. For a society to survive it must have a technology adequate to provide food, shelter and clothing. The economy of the society meets their need. Every ‘permanent’ social system has its own division of labour. Because, for the production of goods and services, role differentiation becomes necessary. It is known that no one person can perform simultaneously all the tasks that have to be performed. The system must also provide care for the helpless young and protection against animal and human predators. Many of the structures existing in any society are designed to fulfill these essential functions.  
3. Goal Attainment: Every social system has one or more goals to be attained, through co-operative effort. “National securities” – can be cited here as the best example of a societal goal. Adaptation to the environment, social and non-social, is necessary if goals are to be attained. Further, in accordance with the specific nature of tasks of the system, the human and non-human resources must be mobilized in some effective way. For example, in any social system there must be a proper process for determining which persons will occupy what role at what time for what purpose. The problem of allocation of members within the social system will be solved by such a process. The rules regulating inheritance, for example, solve this problem in part. 
The allocation of members and the allocation of scarce resources are important for both adaptation and goal attainment. The economy of a society as a sub-system produces goods and services for various purposes. The government in complex societies mobilizes goods and service for the attainment of specific goals of the total society. Example: A business firm may have the goal of producing steel. The goal is adaptive for the society because steel can be used for many purposes, including the purposes of other business firms. The steel company faces the adaptive problem. It means, it had to adjust to the government and to competing firms and provide itself with the necessary raw materials for its productive goals. 
4. Integration: Since they live in groups men and women must consider the needs of the group as well as their own needs. They must coordinate and integrate their actions. ‘Integration’ has to do with the interrelations of units of social system, that is, individuals and groups. “To some extent, the members of a system must be loyal to one another and to the system as a whole. This is a problem of solidarity and morale”. Morale is important for both integration and pattern maintenance. It is closely related to common values. It is the willingness to give oneself to specific undertaking. In the routine living, the goals and interests of the whole society are not very much interests of the whole society and are not very much present in the minds of most of its members. That way, the interests of sub-groups are always remembered. But during the period of crisis such as war or revolution the goal and interest must always dominate if the society is to survive an independent group. 
In almost every social system, some participants, including whole sub-groups, violate the norms. Since the norms fulfil some social needs, their violation are a threat to the social system. Thus, the need for “social control” arises. It is essential to protect the 



 

 

integrity of the system. “Thus, the elaborate rules provide orderly procedures to determine who will occupy given sites, to control the use of force and fraud, to co-ordinate traffic, to regulate sexual behaviour, to govern the conditions of exchange, and so on”. 
Since the individual members are often motivated by “self-interests” changes of clashes, taking place between them cannot be ruled out. Sometimes, even with best morale we find threats to integration. Hence, there must be mechanism for restoring solidarity. Such mechanisms are normally operative most of the time. It must be noted that even with the well-institutionalised norms, instances of deviance do take place. The deviations may even become disruptive. Hence, there is the need for “secondary” mechanism of social control. Example: In the modern state, the whole apparatus of catching and rehabilitating the criminal represents such a kind of secondary mechanism. 

 SOCIAL FUNCTION AND DYSFUNCTIONS 
The concepts of social functions and dysfunctions are essentially related to the functional theory. R.K. Merton has drawn our attention to the fact that not all elements in the social system are functional at all times. On occasion some element may actually disrupt the social equilibrium and may therefore be dysfunctional. 
As H.M. Johnson has explained, “Any partial structure – a type of sub-group, or a role, or a social norm, or a cultural value-is said to have a function if it contributes to the fulfilment of one or more of the social needs of a social system; - any partial structure is said to have a dysfunction if it hinders the fulfilment of one or more of these needs”. 
Thus, a cultural trait which helps the society in meeting its needs or requirements is called a functional trait, and one which hinders a society in achieving its needs or requirements, is called a dysfunctional trait. 
Examples: (i) Religion is said to be functional when it helps in binding together members of a society. It is called dysfunctional when it promotes superstitious beliefs and ‘meaningless’ practices. (ii) A political machine is dysfunctional when it increases graft and corruption. It remains functional when it is able to protect the right of minorities and assure equality to all. (iii) The high birth rate in the less developed countries of the world is very dysfunctional for those societies because, it has created a serious problem of overpopulation. 
Sometimes, an element, in the social order can be functional in one respect and dysfunctional in another. Any industry in any modern society, for example, has the manifest function of providing the goods on which the way of life of the people depends. But it has also the latent function of polluting the environment and is therefore, dysfunctional in this sense. The full implications of any element in the social system therefore have to be carefully explored. 

Not ‘Purposes’ but ‘Functions’ 
As Merton has made it clear ‘function’ of any element has to be distinguished from “purpose”. A purpose is something subjective that is, something in the mind of the participant or participants in a social system. But a function of dysfunction is an objective consequence of action. When we attribute functions to sub-groups roles norms or any partial structure. We mean that its action has certain consequences for a social system irrespective of the motives of the actor or actors. Motives are important, no 



 

 

doubt, but they are not the same thing as functions or dysfunctions. 
The Distinction is only Relative 

It is to be noted that the distinction between “function” and “dysfunctional” is only relative and not absolute. Sometimes, they may be complementary to one another also. Because, we often find both function and dysfunction in any single phenomenon simultaneously .It is difficult to draw a line of separation between these two. Whatever is functional to some may turn out to be dysfunctional for someone else. Hence the description of the two expressions often becomes subjective depending upon the social situations. 
Further, the value or practice or norm, etc., which is functional at one time or place may be come dysfunctional – interfering with the smooth operation of society – at another time or place. Example: large families were desired throughout most history. Death rates were high and large families helped to ensure some services. Especially, in America, with a big continent to fill, and with never enough hands to do work, large families were functionally useful. They provided workers, companionship, and old age security, and we are good both for the individual and the society. But today, in a crowded world with a low death rate, large families are no longer a blessing. In other words, large families have become dysfunctional and ‘threaten the welfare’ of the society. 

Functions and Dysfunctions as Eeconomia and Dysnomia 
The distinction between function and dysfunction can further be made clear by making use of the much fashionable organic analogy. In an organism we distinguish between health and ill-health or disease. Ancient Greeks thought that the ideas of health and diseases could be applied to society to distinguish conditions of ‘eunomia’ (which refers to good order or social health) from ‘dysnomia’ (which denotes disorder or social ill-health). In brief, ‘eunomia’ refers to function and ‘dysnomia’ refers to dysfunctions. In the organic world, there is a special science called ‘pathology’ which studies ill-health or the phenomena of dysnomia or dysfunction. In the 19th century, Durkheim  borrowed this concept of Pathology from the organic sciences and used it in his sociological studies of ‘Suicide’ and “Division of Labour in Society”. He called it “social pathology”. In these two studies “he attempted to find out objective criteria by which to judge whether a given society at a given time is normal or pathology, eunomic or dysnomic”. Durkheim preferred to use the term “anomic conditions” in place of ‘dysnomic conditions’. 
With regard to the organic structures we can find strictly objective criteria by which we distinguish disease from health, pathological from normal. Disease may either threaten the organic with death or interfere with its organic activities or functions. As far as the human societies are concerned, we cannot say that societies die in the manner in which the organism dies. Hence, we cannot define dysnomia as some conditions which lead, if not controlled, to the death of a society. Unlike an organism, a society can change its structural type, or it can become an integral part of a larger society. It is for this reason Brown says, “we cannot define dysnomia as a disturbance of the usual activities of a social type”. 
As far as the comparison between “the health of an organism” and “the eunomia of society” is concerned, we find a striking congruence. In both the instances, it means a condition of the harmonious working together of parts. Due to its organic unity the organism tries to maintain its health. Similarly, society too has a kind of unity which 



 

 

Brown calls “functional unity”, or “inner consistency of a social system”. Brown is confident that it may be possible to establish a purely objective criterion to determine the degree of functional unity of any particular society. But he has admitted that the infant science of society has not been able to establish such a kind of criterion at present. 
The functional theory presupposes that every element in a social system fulfils certain functions. But how does one determine what the functions of a given element in the social system are? The sociologist only asks what its consequences are – and not what its purposes are believed to be. The assumed purposes of some component in the social system do not necessarily tell us what its functions are. Because the component can have consequences other than those that were intended.  This fact has made R.K. Merton to make a distinguish between ‘manifest functions’ and ‘latent functions’. 
According to Merton, “functions are those that are intended and recognised; “latent” functions are unrecognized and unintended”. 

Manifest Functions 
These are “intended and recognised” functions. These are functions which people assume and expect the institutions to fulfil. Example: (i) Schools are expected to educate the young in the knowledge and skills that they need. It is its manifest. (ii) Economic institutions are expected to produce and distribute goods and direct the flow of capital wherever it is needed. (iii) Dating is expected to help the young men and women to find out their suitability for marriage. (iv) The welfare system has the manifest function for preventing the poor from starving. (v) Similarly, incest taboos are expected to prevent biological degeneration. These manifest functions are obvious, admitted and generally applauded. 

Latent Functions 
These are “unrecognized and unintended” functions. These are the unforeseen consequences of institutions. Examples: (i) Schools not only educate youth, they also provide mass entertainment and keep the young out of employment market. (ii) Economic institutions not only produce and distribute goods, but also promote technological, political and education changes, and even philan-theory (iii) Dating not only selects marriage partners, but also supports a large entertainment industry. (iv) The welfare system not only protects the starving, but it also has the latent function of preventing a civil disorder that might result if millions of people had no source of income. (v) Incest taboo has the latent function of preventing conflicts within the family. Its latent function is it reinforces the sexual union between husband and wife. 

Role of Latent Functions in Relation to Manifest Function 
Latent functions of an institution or partial structure may – (i) support the manifest functions, or (ii) be irrelevant to, or (iii) may even undermine manifest function. These points may be clarified with examples. 
 Latent functions may support the manifest functions: Example: the latent functions religious institutions in the modern society include-offering recreational activities and courtship opportunities to young people. all Church leaders agree that these activities help Churches pursue their manifest functions. 
 Latent functions may be irrelevant to manifest functions: Example: It is very much doubtful that the sports spectacles staged by schools and colleges have much 



 

 

effort upon the manifest functions of promoting education. But, they seem to be largely irrelevant to this manifest functions. 
 Latent functions sometimes undermine manifest functions: Example: The manifest function of civil service regulations is to secure a competent, dedicated staff of civil servants to make government more efficient. But the civil service system may have the latent function of establishing a rigid bureaucracy (consisting of bureaucracy with least concern) which may block the programme of an elected government. Such a bureaucracy may refuse to carry out the government programmes, which disturb the bureaucrat’s routine procedures. This could be referred to as the ‘dysfunctional’ aspect of the civil service system.  

Latent dysfunctions 
As it is clear, a particular or some latent functions of an element or a particular structure may provide to be dysfunctional for the system as such. Example: The manifest function of the regulation of drugs by the government is to protect consumers against injurious substances. Its latent function may be to delay the introduction of new, lifesaving drugs. This latent function, it is obvious, is dysfunctional for the social system. Similarly, the manifest function of Western health institutions has been to reduce illness, premature death and human misery; the latent function has been to promote a population explosion and massive famine in the underdeveloped countries. These latent functions are definitely ‘dysfunction’ in nature. 
There are, therefore, many instances in which latent functions might more precisely be called “latent dysfunctions”. Because they tend to undermine and weaken institutions or to impede attainment of its manifest functions. 

Interlink between Latent and Manifest Functions 
As H.M. Johnson has pointed out the distinction between manifest and latent functions is essentially relative and not absolute. A function may appear to be ‘manifest’ for some participation in the social system and ‘latent’ for others. But the individuals, many times, are not aware of the latent, or manifest dysfunctions of most of the partial structures of society. Still the distinction between them is of some importance. 
Firstly, if the sociologist is not aware of the possibility of latent functions, he might often think that some partial structures have no function at all. Further, he might become quite contented with discovering manifest functions only. It is here, that the sociologists in his investigation, has got ample chance to go beyond his “common sense” to find out explanation for certain social element in terms of latent functions and dysfunction. 
Secondly, any social reformer must be sufficiently aware of the latent functions and dysfunctions of any partial structure which he wants to reform or change. His proposals for reform would become ineffective, if he is not conscious of these functions. In fact, “knowledge of the way in which society actually “works” is the only sound basis for social planning. Naïve moralizing can be not only ineffectual but wasteful and otherwise harmful”. For example, mere launching a crusade against the so called ‘corrupt’ political machines in a city or a province in a blind manner is of no use if one is ignorant of the latent functions of ‘corruption’. 
Finally, the distinction will help one to know or estimate the effects of transformation of a previously latent function into a manifest function; the distinction 



 

 

also involves the problem of the role of knowledge in human behaviour and the problems of “manipulation” of human behaviour. 
 
CONFLICT THEORY 
 
 

 Karl Marx (1818-1883) 
 Herbert Spencer and Karl Marx had very different conceptions of the nature of society and social change. Spencer depicted society as a set of interrelated parts that promoted its welfare; for Marx, society consisted of conflicting groups with different values and interests whose selfish and often ruthless competition harmed society. Spencer saw progress coming only from non-interference with natural, evolutionary processes, but Marx believed that progress would come only through planned revolution. According to Spencer, societies improve as they change; according to Marx, change does not necessarily bring progress  
Marxism 
 Marxist theory offers a radical alternative to functionalism. It became increasingly influential in sociology during the 1970s, partly because of the decline of functionalism, partly because it promised to provide answer that functionalism failed to provide, and partly because it was more in keeping with the tenor and mood of the times. ‘Marxism’ takes its name from its founder, the German-born philosopher, economist and sociologist, Karl Marx (1818-83). The following account is a simplified version of Marxist theory. It must also be seen as one interpretation of the theory: Marx’s extensive writing has been variously interpreted and, since his death, several schools of Marxism have developed. (See Marx and Engels. 1949, 1950 for extracts from Marx’s most important writings.)     
 

Economic determinism is an idea often associated with Marx. According to the principle of economic determinism, the nature of a society is based on its economy. A society’s economic system determines its legal system, religion, law, art, literature, and political structure. Marx himself did not use the term economic determinism; it was applied to his ideas by others. This is no doubt a consequence of his concentration on the economic sphere in capitalist society. The mistake interpreters have made is to assume that because Marx perceived the economic institution as heaving primary in capitalist society, he believed that all societies operated according to the same principle. Moreover, Marx recognised that even in capitalist society, economic and noneconomic institutions mutually affect each other. Sometimes Marx even wrote that the economy “conditions” rather than “determines” the historical process in capitalistic society. 
For Marx, only one factor separates social classes in capitalistic economics – ownership of the means of production. Although recognizing the presence of several social classes in nineteenth – century industrial society – farmers, servants, factory workers, craftsmen, owners of small businesses, moneyed capitalists – Marx predicted that all industrial societies would ultimately contain only two social classes. Those who 



 

 

owned capital, the bourgeoisie, would be the rulers; those without capital, the proletariat, would be ruled. 
 Class conflict: According to Marx, the unfolding of history was the result of class conflict: Those controlling the means of producing wealth would eventually be overthrown by those who worked for them for survival wages. Sometime after the successful revolution of the workers, a communistic society without social classes and without exploitation would replace capitalism.  

Life was harsh to Marx. He was born the son of an eminent German lawyer and married a women from an aristocratic family, yet during his most productive years, he lived under desperate financial conditions. At times Marx could not leave his home because he has been forced to pawn his coat and shoes. Sometimes he could not afford the postage to mail his work to his publishers. On top o this, he developed very painful boils, which made sitting difficult. Despite this problem, he continued to produce significant works.  
 Power What? Their answer: Those with the most power – the ability to control the behaviour of others even against their will – get the largest share of whatever is considered valuable in a society. Those with the most power have the most wealth, the most prestige, and the most privileges. Because some individuals and groups have more power than other, they are able to force the less powerful to do as they wish. Income tax laws, for example, benefit the wealthy rather than all taxpayers. According to Philip Stern (1974), in 1969 there were over 1,000 American families with annual incomes over $100,000 who paid no income taxes whatever. Fifty-six of those families had annual income over $1 million per year. All of this was perfectly legal. The American Medical Association protests practicing physicians by limiting the supply of doctors, in spite of our need for more of them. The National Rifle Association exerts great effort and spends much money to maintain the right of Americans to own firearms and the right of gun-related industries to keep their vast markets, despite evidence that easy access to handguns contributes to crime and violence. 
 Social change: Since there are so many conflicting groups and since the balance of power among groups may shift, social change is constant, according to conflict theory. For example, the women’s movement is attempting to change the balance of power between the sexes. If this movement is successful, we will see a substantial increase of women in important occupations. They will be making or influencing decisions in business, politics, medicine, and law. Traditional sex roles will change in other ways as well. More women will choose to remain single, to marry later in life, to have fewer children or none, to divide household tasks with their husbands or roommates. These changes, in fact, are already occurring. 
 Consequences of conflict: Although they recognise that conflict may sometimes be harmful and disruptive, conflict theorists point up its positive consequences. According to Lewis Coser (1956), conflict may actually increase the adjustment and well-being of social groups by strengthening group boundaries, preventing members from withdrawing, and reinforcing commitment among group members. The Israeli-Arab conflict demonstrates that a strong group identity can enable a small, vulnerable nation like Israel to survive against great odds. 



 

 

 Synthesis of Functionalism and Conflict Theory 
 Which theoretical perspective–functionalism or conflict theory–is best? Neither; there is no one best theory. Each of these perspectives sheds light on certain aspects of social life. The advantages of one theory are the disadvantage of the other. Functionalism explains much of the consensus, stability, and cooperation within a society. Conflict theory explains much of the constraint, conflict, and change. Since each theory has captured an essential side of society’s nature, their combination or synthesis is a reasonable next step. 

Some attempts to combine functionalism and conflict theory have already been made (Dahrendorf, 1958; van de Berghe, 1963). One of the most promising is the attempt to specify the conditions under which conflict and cooperation occur. Gerhard Lenski (1966) contends that people cooperate–even share the fruits of their labours–when scarcity threatens their survival. But conflict, competition, and constraint are likely to occur when there is more than enough for everyone. Thus as a society moves from a subsistence economy to an affluent one, conflict, competition, and constraint increase. Or to cite another example, the more a deprived group questions the legitimacy of its condition, the more likely it is to conflict with privileged groups (Coser, 1956:37). The civil rights and women’s movements are recent examples of groups questioning the legitimacy of the inequalities they live with. 
 

A1. Conflict Perspective 
 Although functionalists emphasise the importance of value consensus in society, they do recognise that conflict can occur. However, they see conflict as being the result of temporary disturbances in the social system. These disturbances are usually quickly corrected as society evolves. Functionalists accept that social groups can have difference of interest, but these are of minor importance compared to the interests that all social groups share in common. They believe that all social groups benefit if their society runs smoothly and prospers.  
 Conflict theories differ from functionalism in that they hold that there are fundamental differences of interest between social groups. These differences result in conflict being a common and persistent feature of society, and not a temporary aberration.  
 There are a number of different conflict perspectives and their supporters tend to disagree about the precise nature, causes and extent of conflict. For the sake of simplicity, in this introductory chapter we will concentrate upon two conflict theories: Marxism and feminism. Other conflict theories will be introduces later in the book. (For example, the influential conflict theory of Marx Weber is dealt with in Chapter 2, 00. 36-8.) 
A2. Contradiction and conflict 
 Marxist theory beings with the simple observation that, in order to survive, humans must produce food and material objects. In doing so they enter into social relationships with other people. From the simple hunting band to the complex industrial state, production is a social enterprise. Production also involves a technical component known as the forces of production, which includes the technology, raw materials and scientific knowledge employed in the process of production. Each major 



 

 

stage in the development of the forces of production will correspond with a particular form of the social relationships of production. This means that the forces of production in a hunting economy will correspond with a particular set of social relationships. 
 Taken together, the forces of production and the social relationship of production and the social relationships of production from the economic basis or infrastructure of society. The other aspects of society, known as the superstructure, are largely shaped by the infrastructure. Thus the political, legal and educational institutions and the belief and value systems are primary determined by economic factors. A major change in the infrastructure will therefore produce a corresponding change in the superstructure. 
 Marx maintained that, with the possible exception of the societies of prehistory, all historical societies contain basic contradictions, which means that they cannot survive forever in their existing form. These contradictions involve the exploitation of one social group by another: in feudal society, lords exploit their serfs; in capitalist society, employers exploit their employees. This creates a fundamental conflict of interest between social groups since one against at the expense of another. This conflict of interest must ultimately be resolved since a social system containing such contradictions cannot survive unchanged. 
 We will now examine the points raised in this brief summary of Marxist theory in greater detail. The major contradictions in society are between the forces and relations of production. The forces of production include land, raw material, tools and machinery, the technical and scientific knowledge used in production, the technical organisation of the production process, and the labour power of the worker of the workers. The ‘relations of production’ are the social relationships which people enter into in order to produce goods. Thus in feudal society they include the relationship between the lord and vassal, and the set of rights, duties and obligations which make up that relationship. In capitalist industrial society they include the relationship between employer and employee and the various rights of the two parties. The relations of production also involve the relationship of social groups to the means and forces of production. 
 A3. The means of production consists of those parts of the forces of production that can be legally owned. They therefore include land, raw materials, machinery, buildings and tools, but not technical knowledge or the organisation of the production process. Under capitalism, labour power is not one of the means of production since the workers are free to sell their labour. In slave societies, though, labour power is one of the means of production since the workforce is actually owned by the social group in power. In feudal society, land, the major means of production, is owned by the lord, whereas the self has the right to use land in return for services or payment to the lord. In western industrial society, the capitalists own the means of production, whereas the workers own only their labour, which they hire to the employer in return for wages. 
A4. Exploitation and oppression 
 The idea of contradiction between the forces and relations of production may be illustrated in terms of the infrastructure of capitalist industrial society. Marx maintained that only labour produces wealth. Thus wealth in capitalist society is produced by the labour power of the worker. However, much of this wealth is appropriated in the form of profits by the capitalists, the owners of the means of production. The wages of the workers are well below the value of the wealth they produce. There is thus a contradiction between the forces of production, in particular the labour power of the 



 

 

worker which produces wealth, and the relations of production which involve the appropriation of much of that wealth by the capitalists. 
 A related contradiction involves the technical organisation of labour and the nature of ownership. In capitalist society, the forces of production include the collective production of goods by large numbers 0f workers in factories. Yet the means of production are privately owned, and the profits are appropriated by individuals. The contradiction between the forces and relations of production lies in the social and collective nature of production and the private and individual nature of ownership. Marx believed that these and other contradictions would eventually lead to the downfall of the capitalist system. He maintained that, by its very nature, capitalism involves the exploitation and oppression of the worker. He believed that the conflict of interest between capital and labour, which involves one group gaining at the expenses of the other, could not be resolved within the framework of a capitalist economy. 
A5. Contradiction and Change 
 Marx saw history as divided into a number of time periods or epochs, each being characterised by a particular mode of production. Major changes in history are the result of new forces of production. Thus the change from feudal to capitalist society stemmed from the emergence, during the feudal epoch, of the forces of production of industrial society. This resulted in a contradiction between the new forces of production and the old feudal relations of production. Capitalist industrial society required relations of production based on wage labour rather than the traditional ties of lord and vassal. When they reach a certain point in their development, the new forces of production will lead to the creation of a new set of relations of production. Then, a new epoch of history will be born which will sweep away the social relationships of the old order. 
 However, the final epoch of history, the communist or socialist society that Marx believed would eventually supplant capitalism, will not result from a new force of production. Rather it will develop from resolution of the contradictions contained within the capitalist system. Collective production will remain but the relations of production will be transformed. Ownership of the means of production will be collective rather than individual, and members of society will share the wealth that their labour produces. No longer will one social group exploit and oppress another. This will produce an infrastructure without contradiction and conflict. In Marx’s view this would mean the end of history since communist society would o longer contain the contradictions which generate change. 
 In view of the contradictions that beset historical societies, it appears difficult to explain their survival. Despite its internal contradictions, capitalism has continued in the West for over 200 years. This continuity can be explained in large part by the nature of the superstructure. In all societies the superstructure is largely shaped by the infrastructure. In particular, the relations of production are reflected and reproduced in the various institutions, values and beliefs that make up the superstructure. Thus the relationships of domination and subordination found in the infrastructure will also be found in social institutions. The dominant social group or ruling class, that is the group which owns and controls the means of production, will largely monopolize political power, and its position will be support by laws which are framed to protect and further its interests. 
 In the same way, beliefs and values will reflect and legitimate the relations of 



 

 

production. Members of the ruling class produce the dominant ideas in society. These ideas justify their power and privilege and conceal from all members of society the basis of exploitation and oppression on which their dominance rests. Thus, under feudalism, honour and loyalty were ‘dominant concept’ of the age. Vassals owned loyalty to their lords and were bound by an oath of allegiance that encouraged the acceptance of their status. In terms of the dominant concepts of the age, feudalism appeared as the natural order of things. Under capitalism, exploitation is disguised by the ideas of equality and freedom. The relationship between capitalist and wage labourer is defined as an equal exchange. The capitalist buys the labour power that the worker offers for hire. The worker is defined as a free agent since he or she has the freedom to choose his or her employer. In reality, equality and freedom are illusions: the employer-employee relationship is not equal. It is an exploitative relationship. Workers are not free since they are forced to work for the capitalist in order to survive. All they can do is exchange one form of ‘wage slavery’ for another. 
 Marx refers to the dominant ideas of each epoch as ruling class ideology. Ideology is a distortion of reality, a false picture of society. It blinds members of society to the contradictions and conflicts of interest that are built into their relationships. As a result they tend to accept their situation as normal and natural right and proper. In this way a false consciousness of reality is produced which helps to maintain the system. However, Marx believed that ruling class ideology could only slow down the disintegration of the system. The contradictions embedded in the structure of society must eventually find expression.  
 In summary, the key to understanding society from a Marxist perspective involves an analysis of their infrastructure. In all historical societies there are basic contradictions between the forces and relations of production, and there are fundamental conflicts of interest between the social groups involved in the production process. In particular, the relationship between the major social groups is one of exploitation and oppression. The superstructure derives largely from the infrastructure and therefore reproduces the social relationships of production. It will thus reflect the interests of the dominant group in the relations of production. Ruling class ideology distorts the true nature of society and serves to legitimate and justify the status quo. However the contradictions in the infrastructure will eventually lead to a disintegration of the system and the creation of a new society in which there is no exploitation and oppression. 
 Although highly critical of capitalism, Marx did see it as a stepping stone on the way towards a communist society. Capitalism would help to develop technology that would free people from material need; there would be more than enough goods to feed and clothe the population. In these circumstances it would be possible to establish successful communist societies in which the needs of all their members were met. Despite its pessimistic tone, Marxism shares with functionalism the modern belief that human societies will improve, ad that rational, scientific thinking can be used to ensure progress.               
     
 
    INTERACTIONISM  

 Max Weber (1864-1920) 



 

 

 German scholar Max Weber, the son of a well-to-do lawyer and politician, moved between a political and academic career. He wrote on a wide variety of topics, including the relationship between capitalism and Protestantism, power, the development of bureaucracy, religions of the world, and the nature of social classes. Unlike Emile Durkheim, he did not favor the study of human beings as if they were physical things. Weber’s approach was a subjective one-human act on the basis of their own understanding of a situation. Consequently, sociologists must discover the personal meanings, values, beliefs, and attitudes underlying behaviour. Understanding the subjective intentions of people could be accomplished through what Weber called the method of verstehen: understanding the behaviour of others by putting oneself mentally in their place. This perspective was apparently rooted in Weber’s personal nature. According to Weber’s wife, he “should throughout his life an extraordinary appreciation for the problems other people faced and for the shades of mood and meaning that characterised their outlook on life” (Bendix, 1962:8).                       
 Durkheim argued for an emphasis on social factors beyond the individual, but Weber argued for an approach combining sociology and psychology–a social-psychological approach. Finally, Weber advised sociologists to have value-free in their research; they should not let personal biases affect the conduct and outcome of their research.                    

 Originators Both functionalism and conflict theory deal with large social units and broad social processes–the state, the economy, evolution, class conflict. At the close of the nineteenth century, some sociologists began to recognise the importance of the way people relate within groups. Max Weber (1946, 1958, 1964a, 1964b) and George Simmel (1955) were the earliest contributors to interactionism, the theoretical perspective that attempts to understand social life from the view point of the individuals involved. Later sociologists, such as Charles Horton Colley (1902), George Herbert Mead (1939), W.I. Thomas (1931), Erving Goffman (1959), Harold Garfinkel (1967), and Herbert Blumer (1969), have developed in greater detail the insight that groups can only exist because their members influence one another’s behaviour. 
 Symbolic interactionism , which has been the most influential approach to interactions, emphasises interaction based on mutually understood symbols. Symbols–objects, colours, concepts, sounds, facial expressions, body movements–stand for something beyond themselves.  

 Symbols are not determined by the things they represent; they are determined by those who create and use them. 
Functionalism and Marxism have a number of other characteristics in common. First, they offer a general explanation of society as a whole, and as a result are sometimes known as macro-theories. Secondary, they regard society as a system, hence they are sometimes referred to as system theories. Third, they tend to see human behaviour as shaped by the system. In terms of Talcott, Parsons’s version of functionalism, behaviour is largely directed by the norms and values of the social system. From a Marxist viewpoint, behaviour is ultimately determined by the economic infrastructure. Some versions of feminism have similar characteristics in that they explain how society works in terms of the existence of a patriarchal system and explain the behaviour of males and females in terms of that system. (Other feminist theories are very different and share some features in common with interactions). 



 

 

 Interactions differ from functionalism, Marxism and most feminist theories in that it focuses on small-scale interaction rather than society as a whole. It usually rejects the notion of a social system. As a result it does not regard human action as a response or reaction to the system. Integrationists believe that it is possible to analyse society systematically and that it is possible to improve society. However, improvements have to be made on a smaller scale and in a more piecemeal way than those implied by macro or system theories. 
 Meaning and interpretation 

As its name suggests, interactions is concerned with interaction, which means action between individuals. The interactions perspective seeks to understand this process. It begins from the assumption that action is meaningful to those involved. It therefore follows that an understanding of action requires an interpretation of the meanings that the actors give to their activities. Picture a man and a woman in a room and the man lighting a candle. This action is open to a number of interpretations. The couple may simply require light because a fuse has blown or a power cut has occurred. Or, they may be involved in some form or ritual in which the lighted candle has a religious significance. Alternatively, the man or woman may be trying to create a more intimate atmosphere as a prelude to a sexual encounter. Finally, the couple may be celebrating a birthday, a wedding anniversary or some other red-letter day. In each case a different meanings is attached to the act of lighting a candle. To understand the act, it is therefore necessary to discover the meaning held by the actors.  
 Meanings are not fixed entities. As the above example shows, they depend in part on the context of the interaction. Meanings are also creating, developed, modified and changed within the actual process of interaction. A pupil entering a new class may initially define the situation as threatening and even hostile. This definition may be confined, modified or changed depending on the pupil’s perception of the interaction that takes place in the classroom. The pupil may come to perceive the teacher and fellow pupils and friendly and understanding and so change his or her assessment of the situation. The way in which actors define situation has important consequences. It represents their reality in terms of which they structure their actions. For example, if the pupil maintains a definition of the classroom as threatening and hostile, they may say little and speak only when spoken to. Conversely if the definition changed, there would probably be a corresponding change in the pupil’s actions in that context. 

 Self-concept 
The actions of the pupil in the above example will depend in part on their interpretation of the way others see them. For this reason many interactionists place particular emphasis on the idea of the self. They suggest that individuals develop a self-concept, a picture of themselves, which has an important influence on their actions. A self-concept develops from interaction processes, since it is in large part a reflection of the reactions of other towards the individual: hence the term looking glass self coined by Charles Cooley (1864-1929) (discussed in Coser, 1977). Actors tend to act in terms of their self-concept. Thus if they are consistently defined as disreputable or respectable, servile or arrogant, they will tend to see themselves in this light and act accordingly. 

 The construction of meaning 
Since interactionists are concerned with definitions of situation and self, they are also concerned with the process by which those definitions are constructed. For example, 



 

 

how does an individual come to be defined in a certain way? The answer to this question involves an investigation of the construction of meaning in interaction processes. This requires an analysis of the way actors interpret the language, gestures, appearance and manner of others and their interpretation of the context in which the interaction takes place. 
 The definition of an individual as a delinquent is an example. Research has indicated that police are more likely to perceive an act as delinquent if it occurs in a low-income inner city area. The context will influence the action of the police since they typically define the inner city as a ‘bad area’. Once arrested, a male youth is more likely to be defined as a juvenile delinquent if his manner is interpreted as aggressive and uncooperative, his appearance is seen as unconventional or slovenly, if his speech is defined as ungrammatical or slag, and if his posture gives the impression of disrespect for authority, or arrogance. Thus the black American youth from the inner city ghetto with his cool, arrogant manner and colourful clothes is more likely to be defined as a delinquent than the white ‘all-American girl’ from the tree-lined suburbs. 
 Definitions of individuals as certain kinds of persons are not, however, simply based on preconceptions which actors bring to interaction situations. For example, the police will not automatically define black juveniles involved in a fight as delinquent and white juveniles involved in a similar activity as non-delinquent. A process of negotiation occurs from which the definition emerge. Often negotiations will reinforce preconceptions, but not necessarily. The young black may be able to convince the police officer that the fight was a friendly brawl which did not involve intent to injure or steal. In this way they may successfully promote images of themselves as high-spirited teenagers rather than as malicious delinquents. Definitions and meanings are therefore constructed in interaction situations by a process of negotiation. 

 Negotiation and roles 
The idea of negotiation is also applied to the concept of role. Like functionalists, the interactionists employ the concept of role but they adopt a somewhat different perspective. Functionalists imply that roles are provided by the social system, and individuals enact their roles as if they were reading off a script that contains explicit directions for their behaviour. Interactionists argue that roles are often unclear, ambiguous and vague. His lack of clarity provides actors with considerable room for negotiation, manoeuvre, improvisation and creative action. At most, roles provide vey general guidelines for action. What matters is how they are employed in interaction situations. 
 For example, two individuals enter marriage with a vague idea about the roles of husband and wife. Their interaction will not be constrained by these roles. Their definition of what constitutes a husband, a wife, and a martial relationship will be negotiated and continually renegotiated. It will be fluid rather than fixed, changeable rather than static. Thus, from an interactionist perspective, roles, like meanings and definitions of the situation, are negotiated in interaction processes. 
 In summary, interactionism focuses on the process of interaction in particular contexts. Since all action is meaningful, it can only be understood by discovering the meanings that actors assign to their activities. Meanings both direct action and derive from action. They are not fixed but constructed and negotiated in interaction situation. From their interaction with others, actors develop a self-concept. This has important consequences since individuals tend to act in terms of their definition of self. 



 

 

Understanding the construction of meanings and self-concepts requires an interaction of the way in which they perceive the comment of the interaction  and the manner appearance and actions of others. 
While interactionists admit the existence of roles, they regard them as vague and imprecise and therefore as open to negotiation. From an interactionist perspective, action proceeds from negotiated meanings that are constructed in ongoing interaction situation.  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
UNIT- 2 
 
EDUCATION AND SOCIOLOGY 



 

 

 
SOCIOLOGY – THE SCIENCE OF SOCIETY 
 “In all ages and human times, ever since our erect and restless spices appeared upon the planet, men have been living with others of their kind in something called Societies. Whatever societies may be and whatever their chapter of history–whether primitive Polynesian or ancient Egyptian, classical Chinese or contemporary Russian, medieval English or modern American–they all exhibit common and constant features. These are the elements that give to society its form and shape, that constitute its structure and that, in a word, comprise the social order. It is the task of general sociology to discover these constants, to describe them with an economy of concepts, and to delineate their inter-relations”. 
 Sociology is the science of society. No other science endeavours to study it in its entirety. Economic studies man as a wealth-getter and wealth-disposer and inquires into the relations of wealth and welfare. History deals with the human past in accordance with the time order. Cultural Anthropology studies man, particularly the primitive man and it concentrates more on the primitive communities and their cultures. Psychology studies the man as a behaving individual. Social Psychology, as a branch of psychology, is concerned with the ways in which the individual reacts to his social conditions. Political Science studies man as a citizen, as a rural and as being ruled. Religion deals with man as a spiritual being and inquires into his faith in the supernatural power. Sociology alone studies social relationships, society itself. Thus the ‘focus’ of on other social science is identical with that of sociology. Indeed, it is the focus of interest that distinguishes one social science from another. 
 Sociology is interested in social relationships not because they are economic or political or religious or legal or educational but because they are at the same time, social. “Society”, as Maclver says, “is the marvellously intricate and ever-changing pattern of the totality of these relationships”. Further, in sociology we do not study everything that happens “in society” or under social conditions. But we study culture, for example, only for the light it throws on social relationships. Similarly, we do not study religion as religion or art as art or inventions as inventions. We study social relationships, their specific forms, varieties and patterning’s. We study how the relations combine, how they build up smaller or greater systems, and how they respond to changes and changing demands or needs. Hence our study of society is essentially analytical.  
 
 Definitions of Sociology 
 ‘Sociology’ which had once been treated as social philosophy, or the philosophy of history, emerged as an independent social science in the 19th century. Auguste Comte, a Frenchmen, is traditionally considered to be the father of sociology. Comte is accredited with the coining of the term sociology (in 1839). “Sociology” is composed of two words: socitus, meaning companion or associate; and ‘logos’, meaning science or study. The etymological meaning of “sociology” is thus the science of society. John Stuart Mill, another social thinker and philosopher of the 19th century, proposed the words ethnology for this new science. Herbert Spencer developed his systematic study of society and adopted the word “sociology” in his works. With the contributions of Spencer and others it (sociology) became the permanent name of the new science. 



 

 

 The question ‘what is sociology’ is, indeed, a question pertaining to the definition of sociology? No student can rightfully be expected to enter on a field of study which is totally undefined or unbounded. At the same time, it is not an easy task to set some fixed limits to a field of study it is true in the case of sociology. Hence it is difficult to give a brief and a comprehensive definition of sociology. 
 Sociology has been defined in a number of ways by different sociologists. No single definition has yet been accepted as completely satisfactory. In fact, there are as many definitions of sociology as there are sociologists. For our purpose of study a few definitions may be cited here. 

 Auguste Comte, the founding father of sociology, defines sociology as the science of social phenomena “subject to natural and invariable laws, the discovery of which is the object of investigation.” 
 Kingsley Davis says the “Sociology is a general science of society.” 
 Harry M. Johnson opines that “Sociology is the science that deals with social groups”. 
 Emile Durkheim defines sociology as the “science of social institutions”. 
 Park regards sociology as “the science of collective behaviour”. 
 Small defines sociology as “the science pf social relations”. 
 Marshal Jones defines sociology as “the study of man-in-relationship-to-man”. 
 Ogburn and Nimkoff defines sociology as “the scientific study of social life”. 
 Franklin Henry Giddings sociology as “the science of social phenomena”. 
 Henry Fairchild defines sociology as “the study of man and his human environment in their relations to each other”. 
 Max Weber defines sociology as “the science which attempts the interpretative understanding of social action in order thereby to arrive at a casual explanation of its course and effects”.  
 Alex Inkeles says, “Sociology is the study of system of social action and of their interrelations”. 
 Kimball Young and Raymond W. Mack defines sociology as “the scientific study of the social aspects of human life”. 
 Morris Ginsberg: Of the various definitions of sociology the one given by Morris Ginsberg seems to be more satisfactory and comprehensive. He defines sociology in the following way: “In the broadest sense, sociology is the study of human interactions and inter-relations, their conditions and consequences”. 
A careful examination of various definitions cited above, makes it evident that sociologists differ in their opinion about the definition of sociology. Their divergent views about the definition of sociology only reveal their distinct approaches to its study. However, the common idea underlying all the definitions mentioned above is that sociology is concerned with man, his social relations and his society. 
Nature of Sociology 
Sociology, as a branch of knowledge, has its own unique characteristic. It is 



 

 

different from other sciences in certain respects. An analysis of its internal logical characteristics helps one to understand what kind of science it is. The following are the main characteristics of sociology as enlisted by Robert Bierstedt in his book “The Social Order”. 
1. Sociology is an Independent Science 
 Sociology has now emerged into an independent science. It is not treated and studied as a branch of any other science like philosophy or political philosophy or history. As an independent science it has its own field of study, boundary and method. 
2. Sociology is a Social Science and not a Physical Science 
 Sociology belongs to the family of social sciences and not to be family of physical sciences. As a social science it concentrates its attention on man, his social behaviour, social activities and social life. As a member of the family of social sciences it is intimately related to other social sciences like history, political science, economic, psychology. Anthropology, etc. The fact that sociology deals with the Social universe distinguishes it from astronomy, physics, chemistry, geology, mathematics and other physical science. 
3. Sociology is a Categorical and not a Normative Discipline 
 Sociology “confines itself to statements about what is, nor what should be or ought to be”. “As a science, sociology is necessarily silent about questions of value. It does not make any kind of value-judgements. Its approach is neither moral nor immoral but amoral. It is ethically neutral. It cannot decide the directions in which sociology ought to go. It makes no recommendations on matters of social policy or legislation or programme. But it does not mean that sociological knowledge is useless and services no purpose. It only means that sociology as a discipline cannot deal with problems of good and evil, right and wrong, and moral or immoral. 
4. Sociology is a Pure Science and not an Applied Science 
 A distinction is often made between pure sciences and applied sciences. The main aim of pure sciences is the acquisition of knowledge and it is not bothered whether the acquired knowledge is useful or can be put to use. On the other hands, the aim of applied sciences is to apply the acquired knowledge into life and to put it to use. Each pure science may have its own applied field. For example, physics is a pure science and engineering is its applied field. Similarly the pure sciences such as economics, political science, history, etc., have their applied fields like business, politics, journalism respectively. Sociology as a pure science has its applied field such as administration, diplomacy, social work etc. Each pure science may have more than one application. 
 Sociology is a pure science, because the immediate aim of sociology is the question of knowledge about human society, not the utilisation of that knowledge. Sociologists never determine questions of public policy and do not recommend legislators what laws should be passed or repealed. But the knowledge acquired by a sociologist is of great help to the administrator, the legislator, the diplomat, the teacher, the foreman, the supervisor, the social worker and the citizen. But sociologists themselves do not apply the knowledge to life and use, as a matter of their duty and profession. 
5. Sociology is Relatively an Abstract Science and not a Concrete Science 



 

 

 This does not mean the sociology is an art and not a science. Nor does it mean, it is unnecessarily complicated and unduly difficult. it only means that sociology is not interested in concrete manifestations of human events. It is more concerned with the form of human events and their patterns. For example, sociology is not concerned with particular wars and revolutions but with war and revolution in general, as social phenomena, as types of social conflict. Similarly, sociology does not confine itself to the study of this society or that particular society or social organisation, or marriage, or religion, or group and so on. It is in this simple sense that sociology is an abstract not a concrete science. 
6. Sociology is a Generalising and not a Particularising or Individualism Science  
 Sociology tries to find out the general laws or principles about human interaction and association, about the nature, form, content and structure of human groups and societies. It does not study each and every event that takes place in society. It is not possible also. It tries to make generalisations on the basis of the study of some selected events. For example, a sociologist makes generalisations about the nature of secondary groups. He may conclude that secondary groups are comparatively bigger in size, less stable, not necessarily spatially limited, more specialised, and so on. This, he does, not by examining all the secondary groups but by observing and studying a few. 
7. Sociology is a General Science and not a Special Social Science 
 The area of inquiry of sociology is general and not specialised. It is concerned with human interaction and human life in general. Other social sciences like political science, history, economics etc., also study man and human interaction, but not all about human interaction. They concentrate their attention on certain aspects of human interaction and activities and specialise themselves in those fields. Accordingly, economics specialises itself in the study of economic activities, political science concentrates or political activities and so on. Sociology, of course, does not investigate economic, religious, political, legal, moral or any other special kind of phenomena in relation to human life and activities as such. It only studies human activities in a general way. This does not, however, mean that sociology is the basic social science nor does it imply sociology is the general social science. Anthropology and social psychology often claim themselves to be general social science. 
8. Finally, Sociology is Both a Rational and an Empirical Science  
 There are two broad ways of approach to scientific knowledge. One, know as empiricism, is the approach that emphasises experience and the facts that results from observation and experimentation. The other, known as rationalism, stresses reason and the theories that result from logical inference. 
 The empiricist collects facts; the rationalist co-ordinates and arranges them. Theories and facts are required in the construction of knowledge. In sociological inquiry both are significant. A theory unsubstantiated by hard, solid facts is nothing more than an opinion. Facts, by themselves, in their isolated character, are meaningless and useless. As Immanuel Kant said, “theories without facts are empty and facts without theories are blind”. All modern sciences, therefore, avail themselves of both empirical and rational resources. Sociology is not an exception. 
 It is clear from the above that sociology is an independent, a social, a categorical, a pure, an abstract, a generalising, both a rational and an empirical and a general social science. 



 

 

   
             SUBJECT-MATTER AND SCOPE OF SOCIOLOGY 
Major Concerns of Sociology (Subject-Matter of Sociology) 
 Ever since the beginning of sociology, sociologists have shown a great concern in man and in the dynamics of society. The emphasis has been oscillating between man and society. “Sometimes the emphasis was on man in society, at other times, it was on man in society. But at no stage of its development, man as an individual was its focus of attention. On the contrary, sociology concentrated heavily on society and its major units and their dynamics. It has been striving to analyse the dynamic of society in terms of organised patterns of social relations. It may be said that sociology seeks to find explanations for three basic questions: How and why Societies emerge? How and why societies persist? How and why societies change? 
 An all-embracive and expanding science like sociology is growing at a fast rate no doubt. It is quite natural that sociologists have developed different approaches from time to time in their attempts to enrich its study. Still it is possible to identify some topics which constitute the subject matter of sociology on which there is little disagreement among the sociologists. Such topics and areas broadly constitute the field of sociology. A general outline of the fields of sociology on which there is considerable agreement among sociologists could be given here. 
 Firstly, the major of sociology is sociological analysis. It means the sociologist seeks to provide an analysis of human society and culture with a sociological perspective. He evinces his interest in the evolution of society and tries to reconstruct the major stages in the evolutionary process. An attempt is also made “to analyse the factors and forces underlying historical transformations of society”. Due importance is given to the scientific methods that is adopted in the sociological analysis.     
 Secondly, sociology has given sufficient attention to the study of primary units of social life. In this area, it is concerned with social acts and social relationships, individual personality, groups of all varieties, communities (urban, rural and tribal), associations, organisations and populations. 
 Thirdly, sociology has been concerned with the development, structure and function of a wide variety of basic social institutions  such as the family and kinship, religion and property, economic, political, legal, educational and scientific, recreational and welfare, aesthetic ad expressive institutions. 
 Fourthly, no sociologist can afford to ignore the fundamental social processes that play a vital role. The social processes such as co-operation and competition, accommodation and assimilation, social conflict including war and revolution; communication including opinion formation, expression and change; social differentiation and stratification, socialisation and indoctrination, social control and deviance including crime, suicide, social integration and social change assume prominence in sociological studies. 
 Fifth, sociology has placed high premium on the method of research also. Contemporary sociology has tended to become more and more rational and empirical rather than philosophical and idealistic. Sociologists have sought the application of scientific method in social research. Like a natural scientist, a sociologist senses a problem for investigation. He then tries to formulate it into a researchable proposition. 



 

 

After collecting the data he tries to establish connections between them. He finally arrives at meaningful concepts, propositions and generalisations. 
 Sixthly, sociologists are concerned with the task of “formulating concepts, propositions and theories”. “Concepts are abstracted from concrete experience to represent a class of phenomena”. For example, terms such as social stratification, differentiation, conformity, deviance etc., represent concept. A proposition “seeks to reflect a relationship between different categories of data or concepts”. For example “lower-class youths are more likely to commit crimes than middle-class youths”. This proposition is debated. It may be proved to be false. To take another example, it could be said that “taking advantage of opportunities of higher education and occupational mobility leads to the weakening of the ties of kinship and territorial loyalties”. Though this proposition sounds debatable, it has been established after careful observations, inquiry and collection of relevant data. Theories go beyond concepts and propositions. “Theories represent systematically related propositions that explain social phenomena”. Sociological theories are mostly rooted in factual than philosophical. The sociological perspective becomes more meaningful and fruitful when one tries to drive insight from concepts, propositions and theories. 
 Finally, in the present era of explosion of knowledge sociologists have ventured to make specialisation also. Thus, today good number of specialised fields of inquiry is emerging out. Sociology of knowledge, sociology of history, sociology of literature, sociology of culture, sociology of religion, sociology of family etc., represent such specialised fields. The fields sociology logical inquiry is so vast that students of sociology equipped with genius and rich sociological imagination can add new dimensions to the discipline of sociology as a whole. 
 
Scope of Sociology 
 Every science has its own areas of study or fields of inquiry. It becomes difficult for anyone to study a science systematically unless its boundaries are demarcated and scope determined precisely. Unfortunately, there is no consensus on the part of sociologists with regard to the scope of sociology. V.F. Calberton comments. “Since sociology is so elastic a science, it is difficult to determine just where its boundaries begin and end, where sociology becomes social psychology and where social psychology becomes sociology, or where economic theory becomes sociological doctrine or biological theory becomes sociological theory something, which is impossible to decide”. 
 However, there are two main schools of thought regarding the scope of sociology: (1) The specialistic or formalistic school and (2) the synthetic school. 
(1) The Specialistic or Formalistic School 
 This school of thought is led by the German sociologists George Simmel. The other main advocates of this school are Vierkandt¸ Max Weber, Small, Von Wiese and Tonnies. 
 Simmel and others are of the opinion that sociology is a pure and an independent science. As a pure science it has a limited Scope. Sociology should confine itself to the study of certain aspects of human relationship only. Further, it should study only the ‘forms’ of social relationships but not their contents. Social relationship such as 



 

 

competition, sub-ordination, division of labour etc., are expressed in different fields of social life such as economic, political, religious, moral, artistic etc. sociology should disentangle the forms of social relationships and study them in abstraction. Sociology as a specific social science describes, classifies and analyse the forms of social relationships. 
 Vierkandt says that sociology concerns itself with the ultimate form of mental or psychic relationship which links men to one another in society. He maintains that is dealing with culture, sociology should not concern itself with the actual contents of cultural evolution but it should confine itself to only the discovery of the fundamental forces of change and persistence. It should refrain itself from making a historical study of concrete societies. 
 Max Weber opines that the aim of sociology is to interpret or understand social behaviour. But social behaviour does not cover the whole field of human relations. He further says that sociology should make an analysis and classification of types of social relationships. 

Small insisted that sociology has only a limited field. Von Wiese and Tonnies expressed more or less the same opinion. 
CRITICISM: The views of the Formalistic School are widely criticized. Some critical remarks may be cited here: 
Firstly, the formalistic school has unreasonable narrow the field of sociology. Sociology should study not only the general forms of social relationships but also their concrete contents. 
Secondly, the distinction between the forms of social relations and their contents is not workable. Social forms cannot be abstracted from the content at all, since social forms keep on changing when the contents change. Sorokin writes, “we may fill a glass with wine, water or sugar without changing its form, but I cannot conceive of a social institution whose from would not change when its members change”. 
Thirdly, sociology is not the only science that studies the forms of social relationships. Other sciences also do that. The study of international law, for example, includes social relations like conflict, war, opposition, agreement, contract etc. Political Science, Economic also study social relationships. 
Finally, the establishment of pure sociology is impractical. No sociologists have been able to develop a pure sociology so far. No science can be studied in complete isolation from the other sciences. In fact, today more emphasis is laid on inter-disciplinary approach.  

2. The Synthetic School 
 The synthetic school of thought conceives of sociology as a synthesis of the social sciences. It wants to make sociology a general social science and not a pure or special social science. In fact, this school has made sociology synoptic or encyclopaedic in chapter. Durkheim, Hob House, Ginsberg and Sorokin have been the chief exponents of this school/ 
 The main argument of this school is that all parts of social life are intimately inter-related. Hence the study of one aspect is not sufficient to understand the entire phenomenon. Hence sociology should study social life as a whole. This opinion has 



 

 

contributed to the creation of a general and systematic sociology. 
The Views of Email Durkheim 
 Durkheim, one of the stalwarts of this school of thought, says that sociology has three main divisions or fields of inquiry. They are as follows: Social Morphology, Social Physiology and General Sociology. 

 Social Morphology: Social morphology studies the territorial basis of the life of people and also the problems of population such as volume and density, local distribution etc. 
 Social Physiology: Social physiology has different branches such as sociology or religion, or morals, of law, of economic life and of language etc. 
 General Sociology: General Sociology can be regarded as the philosophical part of sociology. It deals with the general character of the social facts. Its function is the formulation of general social laws. 

The Views of Morris Ginsberg 
 Ginsberg, another advocate of the synthetic school, says that the main task of sociology can be categorised into four branches: Social Morphology, Social Control, Social Processes and Social Pathology. 

 Social Morphology: ‘Social Morphology’ deals with the quantity and quality of population. It studies the social structure, social groups and institutions. 
 Social Control: ‘Social Control’ studies–formal as well as informal–means of social control such as custom, tradition, morals, religion, convention, and also law, court, court, legislation etc. It deals with the regulating agencies of society. 
 Social Processes: ‘Social Processes’ tries to make a study of different modes of interaction such as cooperation, competition, conflict, accommodation, assimilation, isolation, integration, differentiation, development, arrest and decay. 
 Social Pathology: ‘Social Pathology’ studies social mal-adjustment and disturbances. It also includes studies on various social problems like poverty, beggary, unemployment, over-population, prostitution, crime etc. 
Ginsberg has summed up the chief functions of sociology as follows: 
 Sociology seeks to provide a classification of types and forms of social relationships. 
 It tries to determine the relation between different factors of social life. For example, the economic and political, the moral and the religious, the moral and the legal, the intellectual and the social elements. 
 It tries to disentangle the fundamental conditions of social change and persistence and to discover sociological principles governing social life. 
The scope of sociology is, indeed, very vast. It studies all the social aspects of society such as social processes, social control, social change, social stratification, social system, social groups, social pathology etc. Actually, it I neither possible nor essential to delimit the scope of sociology, because, it would be, as Sprott puts it, “A brave attempt to confine an enormous mass of slippery material into a relatively simple system of pigeonholes”. 



 

 

Uses of Sociology 
Of the various social sciences, sociology seems to be the youngest. It is gradually developing. Still it has made remarkable progress. Its uses are recognised widely today. In modern times, there is a growing realisation of the importance of the scientific study of social phenomena and the means of promoting what Prof. Giddings calls human adequacy (human welfare). 
The study of sociology has a great value especially in modern complex society. Some of the uses of sociology are as follows:  
 Sociology Studies society in a scientific way: Before the emergence of sociology, there was no systematic and scientific attempt to study human society with all its complexities. Sociology has made it possible to study society in a scientific manner. This scientific knowledge about human society is needed in order to achieve progress in various fields. 
 Sociology throws more light on the social nature of man: Sociology delves deep into the social nature of man. It tells us why man is a social animal, why he lives in groups, communities and societies. It examines the relationship between individual and society, the impact of society on man and other matters. 
 Sociology improves our understanding of society and increases the power of social action: The science of society assists an individual to understand himself, his capacities, talents, and limitations. It enables him to adjust himself to the environment. Knowledge of society, social groups, social institutions, associations, their functions etc., helps us to lead an effective social life. 
 The study of sociology helps us to know not only our society and men but also others, their motives, aspiration, status, occupations, traditions, customs, institutions, culture etc. In a huge industrialised society our experience is comparatively limited. We can hardly have a comprehensive knowledge of our society and rarely have an idea regarding other societies. But we must have some insight into an appreciation of the motives by which others live and the conditions under which they exist. Such an insight we derive from the study of sociology. 
 The contribution of sociology is not less significant in enriching culture: Sociology has given training to us to have rational approach to questions concerning ourselves, our religion, customs, mores, institutions, values, ideologies, etc. It has made us to become more objective, rational, critical and dispassionate. The study of societies has made people to become more board minded. It has impressed upon its students to overcome their prejudices, misconceptions, egoistic ambitions, and class and religious hatreds. It has made our life richer, fuller and meaningful. 
 Another aspect of the practical side of sociology is the study of great social institutions and the relations of individuals of each one of them. The home and family, the school and education, the state and government, industry and work, religion and morality, marriage and family, law and legislation, property and government, etc. are some of the main institutions, through which our society functions. More than that, they condition our life in countless ways. Knowledge of sociology may help to strengthen them to serve man better. 
 Sociology is useful as a teaching subject too. Sociology is a profession in which technical competence brings its own rewards. Sociologists, especially those trained in 



 

 

research procedures, are in increasing demand in business, government, industry, city planning, race relations, social work, social welfare, supervision, advertising, communications, administration, and many other areas of community life. A few years ago, sociologists could only teach sociology in schools and colleges. But sociology has now become practical enough to be practised outside of academic halls. Careers apart from teaching are now possible in sociology. The various areas of applied sociology are coming more and more into prominence in local, state, national and international levels. 
 The need for the study of sociology is greater especially in underdeveloped countries. Sociologists have now drawn the attention of economists regarding the social factors that have contributed to the economic backwardness of a few countries. Economists have now realised the importance of sociological knowledge in analysing the economic affairs of a country. 
 The study of society is of paramount importance in solving social problems. The present world is beset with several social problems of great magnitude like poverty, beggary, unemployment, prostitution, over-population, family disorganisation, community disorganisation, racial problems, crime, juvenile delinquency, gambling, alcoholism, youth unrest, untouchability etc. A careful analysis of these problems in necessary in order to solve them. Sociology provides such an analysis.  
 Sociological knowledge is necessary for understanding and planning of society. Social planning has been made easier by sociology. Sociology is often considered a vehicle of social reform and social reorganisation. It plays an important role in the reconstruction of society. 
 The practical utility of sociological techniques: The techniques developed by the sociologists and other social scientists are adopted by others. Let us think the example of social survey. Developed and used mainly by sociologists and statisticians, it has become an essential tool of market research and political polling. In the same way, sociologists provide a great deal of information that is helpful in making decisions on social policy. 
 Study of society has helped several governments to promote the welfare of the tribal people. Not only the civilised societies, but even the tribal societies are faced with several socio-economic and cultural problems. Studies conducted by sociologists and anthropologists regarding tribal societies and problems have helped many governments in undertaking various social welfare measures to promote the welfare of the tribal people. Efforts are now being made to treat the tribals on par with the rest of the civilised people.                                                              
 Sociology has drawn our attention to the intrinsic worth and dignity of man. Sociology has been greatly responsible in changing our attitudes towards fellow human beings. It has helped people to become catholic in outlook and broadminded in spirit. It has made people to become tolerant and patient towards others. It has minimised the mental distance and reduced the gap between different peoples and communities. 
 Sociology is of great practical help in the sense; it keeps us up-to-date on modern social situations and developments. Sociology makes us to become more alert towards the changes and developments that take place around us. As a result, we come to know about our changed roles and expectations and responsibilities. 
 Finally, as Prof. Giddings has pointed out “Sociology tells us how to become 



 

 

what we want to be”. 
In conclusion, it can be said that the question of “value of sociology” is not a question whether or not we should study a subject. But it is a simple question of how it is actually to be used. Sociology, in short, has both individual and social advantages. 
 
 THREE MAJOR THEORETICAL PERSPECTIVES OF SOCIOLOGY  

The Concept of “Theoretical Perspective” 
 Sociologists view society differently. They have their own way of understanding society and its dynamics in a theoretical manner. For example: 

 Some see the social world basically as a stable and an ongoing unity. They are impressed with the endurance of the family, organised religion and other social institutions. [This represents the “functionalist perspective”.]  
 Some other sociologists see society as composed of many groups in conflict, competing for scarce resources. [This denotes the “conflict perspective”.]  
 To other sociologists, the most interesting aspects of the social world are the everyday life, routine interactions among individuals that we sometimes take for granted. [This signifies the “interactionist perspective”.] 
It is clear from the above, that the same society or social phenomenon can be approached or viewed or studied from different theoretical perspectives”. The theoretical perspectives refer to “broad assumptions about society and social behaviour that provide a point of view for the study of specific problems”. [Ian Robertson – Page: 16.] 

Types of Major Perspective in Sociology 
 Our sociological imagination may help us to employ any of a number of theoretical perspectives or approaches in order to study human behaviour. From these approaches sociologists develop theories to explain specific types of behaviour. There are three of these general perspectives in modern sociology. They are (i) the functionalist, and (ii) the inter-actionist perspectives. Let us look at each in turn. 
(i) The Functionalist Perspective 
 The functionalist perspective draws its original inspiration from the work of Herbert Spencer and Durkheim. In the view of functionalist, society is like living organism in which each part of the organism contributes to its survival. Therefore, the functionalist perspective emphasises the way that parts of a society are structured to maintain its stability. 
 Spencer compared societies to living organisms. Any organism has a structure, that is, consists of number of interrelated parts, such as head, limbs, blood veins, nervous system, and so on. Each of these parts has a function to play in the life of the total organism. Spencer further argued that in the same way, a society has a structure – it also further argued that in the same way, a society has a structure, it also consists of interrelated parts, such as the family, religion state, education, economy, and so on. Each of these components also has a function that contributes to the overall stability of the social system. Modern structural-functionalism [which is usually referred t as functionalism] does not insist much on the analogy between a society and an organism. However, the general idea of society as a system of interrelated parts, persists even now 



 

 

 Emile Durkheim’s analysis of religion represented a critical contribution to the development of functionalism. Durkheim focused on the role of religion in reinforcing feeling of solidarity and unity within group life. 
 The work of Durkheim, Max Weber and other European sociologists greatly influenced Talcott Parsons (1902-1979), Harvard university sociologists. For over four decades, Parsons dominated American sociology with his advocacy of functionalism. He saw society as a network of connected parts, each of which contributes to the maintenance of the system as a whole. “Under the functionalist approach, if an aspect of social life does not serve some identifiable useful function to promote value consensus among members of a society – it will not be passed on from one generation to the next”. 
 The functionalist theory assumes that society tends to be an organised, stable, well-integrated system, in which most members agree on basic values. 
 In the functionalist view, a society has an underlying tendency to be in equilibrium or balance. Social change is therefore, believed to be disruptive unless it take place in a slow and gradual manner because changes in one part of the system normally brings about changes elsewhere in the system. 
 Functionalism presumes that a given element in the social system may have its own functions or dysfunctions. The proper ‘functions’ add to the stability of the order, whereas the dysfunctions may disrupt the social equilibrium. 
 Functionalism makes a distinction between ‘manifest function’, that is, those that are obvious and intended, and “latent functions”, that is, those that are unrecognized unintended. 
 An important criticism of the functional perspective is that it tends to be inherently conservative. This theory, it is said, fails to pay sufficient importance to the changes that take place in the system. Further, it is commented that this perspective ignores the element of conflict and its role in the social system. 
(ii) The Conflict Perspective 
 The conflict perspective derives its strength and support from the work of Karl Marx, who saw the struggle between the social classes as the major fact of history. In contrast to functionalists’ emphasis on stability ad consensus, conflict sociologists see the social world in continual struggle. 
 The conflict theorists assume that societies are in a constant stage of change, in which conflict is a permanent feature. Conflict does not necessarily imply outright violence. It includes tension, hostility, severe competition, and disagreement over goals and values. Conflict is not deemed here as an occasional event that disturbs the smooth functioning of the system. It is regarded as a constant process and an inevitable part of social life. 
 Karl Marx viewed struggle between social classes as inevitable because of the exploitation of workers under capitalism. Expanding on Marx’s work sociologists and other social scientists have come to see conflict not merely as a class phenomenon but as a part of everyday life in all societies. Thus in studying any culture, organisation, or social group, sociologists want to know “who benefits, who suffers, and who dominates at the expenses of others”. They are concerned with conflict between women and men, parents and children, cities and villages, rich and the poor, upper castes and the lower 



 

 

castes and so on. In studying such questions conflict theorists are interested in how society’s institutions – including the family, government, religion, education, and the media, may help to maintain the privileges of some groups and keep others in a subservient position. 
 The conflict perspective dominated the Western European sociology and was largely neglected in American sociology until the sixties. Modern conflict theory, which is associated with such sociologists as C. Wright Mills (1956) and Lewis Coser (1956), does not focus, as Marx did, on class conflict. It sees conflict between many other groups such as the Whites and Negroes, Asians and the Europeans, and so on. 
 Conflict theorists are primarily concerned with the kinds of changes that conflict can bring about, whereas functionalists look for stability and consensus. 
 The conflict perspective is viewed as more “radical” and “activist”. This is because of its emphasis on social change and redistribution of resources. The functionalist perspective, on the other hand, because of its focus on the stability of society, is generally seen as more “conservative”. At present, the conflict perspective is accepted within the discipline of sociology as on valid way to gain insight into a society. 
 One important contribution of conflict theory is that it has encouraged sociologists to view society through the eyes of those people who rarely influenced decision-making. Example, the Blacks in America and South Africa, the untouchables in India, the Hindu minorities in Pakistan, and so on. Similarly, feminist scholarship in sociology has helped us to have a better understanding of social behaviour. Thus family’s social standing is also now considered from the women’s point of view and not solely from the husband’s position or income. Feminist scholars have also argued for a gender-balanced study of society in which women’s experiences and contributions are visible as those of men. 
 The conflict perspective has its own limitations. It is also criticized. “By focusing so narrowly on issues of competition and change, it fails to come to grips with the more orderly, stable, and less politically controversial aspects of social reality”. (Ian Robertson. Page 19) 
(iii) The Interactionist Perspective  
 The functionalist and conflict perspective both analyse society at the macro-level. These approaches attempt to explain society – wide patterns of behaviour. However, many contemporary sociologists are more interested in understanding society as a whole through an examination of social interactions at the micro-level small groups, two friends casually talking with one another, a family, and so forth. This is the interactionist perspective. This perspective generalizes about fundamental or everyday forms of social interaction. From these generalizations, interactionists seek to explain both micro and macro-level behaviour. 
 The interactionist perspective in sociology was initially influenced by Max Weber. He had emphasised the importance of understanding the social world from the viewpoint of the individuals who act within it. Later developments in this theory have been strongly influenced by social psychology and by the work of early leader in the Chicago School of Sociology, particularly George Herbert Mead. 
 “The interactionist perspective focuses on social behaviour in everyday life. It tries to understand how people create and interpret he situations they experience, and it 



 

 

emphasises how countless instances of social interaction produce the large structure of society – government, the economy and other institutions”. This perspective presumes that it is only through these social behaviour of the people that society can come into being. Society is ultimately created, maintained, and changed by the social interaction of its embers. 
 The interactionist perspective has a number of loosely linked approaches. 

 Erving Goffman (1959), for example, takes a “dramaturgical” approach to social interaction. He sees social life as a form of theatre, in which people play different parts/roles and “stage-manage” their lives and the impressions they create on others. 
 George Homans (1961) prefers to have an “exchange” approach. He stresses on the way people control one another’s behaviour by exchanging various forms of rewards and punishments for approved or disapproved behaviour. 
 Harold Garfinkel (1967) adopts what he calls an “ethno methodological” approach. This is only an attempt to find out how people themselves understand the routines of daily life. This approach focuses on how people view, describe, and explain shared meanings underlying everyday social life and social routines. 
 Blumer and his Symbolic Interaction (1969). Blumer preferred stress on the symbolic interaction approach laid down by G.H. Mead in the thirties. Symbolic interaction is the interaction that takes place between people through symbols – such as signs, gestures, shared rules, and most important, written and spoken language. Much of this interaction takes place on a face-to-face basis, but it can also occur in other forms. For example, symbolic interaction is taking place between the author of this book and the readers who read the sentences here. Interaction occurs whenever we obey [or even disobey] a traffic signal, or a “Stick no Bills” notice. The essential point is that people do not respond to that meaning. For example, the words or sentences of this book, the red light of a traffic signal have no meaning in themselves. People learn to attach symbolic meaning to these things, and they order their lives on the basis of these meanings. We live a symbolic as well as in a physical world. Our social life involves a constant process of interpreting the meanings of our own acts and those of others. 
The interactionist perspective, in general, incites the sociologists to ask specific kinds of question: What kinds of interaction are taking place between people, how do they understand and interpret what is happening to them, and why do they act towards others as they do? Those who follow this perspective usually focus on the more minute, personal aspects of everyday life. For example, by what process an individual becomes a beggar or a prostitute or a criminal? How does someone learn to experience cigarette smoking as pleasurable? What tactics are used by a college lecturer to have class control? What strategies are resorted to by a political leader to conceive the angry mob about a political decision taken by this party on an issue that would affect their interest? What happens, and why, if we stand too close to someone during a conservation? And so on. 
The interactionist perspective provides a very interesting insight into the basic mechanics of everyday life. It has the advantage of revealing fundamental social processes that other perspectives normally ignore. 
This perspective is also open to criticism. It neglects larger social institutions and societal processes, which have powerful effects on social interaction and on our personal experience. 



 

 

An Evaluation of these Three Perspectives 
 These three perspectives – functionalist, conflict and the interactionist – represent three different ways of understanding the same reality, that is social phenomenon. Each of these perspective starts from different assumptions, each leads the investigator to ask different kinds of questions, and each viewpoint is therefore likely to produce different types of conclusions. These perspectives seem to be contradictory also. But we cannot say that one is “better” than the other two, or even that they are always incompatible.  

Each of these perspectives focuses on a different aspect of reality: (i) functionalism, primarily on social order and stability, (ii) conflict theory, primarily on tension and change, and (iii) interactionism, primarily on ordinary experiences of everyday life. Each of the perspectives has a part to play in the analysis of society. 
 All these three perspectives could be applied, for example, to the study of education, although each would focus on a different aspect of the institution. A functionalist approach would emphasis the functions that education plays in maintaining the social system as a whole. A conflict approach would emphasise that education is believed to be an important avenue to social and financial success in life. It stresses on the social class background of the pupil affecting his academic achievement. An interactionist approach would emphasise the daily activities within school. It would point to the forms of interaction between teachers and pupils, the influence of the student peer group over its individual members. None of these approaches can claim itself to be the only “true” one. Because taken together they provide a broader and deeper understanding of the entire institution of education. 
 Sociology makes use of all the three perspectives since each offers unique insight into the same problem being studied. These perspectives overlap as their interests overlap.        
        
 
   SOCIOLOGY OF EDUCATION 
  Definitions of Educational Sociology 
 The following definitions of educational sociology will make it easier to comprehend the nature, scope and importance of the subject.  

 Brown. “Educational sociology is the study of the interaction of the individual and his cultural environment”. It is evident from this definition that it studies the effect of the cultural environment on the individual, and also the ways and means by which this cultural environment can be changed. 
 Carter. “Educational sociology is the study of those phases of sociology that are of significance for educative processes, especially the study of those that point to valuable programme of learning and control of learning”. Putting it simply, this discipline is sociology in the field of education. It carries out experiments to make the application of sociological principles more active and effective. 
 Ottoway. “Educational sociology starts with the assumption that education is an activity which goes on in the society and the society in its turn determines the nature of education”. Modern educationists agree that the process of education is made 



 

 

possible by the family, school, community and other parts of society. The educational system of a society will bear resemblance to the nature of society itself, although this does not imply that society cannot be changed through education. In fact, both society and education influence each other and educational sociology makes a study of this interaction.  
 

RELATION WITH EDUCATIONAL PSYCHOLOGY 
 As is apparent from the term, educational psychology is the psychology that relates to education; or to put it differently, it is the science concerned with behaviour pertaining to education. It is also the scientific study of human behaviour in conditions that take their particular form from education. Putting the same differently, educational psychology is the science that applies the principles of psychology concerned with human behaviour and experience to circumstances predominantly educational. In the words of Skinner, “Educational psychology utilizes those findings that deal specially with the experience and behaviour of human beings in educational situations”. Apparently, educational psychology is intimately concerned with human personality. 
 Education is the process of mental development. Hence educational psychology is concerned with the development of mental processes along with the various social processes. Judd, a famous educational psychologist, wrote, “Educational psychology may be defined as the science which describes and explains the changes that take place in individuals as they pass through various stages of development from birth to maturity”. Educational psychology, being more than an academic pursuit, besides studying the process of development, also puts forward suggestions for its acceleration. 
 The process of development is dependent upon and grounded in two factors: maturity and learning. Hence, educational psychology is concerned with the study of both these factors. As Crow and Crow express it, “Educational psychology describes and explains the learning experiences of an individual from birth through old age”. In this way, educational psychology is the psychology of learning, towards which the educational psychologists have contributed by making intensive studies of the factors and conditions determinant of learning. 
 Briefly, educational psychology makes a psychological study of human development, maturity and learning and applies the scientific conclusions of this study to actual teaching conditions in order to attain the ends of education. The modern educational psychologist is a specialist in his own right and is deeply engrossed in researches into behaviour significant to education. 
 It is believed that there is intimate relationship between thee sociological and the psychological tendencies in modern education. Such educationists as Pestalozzi, Herbart and Froebel, who encourage the use of psychology in education, also admit the influence of sociological factors in the child’s development. Pestalozzi wanted the education of the child to be such that it could lead to the welfare of the family and the nation and society, along with the child’s own welfare. According to Herbart, the aim of education is the moral development of the individual, so that he can develop the ability to bring about social welfare. Thus, both Herbart and Pestalozzi wanted to educate the child for social welfare. Even the thinking of Froebel reflects some sociological inclination, for he conceives of the school as a miniature society. In kindergarten education, he has placed special emphasis upon the social aspects for education. Thus, 



 

 

the proponents of the psychological tendency in education believe the social aim to be important, while, at the same time, those in favour of the social objectives of education do not in any way detract from the importance of psychological elements in education. Obviously, then, both the tendencies complement each other. In educating the child, therefore, it is important to pay attention to both his psychological and his social conditions, for neither is less important than the other. The child enters the world possessed of the psychological elements, but these psychological elements develop in the social environment. Hence both must be stupid in the child’s education. 
 The scientific tendency in education places a lot of emphases upon the importance of science. Spencer was one of the proponents of science, and he has said that science should be made the basis of education. Education, according to him, aimed at preparing the individual for the complete life. He believed that knowledge of the various and social sciences must supplement knowledge of literature, art and music. Sociology and psychology are important social sciences. Hence, the scientific, sociological and psychological tendencies are intimately related to each other. All three of them aim at the complete development of the individual in order to make him a useful member of society. These tendencies differ only in respect of the emphasis they place on their respective spheres. All three of them want to fashion education in such a manner that it should culminate in the happiness of the individual and the welfare of society. Both the sociological and the scientific tendencies have stressed the social objectives of education, both have opposed the traditional methods of discipline and both have demanded radical changes in the curriculum. Both are opposed to social distinctions and both want the child to study the natural and the physical sciences. But, despite these similarities, the two differ from each other in the following respect: 

 While physical scientists believe science to be supreme, the sociologists believe society to be the most important.  
 The Scientist may also be an individualist by the sociologists is invariably in favour of social approach. 
Despite these two minor differences, both aim at social welfare. Because individual and society are two aspects of a single fact, and are therefore supplements to each other, the scientific and the sociological tendencies of education are also complementary. 
Value of the Sociology of Education 
 Stress on professional or vocational education. The sociological tendency lays stress on enabling the child to earn his livelihood through professional education. 
 Opposition to individualism. The sociological tendency was born out of reaction to individualism. It stresses the importance of society, as against the individual. 
 Social progress as the aim of education. Social welfare is the aim ascribed to education by the sociological tendency. Children should be trained only for this through a system of free and compulsory education. This should make them responsible members of society.  
 Faith in democracy. The sociological tendency also evinces faith democracy. In a democracy, education is based on the cooperation between the state and society, and besides, the success of democracy depends upon the education of its members. 
 Clarification of social problems. The sociological tendency clarifies social 



 

 

problems and suggests ways and means of solving them through education. Many social reforms can be brought about by education, and it can create an entirely new generation which may be free of the defects inherent in the older generation. 
 Raising the standard of social life. The sociological aim of education is to raise the standard of social life by achieving the child’s comprehensive development. Education must train the individual to fulfill his social responsibilities. If it fails to do this, education cannot be said to have any utility. 
 Importance to social sciences. The presence of the sociological tendency in education has led to greater importance being attached to the social sciences, so that the child can understand social phenomena and problems, and thus be enabled to make some positive contribution to social welfare. 
 Importance to social life in the school. Social life within the school has been recognised as important because of the sociological tendency. It is now suggested that authorities should encourage the formation of committees which train the child for later social life. 
 Education as an agency of social progress. According to sociologists, education is the best means of social control, social change and thus, finally, or social progress. All social changes that may become necessary for social progress can be easily brought about though education. Social control becomes a measure of self control through education because education socializes the individual. 

 
 Influence of Sociology in Education 
 It is evident from the foregoing account of the sociological tendency in education that sociology has had widespread influence the meaning, objectives, functions of education, the curriculum, the methods of teaching, the school organisation, etc. These influences can be briefly enumerated as follows: 

 Meaning of education. According to educational sociologists, education is a social process which socializes the child and causes certain changes in his behaviour. In this way, even in defining education, the sociologists have stressed its social aspects. 
 Objectives of education. According to them, the objectives or aim of education is to evolve those social qualities and a social feeling in the child which will enable him to understand his responsibility to society and nation, and to become the ideal citizens of his country, and train him to fulfil his duties. Such aims of education as education for citizenship and education for social life are influenced by the sociological tendency. 
 Functions of education. Elucidating the functions of education, the educational sociologists have stressed the social functions of education. In his Brief Course in the History of Education Munro lays down the following four functions of education: 
 Spread of knowledge. The first function of education is to provide various kinds of knowledge to the child. This develops the child’s mind, and without this no other development is possible. 
 Social control. The child undergoes a process of socialisation in educational institutions and is thus subjected to social control. But social control through education 



 

 

eventually becomes self control for the child so that he has no difficulty in accepting it. Hence, in every society, schools instil the elements of social control into the younger generation through the process of education. 
 Protection of the social heritage. Education is one important medium of transferring social heritage and culture from one generation to the next, because it is through education that the new generation is acquainted with the culture and civilisation of society. And it is through education that the new generation is taught to adopt this culture. The new generation makes its own contribution to this social heritage, intensifies it and, in its turn, passes it on to its successor. 
 Social development. Social development is also one of the important aims of education because, without this individual development is not possible. The school is itself a miniature form of society, for in the school the educators try to create an ideal social environment in order to inculcate the best possible picture of society in the minds of the educands. After leaving the school, the educand retains this picture of the ideal society in his mind and tries to recreate it in reality. Through education the individual develops the qualities required for the ideal member of society, and when most of the members of society have these qualities; it is only natural that society will develop.             
 Organisation of curriculum. Educational sociologists have provided a number of valuable suggestions about reorganizing the curriculum of education. They suggest that the curriculum should be based mainly on social ideals and values, and should provide for the introduction of social subjects and collective activities. The curriculum should be revised from time to time, according to the needs of the society, because it should always educate the individual to be the member of society and to fulfil his responsibilities towards the family. Hence, sufficient importance must be attached to professional and scientific subjects in the curriculum, which should be flexible and variable so that it can be made to accommodate all social changes and social necessities. 
 Methods of teaching. The sociological tendency also laid stress on the inclusion of social elements in the methods of teaching so that education can evolve essential social qualities in children. Some examples of this are the Dalton method, the Project method, etc. Educational sociology gives suggestions for changes in teaching methods from the viewpoint of social dynamics.  
 Administrative technique. Before the impact of the sociological tendency, efforts at administration and discipline were individualistic but the sociological influence laid stress on the social or collective methods. Collective methods stress the fact that administration and discipline should be collective, not individual. It is desirable to create such an atmosphere in the college that social discipline should naturally emerge in the educand so that he may not indulge in activities harmful to the individual or the society at large. In this way, community feeling was made the basis of discipline. It is seen in many circumstances that much better discipline can be established through the influence of social control and public opinion than is possible through individual methods. 
 Child education movement. As a result of the sociological tendency, there began a movement for the education of infants. Many infant schools were established in America and in any European countries. Most of them aimed at providing education to the children of labourers. In England, Robert Owen drew attention to the ill-effects of not educating the children of the labour class. 



 

 

 Monitor method. The influence of the sociological tendency can be clearly seen in the monitor method introduced by Dr. Andrew Bell. In this method the onus of teaching fell on the children, for children of higher classes were required to teach children of junior classes. As a result one single educator could teach a much larger number of educands. On the basis of this monitor system, many monitorial schools were established in a number of countries. 
 Adult education movement. The sociological influence insisted upon the fact the no individual in society should be left uneducated, and hence many movements for adult education began; schools and colleges for such people were run during evening and nights. Much important work has been done in this direction in India. 
 Social Education. The sociological tendency has also made a very strong impact in the field of social education. Social education of the individual implies an education which acquaints the individual with every aspect of his environment and trains him to fulfil his responsibilities as a citizen. Social education aims not only at the complete development of the individual but also at evolving social unity and other social ideals in him. Agencies of social education are literary, lectures, exhibitions, meeting, tours, etc. in Indian much useful work has been done in the villages towards providing social education. 
 Responsibility of the state. According to the sociological tendency, it id the responsibility of the state to provide education. Hence, it is for the state to make every individual, through education, capable of earning his livelihood, or developing his personality, of fulfilling his social duties. Without proper education of the masses, democracy can never be a success. Hence, the state should provide primary, secondary, university and professional education. 

     
The Scope of Sociology of Education 
 Educational sociology, as the name indicates, is the sociological study of educational institutions and processes. It may be defined as the study of education from the sociological standpoint. It is the study of the inter-relationship of education and the social system. It centres upon the study of social institutions and their role in education. It includes the inter-relationships of education with kinship, social stratification, and attitude to knowledge, interactional relationship besides the organisational pattern of educational institutions, the teacher-pupil relationships, the teacher-teacher relationships and finally student-student relationships. The meaning of sociology of education will be further clarified in the following chapter.  

The scope of sociology of education, as it clear by its definition given above, includes almost all the elements of general sociology with particular reference to education. Thus it includes the study of relationship of education to the other aspects of social system particularly kinship, social stratification, political organisation, knowledge and attitudes to knowledge. 
 Education and kinship. Both education and kinship are important institutions of socialisation in a society. Every society introduces gradual socialisation of a child through complex processes which give the child individual identity and the ability to acquire social status and fulfil roles according to it. In the kinship system the most important role towards socialisation is performed by parental family. The school 



 

 

transfers knowledge from one generation to another and develops intellectual ability. Both kinship and educational institutions develop the value system in a society. 
Family is an enduring association of parents and children. Its primary functions are the satisfaction of the members and the socialisation of the child. It is a social agency for the education and protection of the race. It is in the family that the child acquires such important qualities as sincerity, sympathy, self submission and consciousness of responsibility, etc. It is the character developed in the family which helps the child in becoming an important and responsible member of society. In every family, the child gets an opportunity for free expression of thoughts and development of his entire personality. Psychologists have incontestably proved that the proper development of the child is impossible without a good environment in the family. The tendencies and habits which he acquires in the family, he finds impossible to shed later on. According to Freud, the viewpoint of a child towards the elders in the family determines his attitudes and viewpoint towards the elders in society. The child’s first school in his home and family. The child’s education should be in the hands of the parents in family. The parents should participate in all the child’s activities. A child learns much by imitating his superiors. Mahatma Gandhi and such thinkers paid personal attention to the development of their children. It is the family which imparts practical education to the child concerning the customs in society, conduct, other important elements of culture, preservation of health, love, sympathy, co-operation, etc. According to M.S. Gore and I.P. Desai, “The points of contact between the educational and the kinship systems are thus many and varied. The extent to which the two systems support each other and, the extent to which they work at cross purpose in any given society is a point of examination and study for the sociologists of education. He is further interested in determining the conditions under which the two systems are likely to support or conflict with each other.”      
 The school as a social system. After the home, the child is exposed to the school which also influences him, for the school is nothing less than a miniature society to him. It socialises him, gives him an opportunity to manifest his qualities, instincts, drives and motives and help to develop his personality. For the child, the educator’s personality and character provide a model which he strives to copy, thereby consciously or unconsciously moulding his personality. This is true only of those teachers who succeed in arousing in the child’s mind an attachment and love for themselves. Every little action, every movement, speech, etc., impresses itself on the child’s mind. On the other hand, he is often repelled by some teachers, and he wants to contradict them through every act. This repulsion may be conscious or unconscious, but it derives the child away from such a teacher. The child is attracted by the other teacher who wins his sympathy, and it is from this teacher that the child wants to win praise and appreciation he fears the frown of this teacher, he imitates him persistently. Apart from the teacher the child is also influenced by his colleagues, and his status and role in his school group plays a large part in determining the status and role he is to occupy in society in later life. During the process of education, the child’s personality develops under the impact of the other personalities with whom he comes into contact. In the school the child is disciplined. He is aware that disobedience brings immediate punishment, but too strict a system of discipline restricts the child’s mental growth and may even drive him to criminal activity. On the other hand, complete absence of control may either make him liberal, free and independent or impulsive and impish. Besides, the cultural programmes of the school also help to refine his attitudes. 



 

 

In this manner, the human personality is profoundly influenced both by the home and the school. Of the two, the family influence lasts for a longer time and is more comprehensive. 
 Education and social stratification. Social stratification, whether open or close, is very much concerned with education. Social mobility is very much influenced by caste, religious groups and classes. All these influence the mental progress of the child through education. Thus social stratification governs the type of education which a particular individual will be able to secure. This is clear from the influence of caste, religious groups and classes upon education in India. 
 Influence of caste. Under the Hindu social organisation, it is caste which determines the individual’s status and position in the social heritage. One finds elements of the caste system even among the Muslim. In the caste, the professions and occupations of the lower castes are predetermined and fixed, and the child aims at adopting the occupation of his own caste. Since the child is almost compelled to adopt the same profession as his forefathers, he is inevitably exposed to the rules of untouchability which operate between his caste and a superior caste. This creates very undesirable prejudices and gives rise to narrow mindedness in the child. Although there are some advantages in adopting the hereditary occupation, it is undeniably unscientific in that it fails to consider the individual differences of the children and does not consider the actual suitability of the child to that particular occupation. The caste system has had the effect of splitting the society into many small segments, and this fragmentation obviously hinders the development of national unity. Besides, it is also responsible for the child’s awareness of discrimination and distinction between individuals and the consequent feeling of superiority and inferiority. In this way, the presence of many different castes hinders the child’s mental progress. 
 Impact of religious groups. In India one can see many religious groups such as Hindu, Muslim, Christians, Buddhists, Sikhs and Jains, etc. Most of these religious groups have established and are maintaining many religious schools in which general religion is taught, along with their own respective religious teachings. Most of these schools try to inculcate a particular set of religious principles in the educand. In many ways the teaching of religious principles can be benefit to the child and the community, but when teaching in the school contradicts or ridicules teaching in another school, it naturally gives rise to a consciousness of differences between one religion and another. The immediate consequences of this is communalism which is instilled into the child’s tender mind, and this prevents him from identifying himself with other members of the nation, and thus national unity suffers. The best course is to inculcate the general principles of religion, stressing the fact that all religions are one and the same, for without this, religion can only lead to narrow minded thinking. 
 Impact of classes. Social class has the most potent influence on the child. On the one hand, we find a steady breakdown of discrimination based on religion and caste, but on the other we find a growing consciousness of the class one comes from, thus intensifying the feeling of difference. This awareness, that one belongs to the lower, middle or upper class is communicated to the child also. Consequently, children coming from the lower classes start with the feeling of inferiority, of being poor, a deprivation of the good things of life. In reaction to this inferiority, many of them turn to criminal activity, because children from the upper classes find pleasure in displaying their superiority which has already created in them pride and vanity and a number of other 



 

 

ignominious emotions and sentiments. Comparatively, the child from the middle classes is less susceptible to either extreme. The emotion for superiority on the one hand is reduced by consciousness of inferiority on the other, and this explains the reason why most middle class children show better performances in academic work than children from either of the two other classes. Some political ideologies also reinforce this awareness of the difference of class. It may have some dubious advantages, but it cannot be denied that on the whole it has a detrimental effect on the child’s development, and that it practically obviates the possibility of ever generating any humane sentiments in them.               
 Education and the political system. In modern societies, one finds that education is provided in government controlled institutions as well as privately managed institutions. Many educational institutions are also controlled and managed by religious institutions. And even among the government or state controlled institutions, one finds that some are administered by the central authority and others by state or local self governing bodies. Another aspect of the state control of education is to determine the spheres which the state should take under its own wings and the areas which can be safely left to the control of the people. In the present-day, every government, be it totalitarian or democratic, must contribute to education. There is no doubt that in a democracy the government is elected by the people, but it cannot be denied that the people themselves cannot evolve an educational pattern which may look after the educational needs of every individual. And, at the same time, it is also realised that democracy cannot be successful in the absence of universal education. Hence, modern democratic states play a large part in educational planning and organisation. 
Having accepted that the state must exercise control over the educational system, it becomes necessary to determine the extent to which this control should be exercised. Historically viewed, education has been carried on in every state through a variety of means and agencies. On the one hand, one finds colleges and schools run by individuals for profit while on the other one comes across institutions created by religious groups or philanthropists who have collected funds from private individuals for this purpose. In addition, one finds state aided institutions in every country. Even J.S. Mill, who objects to state control of education, has admitted that the state should establish some ideal educational institutions which may serve as models and which may inspire the people to create similar institutions. Mill objects to the state control of education on the ground that the state tries to educate the people along lines which support its own ideology and thus it controls the ideas of the people. This belief is not completely without logic and supporting evidence, because communist states do try to control the thinking of the younger generations by intellectually feeding them on communist literature. It amounts to slow brainwashing. Much the same tendency has been in the past in totalitarian states which also try to control the thinking of the people by making educational institutions the centres of states propaganda. This is unfair and improper. In fact, state control in education should be exercised with the sole purpose of preventing encroachment upon the political and social independence and freedom of the people, because this is essential for a proper development of personality. In the second place, the state has at its disposal unlimited means and resources which enable it to arrange for education on a large-sale, something which is beyond the reach of private individuals and groups of individuals. Briefly specking, it is desirable that state control of education should be guided by the principle of the least possible infringement of the liberties of the people. The welfare state provides for education on precisely this 



 

 

principle. With the establishment of democratic government, the sphere of education is widening rapidly with the result that the responsibilities of the state are increasing. The state imposes taxes on the people in order to finance education and then compels people to send their children to schools and colleges. It also supervises educational arrangements in institutions not controlled by it to ensure uniform standards, and also to provide financial aid to them. 
Aldous Huxley has remarked, “If your aim is liberty and democracy, then you must teach people the arts of being free and of governing themselves”. Democracy can never be successful without education. Wherever democracy has been unsuccessful, it has been because of the lack of education. In a democracy the government is composed of the elected representatives of the people and if the people are uneducated they can never elect the right leaders and consequently can never create the right kind of government. In fact, it is impossible even to hope for democracy in the absence of education. It is difficult to expect a citizen to behave responsibly if h is not even aware of his rights and duties. Bertrand Russell has commented, “Democracy in its modern form would be quite impossible in a nation where many men cannot read”. The truth of the matter is that education is a prerequisite of democracy. Only after proper education should be citizen be invested with his democratic rights. As Fichte, the German philosopher has commented, “only the nation which has first solved in actual practice the problem of educating perfect men will then solve the problem of the perfect state”. Although Fichte made this comment in the context of autocratic states, it cannot be doubted that the perfection of even a democratic state can be judged only by the extent to which it contains educated people. As Hetherington puts it, “Democratic government, at least, demands an educated people”. Throwing light on the objectives of education in the 1949 meeting of the universities commission, Dr S. Radhakrishnan stressed the fact that the democratic state recognises the importance of the individual, and it is the process of development of this individual which is called education. Hence, education is absolutely necessary for establishing a democratic society. Dewey has pointed out that democracy is inconceivable without education, because education alone can generate and instil qualities which democracy demands as a prerequisite. Philosophers of the ancient Greek city state were aware of the significance of education. Both Plato and Aristotle laid stress on the importance of education for the success of democracy. Ernest Barker comments, “To Plato education was the most important function of the state and the department of education the most important state department which was particularly advocated for producing the philosopher king to improve the men’s mind for becoming virtuous beings”. Plato, in his famous text, The Republic, stressed not only the importance of education for democracy but even formulated a plan for the education of men and women which made all kinds of development: physical, mental, moral and aesthetic-possible. Aristotle was of the opinion that the aim of the state is to make possible the achievement of the highest moral level and this can be reached through education alone. Thus, education is the most important function of the state. From one point of view, the state itself is a school in which the individual learns citizenship. Aristotle suggested that the aim of education is to produce good citizens. These truths were known not only. Greeks but also to Indian thinkers of ancient times. India has been the home of democratic ideals and principles from ancient times. Hermitages and places of worship were used as schools in which the stage tried to create ideal citizens who could become useful members of society. But the modern age needs democratic education far more than was needed in ancient. Greece or ancient India because modern democracies are so vast and their problems so complex that the 



 

 

education of citizens is even more imperative today.                       
 Education and the attitude to knowledge. The sociologist is interested in the social attitude towards the sources, the limits and the validity of knowledge. With the change in these social attitudes one finds a considerable interest in the interaction among educators and the educand in educational institutions. In the ancient times knowledge was limited and attained through some limited means. It was acquired by few and individually circulated on the basis of Guru-Shishya relationship. Therefore the attitude towards knowledge was of awe and reverence. The teacher was feared and respected, his word was the law. Teachers refused admission to a student purely on personal grounds. The student, on the other hand, considered knowledge to be a treasure deposited with few persons who must be obeyed in order to learn. He had high respect for knowledge since most of the knowledgeable persons belonged to high caste or high social status. Thus the teacher-taught relationship in ancient India or Greece was very much governed by attitude to knowledge. 
This attitude to knowledge has considerably changed in the modern times. The growth of knowledge in all directions, the substitution of new and sometimes absolutely opposite theories for the older ones, have led to the growing realisation that no knowledge is final. Knowledge is unlimited and can be achieved by innumerable means. The one single factor that has come out to be the most certain concerning knowledge in our own times is the realisation that no knowledge is final and no means the only means of knowledge. In every field of knowledge today multisided, holistic, integral and total approach is considered to be wiser. All statements are taken as tentative. All theories are merely probable. Again, the fast growth of knowledge is making the old attitude irrelevant. For example, in the early wake of science, scientific knowledge was considered to be most certain and the scientific attitude used to challenge religious and spiritual experience. With the growth of so many theories in different branches of knowledge, scholars used to adhere to this or that ism. But today scholars work in areas rather than of ism. Most of the scholars today are realizing that the knowledge attained but non-scientific, intuitive, psychic or spiritual methods is no less or more valid than scientific knowledge. The word of knowledge is drifting towards a pluralistic, catholic, agnostic, mystic, holistic and integral approach. Therefore the student’s approach towards knowledge is altered. He is an agnostic if not a cynic. This agnosticism or cynicism has flown to him from the teacher himself. The data of knowledge is much more complex to be finally explained by a single formula or even by a conglomeration of formulate. The sociologists is interested in knowing how this change in the attitude to knowledge influences teacher-taught relationship, inter-teacher relation, teacher’s role in society, teacher-administrator relationship, in brief all interaction with in the educational system.     
 Interaction within educational system. The most important area in the scope of sociology of education is, however, social interaction within the educational system. The educational system involves three social constituents: teachers, students, and in a small measure the society or the community at large. All these constituents constantly change within themselves and in their interaction. The educational sociologist analyses the factors of this change, observes the direction of change and finds out cause-affect relationship. A deeper analysis of the interactions with the educational system will give a better insight in the scope of sociology of education. 
 Teacher-administrator relationship. At the fringe of the social organisation in 



 

 

the educational institutions is the teacher-administrator relationship. The administrator is the employer or agent of the employer. He is the leader, the supervisor and the guide of the teachers. With the authority vested in him, he gives rewards and punishments for successes and failures. Therefore, the personality and the way of teaching is very much influenced by teacher-administrator relationship. The nature of the administrator changes according to the types of management. In government institutions the government officer is the administrator. In aided institutions the management is constituted by a president, a secretary, a nominee of the government and influential members elected by the donors constituting the general body of management. The executive body works for a limited term and is elected by the general body. It is answerable to the government, the general management body and the public at large. In practice the secretary wields most of the power. If his behaviour is autocratic it has an adverse effect upon the morale of the teachers. If he acts democratically it has a healthier influence upon the teachers. 
 Teacher-teacher relationship. In every educational institution today there are more than one teacher. Therefore, the educational sociologist is interested in knowing teacher-teacher relationship. This relationship may be fraternal or marred by rivalry. Which the fraternity results in cooperation, team spirit and goodwill, rivalry leads to mudslinging, favouritism and factionism. Even in small institutions or university or college departments two or more camps may be found among teachers giving vent to jealousy and rivalry against each other. The groups are based upon caste, religion, region, language, nationality, seniority, qualification or cadre. These groups may be seen from primary to university level involving dissensions among students seeking favour from this or that camp. 
 Student-student interaction. The interaction among students is governed by age, classes, sex, study habits, extra-curricular activities and so many other factors. The most intimate interaction is provided by the classroom situation. Interaction everywhere may be cohesive or divisive. It may increase cooperation or conflict. The most important dimension for improving interaction is provided by extra-curricular activities, the debating societies, the dramatic clubs, literary associations, teams for sports and games and batches of excursions. All these provide scope for more intimate relationship resulting in deeper interactions. Sometimes teachers by favour or disfavour, create groups among students and increase jealousies and rivalries. The educational sociologists analysis the conditions of student-to-student interactions, the cohesive and divisive forces, the consequences, the factors of social change and social control, etc. 
 Teacher-taught relationship. The most important field of interaction within an educational system is the teacher-taught relationship. Formerly, this relationship was familistic, today it is contractual. Formerly, the teacher himself laid downs the rules of admission, syllabi, teaching schedules, teaching methods and practically every detail of education. Today, the rules and syllabi are framed by experts or the government bodies while schedule is prescribed by the principal or the time-table incharge. Therefore, the teacher is confined only to teaching of his subject according to time-table. He is appointed on his job on a particular salary scale and under certain conditions. Teaching today is a profession with all its advantages and limitations. The following are the factors governing teacher-taught relationship: 
 Age. The distinction of age creates request on the part of the younger and 



 

 

leadership on the part of the elder. In teacher-taught relationship the distinction of age is inverse with the level of education. Thus it is maximum at the primary level and minimum at the university level. The bigger age gap allows for the development of teacher-taught relationship based upon respect, fear and reverence. The small age gap makes for more intimacy, love, affection and more interaction between teacher and taught. 
 Teacher’s status. In some societies the hereditary status of the teacher is high. He is an all knowing and infallible person. He may punish or reward according to his own judgement. In modern democratic societies, however the authority of the teacher is eroded along with the authority of the administrator. Therefore, there are more interactions in the present-day institutions in comparison to the institutions of ancient past. 
 Status and attitude of knowledge. If these are marked by a certain finality the teacher wields more authority over the students. If these are tentative and probable, as it is today, the authority of the teacher is proportionately eroded. 
 Mode of acquiring knowledge. Formerly, teacher’s words were unquestionable. He commanded total loyalty. Today, however the mode of acquiring knowledge is multiple, tentative and creative. Therefore, teacher-taught relationship has become more informal, less based upon fear and more intimate. 
 Image of the teacher in society. Formerly, the image of the teacher was almost the highest in the society. Therefore even the princes used to touch feet of their teachers. If a scholar came to a court even the king left his seat. Today with the contractual system of education, the teacher is a professional person if not a poor member of society. With the erosion of the image of the teacher in society, the interaction between the teacher and taught has considerably changed. 
 Self image of the teacher and the student. The self image of today’s teacher is a professional person delivering goods, making out his living and at the most pursuing knowledge. He is one among equals, never superior and occasionally even inferior. The self image of the student, on the other hand, is no more of a submissive disciple obeying his teacher but an individual making the best of education to further his own aim in life. 
 Role of the teacher. The teacher-taught relationships change according to change in the teacher’s role in education. Formerly, he was independent and sovereign. Today he is subordinate and dependent upon the management, the government, the wider community and even the student. This role again changes on various levels of education such as primary, secondary and university. It also changes according to the type of management of the educational institutions, the private, the religious or the government management. This role again is governed by personal traits, seniority, qualifications, cards, economic condition and innumerable other factors. The educational sociologist analyses the change of role and the consequent changes in the teacher-taught relationships. 
 Mode of standardisation. As most of the educational institutions today receive financial aid, the government lays down uniform modes of standardisation about the syllabi, the teaching methods and the evaluation techniques at various levels of education. Sometimes there is an examining body governing all the students in a state such as U.P. Board of secondary Education. Each university arranges for examination and evaluation of all the students of all the colleges affiliated to it. This mode of 



 

 

standardisation has eliminated the value of personal qualities and scholarship of the teachers. The teachers and the students now concentrate upon text-books and even help books with the sole aim of preparing for the examination and achieving better success. 
In the end it may be noted that the scope and type of interaction between the educators and the educand is today becoming more and more complex and changing fast. This requires an occasional review by the sociologists of education.                  
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EDUCATION AND SOCIAL SYSTEM 
 
SOCIAL SYSTEM 
Definitions of System 

The term ‘social system’ is popularly used in sociology today. It is necessary for us to know the meaning of the word “system” before we start our venture to understand the term ‘social system’.  
 According to Oxford Dictionary, the term ‘system’ represents “a group of things or parts working together in a regular relation”.   As Robert A. Dahl says, “Any collection of real objects that interact in some way with one another can be considered a system: a galaxy, a football team, a legislature, a political party”. (iii) “A system is any collection of interrelated parts, objects, things or organisms”. 

Five Points about any System 
The term ‘system’ denotes the following points or factors: 
 A System indicates orderly arrangements of parts. It has parts which are interrelated. These parts may have their specific functions.   A system may have its own boundaries. In order to determine what lies within a particular system and what lies outside it, it is necessary to specify the boundaries of that system.  One system can be an element or a subsystem in another. For example, city is a sub-system in the thaluk and thaluk in a sub- system in the district which happens to be a sub- system in the province, and so on.  To call something a system is an abstract or an analytical way of looking at concrete things. A system is merely an aspect of things abstracted from reality for purpose of analysis.  The concept of system is applicable to the study of organic as well as inorganic realities. The term ‘system’ is used to refer to the organic realities such as the human digestive system, circulatory system, nervous system, etc. It is also used in the study of inorganic realities such as political system, economic system, industrial system, educational system, social system, etc. 

Example of the Human Body as a System 
The human body is an excellent example of system. It helps us to know the concept of ‘system’ and how system represents an orderly arrangement of its various parts. 
There are different organs and systems in the human body with various functions to perform. There are organs with which we take food, breathe air, and excrete waste. There are organs of sight, hearing, taste and smell. The circulatory system supplies blood to different parts of the body. The nervous system stimulates and controls the activity of the various parts and of the ‘whole’. The digestive system digests the food consumed.  In the same way, different glandular systems have their distinctive functions to perform. What is to be noted here is that every organ in the human body is 



 

 

connected with every other, and true it is case of different systems and functions. There is interrelation and interdependence. As a result, the human body maintains its unity balance, and equilibrium among all the organs and systems. These relationships of the parts of the body are in a systematic arrangement or, in other words, they constitute a system. 
Origin of the Concept of ‘Social System’ 

Biological thought has inspired many sociologists. Herbert Spencer, who was highly influenced by the views of Charles Darwin, has given an organic analogy in which society is compared with the human organism. Even from classical times right through the Middle Ages, writers were fascinated by the organic analogy. Studies on human physiology and anatomy made by the scientists have also impressed upon many sociologists. Studies made by Walter B. Canon and L.J. Henderson and others revealed the importance of interrelationship of parts of organs in the human body. The idea inspired many sociologists to think of society as a “system”. 
As A.R. Radcliff-Brown has pointed out it was Montesquieu who formulated and used the concept of “Social system” for the first time towards the middle of the 18th century. The theory of Montesquieu states that “all the features of social life are united into a coherent whole”. As a student of jurisprudence, Montesquieu was concerned with the study of laws. He sought to show that the laws of a society are connected with the political constitution, the economic life, the religion, the climate, the size of the population the manners and customs and what he called the ‘general spirit’ (esprit general). His study suggests that if we investigate systematically the interconnections amongst features of social life, we can advance our understanding of human societies. 
The leading social analysts of the 19th century such as Comte, Karl Marx, Herbert Spencer and Emile Durkheim had their own conceptions of the social system and the relationship between social units. But they never used ‘social system’ as a key term in their works. 

Meaning of Social System 
Human society is a network of human interactions and interrelations. The interaction of individuals takes place under such conditions that such a process of interaction may be called a social system. System refers to the orderly arrangement of parts. Social System refers to the orderly arrangement of parts or components of society namely; human interactions. Individuals in their process of interaction influence each other. The interrelationship and interaction assume a definite pattern which is called ‘social system’. 
The concept is not however limited to interpersonal interaction alone. It also refers to the analysis of groups, institutions, societies and inter-societal entities. It may, for example, be employed in the analysis of the university, or the state, or the U.N.O. as social systems which have structures of interrelated parts. 
As David Popenoe has pointed out “social system can refer to any kind of social grouping from a group of two friends to a large complex society”. It is widely used in sociology because it makes us to think of the way in which social unit fit together into a whole, and the basic similarities among all forms of social interaction. We can look at the social system of a high school and see how it compares with the social system of a 



 

 

business firm or we can compare family with a football team. Each is a social unit in which people are pursuing special sets of goals, depending upon one another in various ways, and sharing a sense of common identity as a group. 
The concept of “social system” has been mostly explicitly and self-consciously in modern ‘functionalism’. But it was implicit as much in 19th century social thought. “A social theory which treats social relations, groups or societies as a set of interrelated parts which function to maintain some boundary or units of the parts is based explicitly or implicitly on the concept of social system”.  
The chief of exponent of the most modern theory of ‘social system’ has been Talcott Parsons. Parsons have tried to give a more scientific and a rational explanation to the concept of social system in his books “The Structure of Social Actions”, and “An Outline of the Social System”. 

Definitions of Social System 
 According to David Popenoe, “A social system is a set of persons or groups who interact with one another; the set is conceived of a social unit distinct from the particular persons who compose it”.  “A social system is the system constituted by the interaction of a plurality of individual actors whose relations to each other are mutually oriented… [i.e., are defined and mediate by a system of culturally structural and shared expectations]” – Sources: “A Dictionary of Social Sciences” By Julius Gould and William-L-Kolb.  “A social system is defined in terms of two or more social actors engaged in more or less stable interaction within a bounded environment”.  W.F. Ogburn has simplified Talcott Parsons’ definition of social system in the following way: “A social system may be defined as a plurality of individuals interacting with each other according to shared cultural norms and meaning”.  Duncan Mitchell in his A Dictionary of Sociology writes: “A social system basically consists of two or more individuals interacting directly or indirectly in a bounded situation”. There may be physical or territorial boundaries, but the fundamental sociological point of reference is that the individuals are oriented, in a wide sense to a common focus or interrelated foci”. 

Characteristics of Social System 
Our concept of social system consists of the following features: 
 Social system consists of two or more individuals among whom we find an established pattern of interaction.  Individuals in their actions take account of how the other is likely to act or behave.  Individuals in the system behave in accordance with their shared cultural norms and values.  Individuals in the system act together in pursuit of common goals or rewards.  “Social system” as a concept may represent the entire society or a number of sub- systems such as political system, educational system, economic system, judicial system, etc., that are found within the society.  A social system has its own boundary with the help of which it can be 



 

 

distinguished from other social systems.  The term ‘social system’ denotes a sociological concept that has been evolved to study society. In Weber’s language it represents an ‘ideal type’. 
 
2. ELEMENTS OF SOCIAL SYSTEM 

The social system is constituted by the actions of individuals. It involves participation of an actor in a process of interactive relationships. The participation has two main aspects: (i) the positional aspect and the processional aspect. The positional aspect indicates the location of the actor in social system which may be called his status. The processional aspect indicates the functional importance of the actor for the social system which may be called his role. 
Thus, there are three elements of social system: (i) The social act or action (ii) the actor, and (iii) the status-role. 
 The Act: Social act or action is a process in the social system that motivates the individual or individuals in the case of a group. The orientation of action has a close relation with the attainment of satisfaction of the actor. The action is not an unexpected response to a particular situation or stimulus. It indicates that the action has a system of expectations relative to his own need-arrangements. The need-arrangement system of the individual actor has two aspects: (i) the gratification aspect, and (ii) the orientation aspect. The gratificational aspect refers to what the actor gets out of his interaction and what its costs are to him. The orientation aspect refers to the how he gets it. Both these aspects must be present in what is called a social act.  The Actor: The actor is also a significant unit of social system. It is he who holds a status and performs a role. A social system must have a sufficient proportion of its actors. These actors must be sufficiently motivated to act according to the requirements of its role system. The social system must also be adapted to the minimum needs of the individual actor. The system must secure sufficient participation of its actors also. It means it must motivate them sufficiently to the performance which is necessary for the social system to develop or to persist. The act and actor are complementary to each other. The actor has to act according to the roles assigned to him. This he learns through the process of socialisation. The social system limits and regulates the needs and also actions of the actor. This, the system does through social control.  The Role and Status: The social system involves the participation of actor in a process of interactive relationship. This participation has two aspects: (i) the role aspect, and (ii) the status aspect. Role denotes the functional significances of the actor for the social system. Status denotes the place of the actor in the social system. An actor has a high or low status in a social system and he has a definite role to play. Different roles associated with the same status are properly integrated in the system. The actors are distributed between different roles. This process of distribution has been called by Parsons “allocation”. Proper allocation of roles between actors minimizes problems for the system. The allocation of roles is related to the problem of allocation of facilities. Problem of facilities is actually the problem of power because possession of facilities means to have power – economic or political. 
Thus, a social system faces the problems of proper allocation of roles, proper allocation of facilities and rewards and proper allocation of economic and political power. If this allocation is properly made it may preserve itself, otherwise, it may 



 

 

disintegrate. 
         
3. MECHANISM OF SOCIAL SYSTEM 
Social system is a system of interdependent action processes. But the tendencies of the individuals are such that they may alter the established status of social system. This may disturb the established interaction process of the system. It is, therefore, essential that some proper mechanisms are applied for maintaining the equilibrium between the various processes of social interaction. These mechanisms have been classified by Persons into two categories: 
(i) Mechanisms of socialisation. 
(ii) Mechanisms of social control. 
 Socialisation: socialisation is a process whereby an individual learns to adjust with the conventional pattern of social behaviour. He learns to adjust himself with the social situations conforming with social norms, values, and standards. This process is not confined to the child alone. It goes on throughout life. Some of the principal aspects of socialisation are known as rearing, sympathy, identification, imitation, social teaching, suggestion, practice and punishment. 
 Social control: Social control consists of the mechanisms whereby the society moulds its members to conform to the approved pattern of social behaviour. According to Parsons, there are two types of elements which exist in every system. These are integrative and disintegrative. The function of social control is to eliminate those elements which bring disintegration and create problems for integration. Besides, in every society, there is a system for rewards for conformative behaviour and punishments for deviant behaviour. Deviant behaviour tendencies may also constitute one of the principal sources of change in the structure of the social system. 

 
4. LEVELS OF SYSTEM 

The term ‘Social System’ is used in sociological studies to denote different levels of systems. G.R. Leslie, R.F. Larson and B.L. Gorman have spoken of four levels of systems. They are of the opinion that social systems differ to the number of participants in them, and the kind of relationships that exist among those participants. The four levels of systems are as follows: 
 Groups: Groups are social systems in which participants are conscious of their membership in the system. They are also aware of the boundaries of groups. It means they know who are members and who are not. They are conscious of interaction as it affects them and their co-participants. Finally, the members share values, goals towards which they strive. The groups act and have purposes or goals, just as individuals do.  Organisations: In some kinds of social systems larger than groups-the members are not necessarily conscious of the interaction among them. Further, the system itself may not have a consciousness as such. Such systems are called organisations. Ex. Two economic classes which are in conflict as constituting a system. Big business companies engaged in competition for getting the shares of the market as 



 

 

constituting a system, etc. Organisations may have members who are acting consciously and are enacting roles. But the organisation itself should not be personified. The organisation acts but it is not conscious. 
 Society: The largest and most nearly independent social systems are called ‘societies’. Ideally, societies are substantial collections of people living in near isolation from other such collections of people (or societies). It is true that in reality no social system can be completely independent. The term ‘society’ has almost come to mean the ‘national state’ – India, America, Japan, etc.  Supra-National Systems: Above the national systems we find ‘Supra-national systems’. In modern times, forces such as trade, war, travel, communication, and politics are world-wide. The boundaries of formerly independent societies have become unclear. Supra-national systems are coming into existence. In sociological studies, the term social system is very rarely used to denote the ‘supra-national systems’. 

 
5. SOCIAL ACTION 

The word ‘action’, or ‘behaviour’, is more a psychological category and it has been studied by many psychologists as a basic unit of their study. But the term “social action” is used by both social psychologists and sociologists. Many have regarded social action as the proper unit of observation in social sciences. In sociology it was Max Weber who explicitly used and emphasised social action as the basis for theory. Talcott Parsons has elaborately dealt with this concept in his famous work ‘Structure of Social Action’. A modified version of the Parsonian concept of social action has been provided by Kingsley Davis. It may be considered here. 
“Action is social when the actor behaves in such a manner that his action is intended to influence the actions of one or more other persons”. 

Elements of Social Action 
As mentioned by Kingsley Davis, Parsons speaks of four elements of action. In our analysis of the action of a single individual these four inseparable factors are to be kept in mind. They are: (i) an actor, (ii) an end, (iii) a set of conditions, and (iv) a set of means. These four factors are only analytically distinct and no one can analyse a social action in its proper perspective without knowing these elements. 

1. Actor 
Social action presupposes the existence of an actor who initiates action. He is the agent of action. Here we refer to the ‘ego’ or ‘self’ of the actor concerned rather than to his body. The ‘ego’ then is the subjective entity that possesses awareness and has experience. It makes decisions holds together past events and imagines the future ones. To the self the body is only a condition for attaining ends. The self or ‘ego’ is an emergent quality characteristic of highly integrated organisms such as man. With his capacity for symbolic communication man can judge himself as others judge him. 
Those who study human life must pay sufficient importance to the internal subjective experience which accompanies his behaviour. Not only the external events that affect the human body must be known but more than that, one must discover the way in which the individual perceives them. “The way a person perceives his world, the way he feels and thinks, is an indispensable clue to his behaviour. True, it is the organisms 



 

 

which behaves, but it is the ego which acts”- K. Davis  
2. End 

The ‘end’ which motivates action is another important element. It has reference to the future, to a state of affairs which does not exist now. The end is ‘that part of the future state of affairs which would not eventuate if the actor did not want it and did not exert himself to attain it’. 
The act comes to a finish when the end is attained. When one end is attained another end may crop up in its place which may initiate a new line of action. Thus each person’s behaviour consists of interrelated series of acts. The end may be conscious or unconscious. We cannot say that all human activities are motivated invariably by some ends. But it could be said that all actions that are social in character have ‘ends’. 
An end is not just a resultant. If something is going to happen regardless of the actor’s intervention, it cannot be called end. The end presupposes the desire to attain it and exertion for the same. Example: A social jeweller many want the price of the gold to go up suddenly. But whether or not the price will increase, is beyond his control. Hence the sudden increase in the price of the gold is not, from our point of view, his end. But if he starts hoarding gold immediately with the assumption that if its price increases he will get maximum profit, then it can be said that maximising the profit is his end. If things go as per his expectation, it is partly because; he has acted to attain his end. 
The end is chosen by the individual. The choice of ends is based on values. A value is that which is considered desirable, worthy of being pursued. The source of the value lies chiefly in the sentiments. In making the choice of the ends the actor is influenced partly by his sentiments, and partly by organic needs. The end is thus the particular application of a sentiment or value to a given situation as perceived by the actor. 

3. Conditions 
The presence of end cannot ensure that there will be no obstacles in the path of its realisation. The conditions that surround the individual will determine whether he will achieve the end or not. The conditions are actually the obstacles in the way of the realisation of an end. According to K. Davis, “the concept of action clearly implies that obstacles can be overcome”. The insuperable obstacles are called ‘conditions’. They set the stage for action to take place. Example: If a Mangalorean wants to reach Bangalore he has to travel the distance. The distance as given condition is unalterable. He cannot make a compromise with it. He cannot make an appeal to Bangalore to come near him. But he has to find out means for the realisation of his end. 
The conditions imposed on the actor may be both external and internal. The physical environment and society or social laws represent external conditions, whereas individual’s inner capacity indicates internal condition. One’s own personality may set a condition on what one can attain. Example: An individual may aspire to become a great singer, but his voice may not permit it. Another person aspires to have two wives, but the social laws may not permit it. In brief, the conditions that limit our attainment of ends stem from three sources: physical environment, innate capacity, and society. 

4. Means 
The end can be achieved only with the application of some means. Different 



 

 

situations may provide for different ends. In some situations simple means such as speech may be enough, while in some others, elaborate means such as educating the illiterate masses, may be required. Often the same end is attainable by more than one means, by providing the actor considerable choice. Due to this choice the actor may make an error, for the means chosen by him may not be most efficient ones. This may contribute to an element of uncertainty in action. 
What appears to be a ‘means’ for one actor may prove to be a ‘condition’ for another. In the same situation, for example, one may feel privileged to tell a lie while another may feel obligated to tell the truth. For a city man who knows driving a vehicle may be useful too or means but for a primitive man, it may be an obstacle, that is, a condition. Whether or not a given part of a situation is a means or a condition depends much on the actor himself and not upon the part as such. 
What is a means in one situation may be a goal in another. If a man intends to purchase a vehicle he may adopt the means of saving a part of his salary. Here, his saving money becomes an immediate goal and for reaching that goal budgeting the salary may be adopted as means. But actually his attempt at saving money is only a means towards the realisation of his final goal that is, purchasing the vehicle. The actor’s total behaviour is thus a complicated network of interrelated means and ends 

 
Education as a Subsystem of Social System 
 Education is an important activity going on in the society in various forms since times immemorial. It is closely associated with many other activities and systems of the society. It gets influenced by these and also influenced them. In order to organize effective education, all systems of society need to be understood. Understanding the society is must understand education. Education as a process and an idea exists within a societal context. Whether formal or informal learning, education is organised in the society by individual who are members of a particular group, community, states and nation. So, you understand the significance of the society in educational transactions and organizing curricular events. 
 In modern complex societies, the educational system is at the centre performing very important functions. It performs the function of socialisation of the new generation as well as prepares it for adjustment to necessary changes, of training and allocating them for fulfilling the basic needs of the political and economic sub-system, of generation and disbursing new knowledge for better control and planning of the physical and social environment for collective good and development. Thus, in order to understand the modern man and the modern society, it is very much necessary to understand system. 
 The functions of the educational sub-system arise in order to assist the fulfilment of some of the goals and needs of the total social system. If the social system is static, the function of the educational sub-system will be that of the transmission of its central cultural heritage to the new generation and its social control by moulding it to conform to its social norms. If the social system is dynamic and changing, the main function of its educational sub-system will be that of social control of its new generation to a certain extent as well as of preparing it for adjustment to social change in certain areas. 
 The relationship between the social system and the educational sub-system is 



 

 

natural and as such both influence each other. The changing social system generates pressure on the existing educational sub-system for necessary changes in its structure and functions and expects it to socialise the new generation in accordance with the changes that have occurred in the social system. Under this pressure, the educational sub-system changes itself in course of time and attempts to socialise the new generation in accordance with the needs of the changed social system and thus plays a cooperative role in stabilizing the social change in the social system. Besides, the educational sub-system performs an important functions of generation and disturbing new knowledge in the social system by way of research and innovations in the physical as well as social fields and plays an important role in the future development of the social system. 
 Thus, the study of the interrelationship between the social system and the educational sub-system becomes very important. What are the goals and the needs of the social system at a particular period of time? What functions are allocated to the educational sub-system? Whether the structure of the educational sub-system is adequate enough to fulfil its functions? In which areas the educational sub-system is functional and in which others it is dysfunctional? If it is dysfunctional in an area or areas, what are the results? The study of all these aspects forms part of the subject matter of sociology of education. 
 Education is a sub-system of the society with its primary function of transmission of culture and formation of social personalities. Education dos something for society that is distinct from other agents of socialisation. It provides values and orientation to a child who might be difficult from those provided by home and community. It has its own independent effect on skills values and develops a world of its own. Yet it cannot be said that education is divorced from its social setting since the ‘actor’ in the education are social actor who carry with them the symbols and orientation marking them as belonging to distinct sectors of society. A child does not drop his accent or his style of dress upon entering a school. Thus, even thought the internal organisations and processes of education may be analysed as a coherent unit distinguishable from other parts of society giving it distinct characteristics of a social system. 
 It is only a sub-system of the social system of society. Sociology of Education conceives “Education” as a sub-system of society and attempts to study it scientifically in the context of society as a whole. In modern, complex and changing societies, the education subsystem performs many important functions for society and plays a very important role in its modernisation. 
 
Educational institutions as a social system 
 The educational sub-system provides education to the students by establishing different types of educational institutions, e.g., schools, colleges, universities etc. Sociology of education perceives such educational institutions as social system composed of different interrelated human groups such as the management, the principles, the teacher, the office-staff and the students. What are the roles of this social group? How are the roles of teacher and student, teacher and principal, principal and management, etc., are interrelated? Are these roles performed according to the expectations? What is the degree of consensus between different groups regarding their role and whether it is related to the functioning of the institutions? What is the impact 



 

 

of the size of the institution, social background of the different groups, teaching style of teachers, administrative style of principal, etc., on the working of the institution and the educational achievement of students? The study of these aspects of the educational institutions itself becomes a very important area for sociology of education. 
Classroom as a social system 
 Classroom is an important part of the educational institution where teaching and learning occurs. Sociology of education perceives classroom also as a small system. Here teacher and student and students among themselves interrelate and influence each other in many ways. A major part of the teaching schedule is conducted here and the main functions of socialisation, rejection and allocation are also operationalised in it. The social background of the student group and its social composition as well as the student sub-culture plays their role here. Thus, the study of classroom as a social system becomes an important area for sociology of education. As a school teacher and administrator all of you are living in a small society known as school. You will find various relations (learner and teacher, peer group, boys and girls, different social background etc), values (religion and culture) in educational institutions. So we must know the pattern, concern of this society for effective educational outcome. 
Student Sub-Culture 
 In much educational institution small and informal friendship groups of students get formed and in course of time develop a sub-culture of their own. This student sub-culture can influence positively or negatively the student’s role as well as the student’s educational aspirations and achievements. It may function in consonance with or against expectations of the educational institutions and thus help or hinder its functioning. What is the nature of this student sub-centre? Where does it develop? What is its impact on the educational institution and the behaviour of students? The study of these aspects is included in sociology of education. 
 Relationship of Society and Education can be summarized in the following ways:  
Education system is an important instrument for modernisation of society: Today the Indian society has planned to modernise itself on a big scale. It has accepted modernistic values in the social, economical, political and religious fields. It is impossible to achieve these goals without inculcating the new values in the younger generation and training committed and responsible citizens possessing new knowledge and abilities, new technological and social skill and new beliefs and values. India wishes to utilize education to perform this big task and has faith in it. However, in order to be able to plan education properly for this purpose, a sociological study of it is very necessary and important. 
Education system forms a very big part of the social system: In modern complex societies, the educational system forms one of the big and prominent parts of the social organisation and is also quite pervasive. In India also, the size and pervasiveness of the educational system has registered a phenomenal expansion. It has spread in big cities as well as in small villages and has reached not only the upper and middle classes but also the lower classes. Crores of students, lakhs of teachers and thousand of planners, controllers, organizers, managers, administrators and officials ate associated with it. A lot of private and public money is invested and spent on it. A scientific study of such a big system is very essential in a developing society like India. 
Educational system has prolonged contact with the young: Among the social 



 

 

organisations outside the home, the educational system is the first major organisation with which children, adolescents and youths have long and extensive contacts. Thus, the impact of this contact becomes a part of the study of sociology of education. 
Education provides proper direction by changing itself: In order to achieve the goals of modenisation, the existing educational system also has to undergo a big change in itself. Many educational problems arise because of the development of education. As for example the problem of extending education to the children of the lower classes and slum-dwellers, increasing literacy, educational wastage and stagnation, planning education conducive to national integration of different castes, communal and regional groups, students unrest, bringing about diversity in the educational content, teaching and evaluation methods, organisation of educational institutions to full the differing education needs and goals of different social strata etc. In order to solve as these problems, the educational system itself requires to be changed a great deal. 
 
RELATIONSHIP OF EDUCATION WITH FAMILY 
 Home is the first place where the education of a child starts. The mother is the first teacher of the child, and the home is the primary informal educational institution. Up to the age of 5 or 6 the child remains mainly with the mother, the father, and other siblings. Childhood or infancy is the most impressionable age just like a clean slate on which anything can be written. A child’s behaviour during the early years can be moulded and shaped in a desired form and direction provided that suitable socio-psychological environment is made available. If negative impressions are provided to the child at home, it is very difficult to remove these during the years of schooling of the child and if the child is reared in an open, affectionate and free environment with due care and attention, later development of the child is healthy. Home, therefore, plays the most significant role in laying the foundations of child’s personality in terms of cognitive, social, emotional and moral development. 
 Home has some important functions in relation to the development of the child as a social being. These functions are: Socialisation, Acculturation, Sense of belongingness, (we-feeling), propagating religious faith, moral learning and moral education. All these functions of home are interdependent or interrelated. Home is the first social institution which attempts to socialise the child. This means developing in the child components and capacities essential for future role performance. Every society relies upon a number of social institutions for the performance of one or both of the social functions viz: to help perpetuate the society’s culture; and to facilitate the process of social change. Of these two basic functions of social institutions preservation of social inheritance is the most crucial function of the family. Human life, as we know, is grounded in an organised cultural history as well as cultural transformation. In regard to the former function, home performs the most pivotal role. The child observes his parents in particular ways in day-to-day living and because of the sense of belonging; it easily retains and internalizes those behaviours which are appreciated by the family. In fact, it is the we-feeling which is a characteristic feature of the family that makes internalizations possible. The moral ethos and the entire values system (good or bad) is picked-up by the child and reinforced by the parents. 
 
Educational Functions of Family 



 

 

 We all understand that educational functions related to an overall development of child’s personality which comprises development of worthwhile knowledge, skills, attitude, values behaviours and above all the educability of the child. Educability means development of interest in and motivation for learning what is worthwhile and simultaneously applying efforts to achieve the same. Further, the development of the personality of the child is greatly affected by the kind of relationship he/she has with parents. There is an interrelatedness of factors that contribute to emotional illness. It is believed that many of the disturbances seen in the individual members of the family are in some sense a product of disturbances in the interpersonal relations between various members and especially between father and mother. Very often the mental illness, especially of a child, has a functional significance for family equilibrium. Similarly, the value orientation of children that are deeply rooted, are mainly conscious and markedly affected the pattern of behaviour and thought-processes in all areas of activities depending upon how the parents treat their children. If the child is loved, accepted and given due freedom to take decision on his own, s/he is most likely to develop a positive and caring attitude towards parents and others. 
 In today’s complex society, the family, therefore, plays a vital role in the development of child’s personality. His attitudes and values all depend upon how he is nurtured by parents and significant others. The child’s intellectual abilities, aspirations and commitments also are first acquired in the family. For a proper development of a child’s personality, therefore, it is of paramount importance that parents are accordingly educated. A good parent may be one who understand and accepts the growing child with is needs and aspirations, provides due freedom to him and avoids imposition of his own views and attitudes on the child. A good parent has a caring but never a possessive attitude towards the child. He/she wants to see the child grow autonomously, thus, enabling the blossoming of the child’s personality.  
 Home not only influences the socialisation and acculturation of the child, but it also plays a significant role in determining the educability of the child. Sociologists have empirical evidence to show that differentiated achievements are partly determined by genetic factors like intelligence and partly by the nurturance of the child at home. The way the child is treated at home influences his motivation and interests, not only before the child starts going to school but throughout life. It is the parents who can supplement and support the activities of teachers. So creating or establishing an improved home-school relationship becomes a necessity for improving the child’s education. Attitudes and actions of the parents are as important as those of teachers in their initiation into school culture.  
  In modern complex societies, though the formal educational plays a major role in the socialisation of new generation, the family also plays an equally important role. A child spends a large part of his family before coming to school and even after it he spends more time in his family than in his school. Besides, family is primary group in which he is born and in which he is accepted fully as he is nurtured form his birth. Thus, the family can play an important role in molding the attitudes of the child towards school and education, his intellectual ability, educational aspirations and achievement and in cultivating his commitment to the student role. On the other hand the new ideas, behaviour, values, beliefs, etc., acquired in school or college by the student, are carried by him in the family. These influence the traditional patterns of kinship relations and system of marriage, parental authority, inequality between sexes, etc., and bring about some change in them in course of time. Thus, this becomes an important area of study.  



 

 

 
RELATIONSHIP OF EDUCATION WITH POLITY 
  
 According to Plato, Education and politics are the two sides of the same coin. 
In 380 B. C. Plato himself observed fragmentation of great Greece into small city states. He incorporated in his greatest work De-Republica, that virtualises in knowledge and knowledge enables an individual to participate in the political deliberations. 
        Plato advocated that if politics is body then education is its soul, and without soul body cannot move. So it is an admitted fact that education and politics is interdependent upon each other. 
 Plato also was himself the product of dissatisfactory political conditions of the then Greece, have propagated that only education enables a politician what is law?, and how laws are made as well as enforced for the betterment of citizens of a particular state? 
 Platonic idea of an ideal state was also an example for an educationist how to govern the land and how to write his name in the hearts of common people out of love and affection. Almost all great Greek political philosophers attributed a lot to education; because they believe that education is the only tool which enlightens the vision of an individual. They further advocated that without education politics is a reckless ship. Hence further it is rightly said that educational and politics are the two sides of the same coin.  
 
  
 The history of the Relations between Education and Politics in India has been as follows: 
Vedic period: During period, education was propagated by Rishis, Munis and Sanyasis. The schools were then known as Gurukuls and Ashrams where pupils and teachers lived together forming a big family. The state had nothing to do with the curriculum, methods and duration of education except helping these centers of learning materially and financially. 
Brahmanic period: During Brahmanic period, also the pattern of education continued as before. Gurukuls and Ashrams flourished and provided all kinds of education to the children of the community. The state did not interfere with the working of these centers but helped them in all other ways. 
Buddhistic period: During Buddhistic period, individually organised and managed educational canters of the Vedic and Brahmanic periods developed into big public institutions like modern universities. Nalanda, Vallabhi, Vikramshila were world renowned centres of higher learning which attracted students from all over the world. 
 The management by committees of these institutions replaced the old pattern of individual management. Though the state had its say in the organisation, maintenance and working of all the centers of higher learning, yet the educational atmosphere and processes remained pure and of high academic standards. 
 The virus of political corruption did not enter the portals of these world reputed 



 

 

centres of learning. Thus, they enjoyed completed internal and external autonomy. 
Muslim period: During Muslim period, the rulers controlled the centers of learning and used education to propagate the state religious which was Islam. Thus the virus of political influence and corruption entered the sacred precincts of educational centres. 
British period: During the early British rule, East India Company remained quite indifferent towards the education of Indians. But 1913, under the insistence o some Indian and British scholars, East India Company agreed to shoulder some responsibility of education of Indians. For full two years, the controversy between Western and Oriental education continued to rage giving rise to a number of problems. 
 Finally Lord Macaulay, with the purpose of consolidating of British Empire in India, decided in favours of English, education and exhorted that ‘A single shelf of good European library was worth the whole native literature of India and Arabia’. Lord William Bentnick, who had a prejudice against Indian languages and literature, decided on 7th march 1935 A.D. in favour of Lord Macaulay’s policies and decisions about education to be imparted to Indians. 
 Gradually, the Government assumed full control over the aims, curriculum, methods and medium of education to be given to Indians. In 1854 A.D., on the recommendations of Wood’s Despatch, the Company Government in India established department of education and four universities on the pattern of London University. 

The Hunter Commission of 1882 A.D. recommended the opening of Government model schools and provides a scheme of government financial aid to encourage public initiative for opening more and more and more privately managed schools. The result of this effort was that government began to open more and more schools, colleges and universities for academic, vocational and professional education of the people. At the same time, charitable persons and endowments also began to provide more and more schools and institutions for public education.  
Not only this, in 1910, offers were appointed to supervise educational activities at local, district, commissioner and provisional levels. In 1919, the Central Government transferred its responsibility towards education to popularly elected ministries in all the provinces of India. 
Since them, education is a responsibility of the state governments, the role of the centre being advisory and financial help. In other words, the state government got control over education in their states in 1919 A.D. 

Modern Period: On 15th August 1947 A.D. India attained independence from the alien British rule and the India people framed their own constitution. Education was assigned to both the state and central control also in some aspects and areas. 
 Central government controls a few universities and institutes of higher learning, but the rest of the educational institutions in the country are under the full control of their respective states, privately managed educational institutions are awarded recognitions by the State governments which also provide to them grant-in-aid and other financial supports for their maintenance and growth. In short, the stat government controls all the educational activities and processes including the curriculum of the institutions. 
 



 

 

Impact of various types of Political systems over Education. 
 Education in Monarchy: In a monarchy or despotic state, the whole educational process remains under the grip of the monarch or the despotic ruler and education is used to consolidate the rule of the monarch or the despot. On the other hand, in a democracy, the aim is the welfare of the people. In a monarchical form, an individual cannot even think of self development. He is expected to sacrifice his all, even his life or the welfare of the monarchy. As, such the aims of education formulate are necessarily not in the interests of the general people but education achieves and fosters the welfare and progress of the monarchy. Thus, education becomes a very formal and dull process which remains quite indifferent towards the development of an individual. The monarchical rule itself lays down the predetermined and present pattern of education for the people. 
 The items of curriculum are indoctrinated rigidly into the minds of children and qualities of self-discipline, obedience, tolerance, service and sacrifice are fostered by government controlled process so that monarchy develops more and more its own welfare and consolidate itself.  
Education in Aristocracy:  The government in aristocracy fosters the welfare of the powerful few who enforce absolute obedience and service among the masses. The aim of education is so formulate that they promote the good of the chosen few only to the total neglect of the general people. Qualities which are expressed in the form of toleration, obedience, service and self-sacrifice are inculcated by educational processes in this pattern.  
 
 Education in Democracy: The modern age is an age of democratic values and patterns of organisation in all human areas of existence and activities. As a democratic state depends for its growth and existence on able, educated, resourceful, dynamic and enterprising citizens of strong character and responsible conduct in all spheres of human existence and progress, hence each democratic state tries to organise its education effectively by decentralizing it, making more useful and purposive. In this form of government, the state distributes its governing power among the various institutions of citizens who form the state. The purpose of this decentralization is to develop the individuals and the society more and more and achieve greater and greater welfare of both. Such a system of government is based upon the principles of equality, fraternity and liberty emphaising co-operation, fellow-feeling, service and sacrifice. Each individual is provided maximum opportunities to develop himself to the highest possible extent according to this inherent interest, inclinations, aptitudes and capacities. In democracy, curriculum is organised on the principle of diversity to suit the needs of all the individuals. The teachers provide best possible guidance promoting the development of each and every child according to his capacities and tendencies. 
Education in Socialistic State: A socialistic stat emphasizes and promotes the development and welfare of society. Hence, agricultural, technical and vocational education is imparted on scientific lines. Not only this; opportunities are also provided to one and all to profit by education according to their interests, inclinations, aptitudes and capacities. Thus, standard of living is raised up-which contributes to the welfare of the nation. 
 India has accepted the democratic and socialistic pattern of government. Hence, 



 

 

to achieve maximum public welfare, the state tries to influence and control the educational processes in the following ways:  
Constitutional Control: Constitutionally, article 11 of the Indian Constitutional empowers and makes each state responsible for the education of people in its territories and of control. 
Economic Control: The state government controls all education institutions by means of financial aids and supports. Even the privately managed institutions are kept under close supervision by means of grant-in-aid and recognition by state governments. 
Educational Control: Educational control operates in the fields of aims, curriculum, text-books and examination at various levels of education through diverse government controlled agencies and boards. 
Administrative Control: Government recognition is the most effective means of control besides grant-in-aid. In the fields of appointment of principals, head masters and teachers and through the enforcement of educational status together with codes all educational institutions are made to conform to set patterns, rules and policies prescribed by the government. Not only this, private managements have also to fall in line and work according to government statues and directions. 
 
Justification of Control of Policies on Education 
 The above discussion clearly lays down the fact that in any form of government, politics, in one way or the other, organise its hold upon educational activities and programmes. In some state, pattern of education is centralized, while in other it is decentralized to the lowest levels. 
 Locke, Mill, Benthem and other individualist thinker condemn any sort of control by the state over education. They upload that such control will result in the destruction of education in its true sense promoting various evils and malpractices. 
 On the other hand, Mathew-Arnold, Ruskin, Carbyle and other socialist thinkers assert that State has got every right to control education as much as possible. Both these views namely; the individualism and the Collectivism, emphasize one-sided truth in their extreme forms. 
 Modern progressive educationists do not agree with either of these extreme views. They neither ascribe to complete laissez-faire like the individualists nor advocate complete rigid control as is in the fascist and communist regimes in the modern world. They put forth the golden mean, the middle path which upload that the task of education is so important that all the resources of the state should be harnessed towards its implementation. 
 But the State should not be become the only means of education and rigidly control all educational processes and programmes. The State should decentralize its educational functions to responsible public institutions, be they private or community controlled. In other words, individual efforts and efforts of the community should be more and more encouraged so that they run institutions side by side with the government. At the same time, complete autonomy should be assigned and guaranteed to all the universities and institutions of higher learning in the country. 
 



 

 

Nationalization of education 
 Our Indian Constitution is pledged to a Sovereign Socialistic Democratic Republic. Thus, the minorities have rights to run their own educational and cultural institution for their own welfare and progress. The central as well as the State governments encourage private individualism, communities and trusts to open more and more schools for the people. We find such privately managed and maintained institutions throughout the country. 
 These private institutions are sometimes exploited by unscrupulous persons and politicians for their own selfish ends. Some greedy and dishonest persons run these schools and colleges as business establishments earning huge amounts of money by all sorts of corruption and malpractices. Hence, social thinkers, reformers, educationists and teachers must start the movement to save institutions from corrupt and unscrupulous politicians. 
 
Problems due to Political Interference in Education 
 The entry of politics into the field of education starts a chain of problems which adversely affect education in the following ways: 
Neglect of general welfare: The group holding the administrative power in its grips exercises total sway over all the plans and schemes of education so that the welfare of all the people is subordinated to the interests and ends of the dominant group in the government. Thus, general interests are often neglected which adversely affect the people’s welfare and progress. 
Favouritism: The dominant group in the government gets the appointments of its own favourites at all levels of the educational process. Such favouritism are generally corrupt, incapable and inefficient as teachers, supervisors, administrative officers and even vice-chancellors. Such corrupt and incapable persons spoil the standards and working procedures of education in all fields because they are always mindful of their personal or group interests. 
Student Politics: Political leaders exploit the energies and resources of students for their personal gains or party interests. These student-leaders create all sorts of problems of indiscipline and chaos in all educational institutions. They try to gate-crash all corrupt and malpractices which create headache to the teacher, principals and other educational personnel. They create problems of law and order in the campus of educational institutions Politics in the institutions creates for the upright students so that all their efforts to get good education and attain high standards are set at naught. 
Lowering of Standards: Through undue favours and recommendation, even the most inefficient and incapable students succeed in getting jobs, which they do not deserve in any way. Such inefficient and capable persons further spoil the educational procedures by their misdeeds, evil-designs and selfish doing. Today, educational institutions are turning out undisciplined law-breaking students rather than dynamic, resourceful, and enterprising citizens. 
 
RELATIONSHIP BETWEEN EDUCATIONAL AND ECONOMICS 
 The economic sub-system organises the product, distribution and exchange of 



 

 

goods and services necessary for the social system. In modern complex societies, the adoption of science and technology enlarges the scale of these processes a great deal. This generates various types of new occupations and services requiring special and technical skills, knowledge and training. It becomes necessary to train people in these new fields. Thus, in order to able to provide in time the necessary personnel possessing new knowledge, skills and training, it becomes necessary to re-plan the educational sub-system, introduce new elements in the existing old courses of study and start new ones also where found necessary. Thus, the pressure of the developing economy diversifies the educational system. On the other hand, the educational system modernizes and diversifies its courses of study, improves its methods and thereby attempts to cooperate with the economic system. It intensifies research in various fields and provides new knowledge that may bring about further changes in the country. 
 In a society in which education is organised into a system its efficient functioning depends on the resources available for it. The Economy as sub-system is thus related with it in making available there resources. The resources which are made available determine the extent to which education can be provided through public and private sectors to members of a society. For example, in advanced countries the wealth available for education is in much large quantities than in under-developed countries. Thus, the facilities for education in advanced countries are much more than in the under developed countries where the problems of mass-illiteracy, compulsory elementary education and quality education are faced. 
 
Education, Economic Growth and Development 
 There exists a highly contrasting set of views on the relation between education and development, particularly on economic development. Education plays a positive role in development; however there are other studies which state that education has no effect on economic performance, for instance, in the agricultural development. Education has also been noted to be having a negative effect on development, particularly in case of rural development i.e. although it is reasonable to assume that formal schooling plays some rule and agricultural development, it is quite apparent that schooling alone is not likely to affect any major rural transformation. Whatever the role that education plays, it is not likely to be a powerful agency of chance. Education is but one element that contributes to rural development and at certain stages in conceivably far from being the most important. 
 Education especially higher education contributes to the process of social and technological changes through research and development. It facilitates the creation of new ideas, tools, techniques and products as reflected in quantum jumps in technological innovations which promote the process of development. Hence, development stands between research and diffusion. It promotes change and transformation of techniques tools and products. However, it may or may not bring in its wake a transformation of the basic value system of a society. 
 Knowledge is the most powerful engine of production and the most valuable of all capital that is invested in human beings. In earlier times, education was considered an item of consumption. But the view of planners has changed, and education is regarded as investment for achieving rapid development. Most human capital economists hold that education has both consumption and investment value. Education has implications for the existing inequality of income and wealth. 



 

 

 Humans are both procedures and consumers of goods and services. At individual/family level they invest in education and training to increase their productivity and income and thereby their consumption. The society as well invests in education with a view to promoting growth and productivity. The government subsidizes education for national development. So there are costs and benefits of education at both private and social levels. 
 Relation between education and development is analysed in terms of the rate of return from different levels of education. This has two aspects – rate of return to individual’s i.e. private benefits, and rate of return to society i.e. social benefits from education. Previously economists focused on the private benefits in terms of individual income across different levels of education. Later, the social benefits accruing from education was well recognised. In accounting for the benefits from education, it is not sufficient to look only at the higher earnings associated with more education. 
 Generally, education seems to have a positive rate of return and at some levels, they are favourable. However, if the high rate of unemployment is the sole consideration, education may not be said to give a positive return and has even been said to be an economic waste. An important finding in the studies on rates of return is that elementary education generally yields the highest returns. As one moves up the educational ladder, there is reflected progressively lower rate of return. This could be true of the poor developing countries. However, in case of the developed countries the optimum level of return is not achieved by elementary education. 
 Besides monetary returns, education has other development impact such as it leads to reduction in fertility rate and population. 
 It raises socio-political awareness of the people and, thus, a better citizenry and promotes democracy. 
 Education facilitates the fuller and better utilisation of all the productive resources. Research and development raise the productive capacity of the resources. With increasing level of education of the people, the structure of economy undergoes a change. The dominant sector of the economy shifts from agriculture to industry and then to service sector in terms of contribution to the economy and employment. 
 There are serious limitations on education to promote social mobility of the weaker sections of society. The prevailing socio-political structure limit educational potential in that the upper strata reaps the major benefits of the gigantic expansion of educational facilities, thereby sharpening the differentiation in rural society rather than reducing it. There is a close correlation between the agrarian class structure and educational achievement. In India, the political developments since independence have contributed largely towards determining the course of educational growth. There develop a differential system of education to satisfy the needs and aspirations of different strata of society. Nobody cared about the people at the bottom of the social hierarchy who are considered to be the rejects of society. 
 
RELATIONSHIP BETWEEN EDUCATION AND RELIGION 

Diversity and plurality are the basic characteristics of one of the largest democracies in the world, namely India. It is a multicultural, multilingual, multiethnic and multi religious nation. While it is a matter of pride that in spite of its plurality, India 



 

 

has remained one nation, it is also a matter of concern that the plurality has been the reason for many of its conflicts, outbursts of violence and atrocities against each other. Yet India is what it is because of its diversity and plurality. 
Of the many pluralities, one plurality that stands out in India is the religio-cultural plurality, which is the prime reality and of particular interest to us since we are concerned about religious education. It is the religio-cultural plurality that distinguishes Asia in general and India in particular from the rest of the world. It is the most important aspect of India’s identity as a nation. It may not be wrong to say that it is its uniqueness. 
Inherent in the religio-cultural plurality in India is the often overlooked fact that Indian religiosity is not monolithic, but a multifarious web of interlocking layers and stands – both inter-religious. Just as there are various stands and shades of Christianity, there are also different threads of Hinduism, Buddhism, Islam, Sikhism etc. Indian culture can be said to be a carpet woven from all these threads; so also its spirituality. 
In India, religion seems to permeate everything. Even political structures and economic arrangements are religiously linked or motivated. Even now religious plays an important role in politics. More often than not, ethnicity and religion are at the core of most of the violent conflicts in which group tries to arrest its supremacy over the other. Most of the economic crises in India and other Asian countries are easily mixed up with ethnic and religious issues. 
Many of India’s religious problems have to do with ignorance and suspicion about those who are different and the growing religious fanaticism and fundamentalism, all of which may have something to do with each group trying to assert its identity, which in turn may have something to do with a growing feeling of insecurity – political, social and economic. It is true that some of the religious rivalry and animosity have long histories, often associated with unresolved conflicts over sacred territorial spaces, ideological differences and a widening gap in economic and political power, which is attributed to globalisation and growing tendency of liberalisation and privatisation. Interplay of religion, politics, economics and the struggle for identity has resulted in an ethos of suspicion, conflict, war and violence. This seems to sum up the context of India.                                                          

 Yet all is not lost. There are, in the midst of this chaos and confusion, things that are worth fighting for and worth looking forward to. In the midst of this, we do envision a life of abundance, fullness, peace, security and dignity. 
 We have seen that the context in India is characterised by its plurality and diversity. Therefore there can only be theories of education rather than one theory relevant for all the contexts. If we look for one common denominator of the pluralistic context, it is the very reality of plurality itself. Therefore, in the Indian context, religious education does not only imply the plurality of education theories but also that these theories must strive to address the reality of religious plurality. 
 More than ever before, the reality of plurality of religions and diversity of cultures of our context raise serious pedagogical question for educational theories and practitioners. What is the kind of attitude we should aim towards developing in the learners about other religions and people of other religions? What kind of respect should we envisage from our learners towards the reality of religious plurality? How do we integrate the concerns of justice in our attempt to respond to religious plurality? 



 

 

What sort of world-view should we project in and through our educational activities? These questions call for a framework of religious education that makes its entry through the analysis of the contextual issues. 
 Witnessing in religiously plural societies like India is seen as entering into a healthy and enriching relationship with other religions. It encourages individuals in search of meaningful religions experience and a holistic spirituality. It is particularly important now in India, when there is a growing tendency to view people of other religions with suspicion and even hatred based on prejudices, and thereby creating an atmosphere of violence. 
  Therefore, religious education needs to be a ‘spiritual’ process that motivates the learners to build a new ethos of mutual trust, mutual respect and mutual learning, and thereby moves towards a holistic spirituality. It needs to be a deliberate attempt on the part of the community as a whole to create an environment where we look at each other with creative, constructive and critical minds with the goals of learning from each other. This kind of education would enable us to recognise and respect the ‘otherness of the other’ as we always try to recognise, respect and even the ‘otherness of the other’ even our Creator. And finally, when we attempt to evolve a programme of Religious Education in India, we should be sensitive to all these issues. Our theory of religious education should be theologically sound and pedagogically viable and at the same time it should emerge out of our faith response to the reality of plurality and diversity. 
 Therefore, it becomes the primary task of religious education in India to develop an attitude of appreciation of the good and beautiful on other religions and also to respond to the issues of poverty and injustice in terms of our faith-articulations, so that they help us in the process of faith-formation. The objectives, content and methodology for a programme in religious education in India should be found in these issues. Goodness of each religion should be told to the learners, as no religion speaks badly about any other religion. Base of all religion is goodness only. Education about religions must have the objective of removal of conflicts, disparities, suspicions and narrow-mindedness.  
 
UNIT 4 
 
      EDUCATION AND SOCIAL STRATIFICATION AND MOBILIY 
 
 
SOCIAL STRATIFICATION 
     
Meaning of Social Stratification 
 Differentiate is the law of nature. True, it is in the case of human society. Human society is not homogenous but heterogeneous. Men differ from one another, in many respects. Human beings are equal so far as their bodily structure is concerned. But the physical appearance of individuals, their intellectual, moral, philosophical, mental, 



 

 

economic, religious, political and other aspects are different. No two individuals are exactly alike. Diversity and inequality are inherent in society. Hence, human society is everywhere stratified. 
 All societies arrange their members in terms of superiority, inferiority, and equality. The vertical scale of evaluation that places in strata, or layers, is called stratification. Those in the top stratum have more power, privilege and prestige than those below. 
 Society Compares and Ranks Individuals and Groups. Members of a group compare different individuals, as when selecting a mate, or employing a worker, or dealing with a neighbour, or developing friendship with an individual. They also compare groups such as castes, races, colours, cities, athletic teams. These comparisons are valuations, and when members of a group agree, these judgements are social evaluations. 

All societies differentiate members in terms of roles and all societies evaluate roles differently. Some roles are regarded as more important or socially more valuable than other. The persons who perform the more highly esteemed roles are rewarded more highly. Thus stratification is simply a process if interactions of differentiation whereby some people come to rank higher than others. 
Definition 

 Ogburn and Nimkoff: “The process by which individuals and groups are ranked in a more or less enduring hierarchy of status is known as stratification.” 
 Gisbert: “Social stratification is the division of society into permanent groups of categories linked with each other by the relationship of superiority and subordination.” 
 Melvin M. Tumin: Social stratification refers to “arrangement of any social group or society into a hierarchy by positions that are unequal with regard to power, property, social evaluation, and/or psychic gratification.” 
 Lundberg: “A stratified society is one marked by inequality, by differences among people that are evaluated by them as being ‘lower’ and ‘higher’”. 
 Raymond W. Murry: “Social stratification is a horizontal division of society into ‘high’ and ‘lower’ social units”. 

The Universality of Social Stratification  
 Social stratification is ubiquitous. In all societies there is social differentiation of the population by age, sex, and personal characteristics. The roles and privileges of children differ from those of adults; and those of good hunters or warriors differ from those of the rank and file. It is not customary to speak of a society as stratified if every individual in it has equal chance to succeed to whatever statuses are open. Strictly speaking, there are no purely equalitarian societies, only societies differing in degree of stratification. Even Russia which dreamt of a ‘classless society’ could not, any more than any other society, escape the necessity of ranking people according to their functions. The criterion of rank has changed along with values of society. P.A. Sorokin wrote in his ‘Social Mobility’ that ‘Unstratified society with real equality of its members is a myth which has never been realised in the history of mankind’. 
Social Differentiation and Stratification 



 

 

 As it is clear from the above, all societies exhibit some system of hierarchy whereby its members are placed in positions that are higher or lower, superior or inferior, in relation to each other. The two concept– ‘social differentiation’ and ‘social stratification’ – are made use of to refer to such classification or gradation and placement of people in society. In differentiation society bases status on a certain kind of trait which may be (i) physical or biological such as skin-colour, physical appearance, age, sex, (ii) social and cultural such as differences in etiquettes, manners, values, ideals, ideologies, etc. Thus, differentiation serves as a sorting process according to which the people are graded on the basis of role and status. 
 Stratification tends to perpetuate these differences in status. Hence, through this process people are fixed in the structure of the society. In some cases, [as it is in the case of caste] status may become hereditary. Differentiation may be considered the first stage preceding stratification in society, sorted and classified into groups. It does not, however, mean that all differentiation leads to stratification in society. 
Characteristics of Social Stratification 
 According to M.M. Tumin the main attributes of stratification are as follows:  

 It is Social. Stratification is social in the sense, it does not represent biologically caused inequalities. It is true that such factors as strength, intelligence, age and sex can often serve as the basis on which statuses or strata are distinguished. But such differences by themselves are not sufficient to explain why some statuses receive more power, property, and prestige than others. Biological traits do not determine social superiority and inferiority until they are socially recognised and given importance. For example, the manager of an industry attains a dominant position not by his physical strength, nor by his age, but by having the socially defined traits. His education, training skills, experience, personality, character, etc. are found to be more important than his biological equalities. 
Further, as Tumin has pointed out, the stratification system is – (i) governed by social norms and sanctions. (ii) is likely to be unstable because it may be distributed by different factors, and (iii) is intimately connected with the older systems of society such as the political, family, religious, economic, educational and other institutions. 
 It is Ancient. The stratification system is quite old. According to historical and archaeological records, stratification was present even in the small wandering bands. Age and sex were the main criterion of stratification then. ‘Women and children last’ was probably the dominant rule of order. Difference between the rich and poor, powerful and humble, freemen and slaves was there in almost all the ancient civilisations. Ever since the time of Plato and Kautilya social philosophers have been deeply concerned with economic, social and political inequalities. 
 It is Universal. The stratification system is a worldwide phenomenon. Difference between the rich and the poor or the ‘haves’ and the ‘have not’s is evident everywhere. Even in the ‘nonliterate’, societies stratification is very much present. As Sorokin has said, all permanently organised groups are stratified. 
 It is in Diverse Forms. The stratification system has never uniform in all the societies. The ancient Roman society was stratified into two strata: the patricians and the plebians, the ancient Aryan society into four Varnas: the Brahmins, Kshatriyas, Vaishyas and the Shudras, the ancient Greek Society into freemen and slaves; the ancient Chinese society into the mandarins, merchants, farmers and the soldiers and so on. Class, 



 

 

caste and estate seem to be the general forms of stratification to be found in the modern world. But stratification system seems to be much more complex in the civilised societies. 
 It is Consequential. The stratification system has its own consequences. The most important, most desired, and often the scarcest things in human life are distributed unequally because of stratification. The system leads to two main kinds of consequences: (i) ‘life chances’ and (ii) ‘life-styles’. ‘Life-chances’ refer to such things as infant mortality, longevity, physical and mental illness, childlessness, material, conflict, separation and divorce. ‘Life-styles’ include such matters as–the mode of housing, residential area, one’s education, means of recreation, relationship between the parents and children, the kind of books, magazines and TV shows to which one is exposed, one’s mode of conveyance and so on. Life-chances are more involuntary, while life-styles reflect differences in preferences, tastes and values. 

ORIGIN OF SOCIAL STRATIFICATION 
 There are two main theories concerning the origin of “social stratification”: (i) theory of economic determinism of Karl Marx, which is often referred to as the conflict theory, and (ii) the functionalist theory. 
(i) Theory of economic Determinism or the Conflict Theory 
 According to Marx, economic factors are responsible for the emergence of different social strata or social classes. Therefore, social classes are defined by their relation to the means of production (i.e., by their ownership or non-ownership). Thus, there are, in every society two mutually conflicting classes–the class of the capitalists and the class of the workers or the rich and the poor. Since these two classes have mutually opposite interests, conflicts between the two are inevitable – Marx maintained. 
 Gumplowicz and Oppenheimer and other have argued that the origin of social stratification is to be found in the conquest of one group by another. The conquering group normally dominates the conquered. The conquered group is forced to accept the lower status and lower class life. C.C. North also has expressed more or less the same opinion. 
(ii) Functionalist Theory 
 Kingsley Davis, P.A. Sorokin, Maclver and others have rejected the conflict theory of Marx Sorokin maintained that conflict may facilitate stratification but has never originated it. He attributed social stratification mainly to inherited individual differences in environmental conditions. 
 Kingsley Davis has stated that the stratification system is universal. According to him, it has come into being due to the functional necessity of the social system. The main functional necessity is “the requirement faced by any society of placing and motivating individuals in the social structure..” social stratification is an unconsciously evolved device by which societies ensure that the most important positions are conscientiously filled by the most qualified persons. 
 The Conflict Theory of Marx emphasises conflict between large and stable groups, with strong community sentiments, while the Functional Theory emphasises the integrating function of social stratification based upon individual merit and reward. Both have their own merits and demerits.  



 

 

 
            
FUNCTIONS OF SOCIAL STRATIFICATION 
 The glimpse of the cultures of the world reveals that no society is ‘classless’, that is, Unstratified. All the known established societies of the world are stratified in one way or the other. According to Wilbert Moore and Kingsley Davis, stratification system came to be evolved in all the societies due to the functional necessity. As they have pointed out the main functional necessity of the system is: “….the requirement faced by any society of placing and motivating individuals in the social structure ……Social inequality is thus an unconsciously evolved device by which societies ensure that the most important positions are conscientiously filled by the most qualified persons”. As analysed by H.M. Johnson certain things here can be noted about the “functional necessity” of class stratification system. 

 Encourages hard work: One of the main functions of class stratification is to induce people to work hard to live up to values. Those who best fulfil the values of a particular society are normally rewarded with greater prestige and social acceptance by others. It is known that occupations are ranked high if their functions are highly important and the required personnel is very scarce. Hard work, prolonged training and heavy burden of responsibility are associated with such occupational positions. People undertaking such works are rewarded with money, prestige comforts, etc. Still we cannot say that all those positions which are regarded as important are adequately compensated for.  
 Ensures circulation of elites: To some extent class stratification helps to ensure what is often called “the circulation of the elite”. When a high degree of prestige, comforts and other reward are offered for certain positions, there will be some competition for them. This process of competition helps to ensure that the more efficient people are able to rise to the top, where their ability can best be used. 
 Serves an economic function: The competitive aspect has a kind of economic function in that it helps to ensure the rational use of available talent. It is also functionally necessary to offer differential rewards if the positions at the top are largely ascribed as it is in the case of caste system. Even in caste system the people at the top can lose their prestige if they fail to maintain certain standards. Hence differential rewards provide the incentives for the upper classes to work at maintaining their positions. 
 Prevents waste of resources: The stratification system prevents the waste of scarce resources. The men in the elite class actually possess scarce and socially valued abilities and qualities, whether these are inherited or acquired. Because of their possession of these qualities their enjoyment of some privileges such as extra comfort and immunity from doing menial work, are functional justified. It becomes functionally beneficial for the society to make use of their talents without being wasted. For Example, it would be a waste to pour the resources of society into the training of doctors and engineers and then making them to work as peons and attendants. When once certain individuals are chosen and are trained for certain difficult positions it would be dysfunctional to waste their time and energy on tasks for which there is enough manpower. 



 

 

 Stabilises and reinforces the attitudes and skills: Members of a class normally try to limit their relations to their own class. More intimate relationships are mostly founded between fellow class-members. Even this tendency has its own function. It tends to stabilise and reinforces the attitudes and skill that may be the basis of upper-class position. Those who have similar values and interests tend to associate comfortably with one another. Their frequent association itself confirms their common values and interests. 
 Helps to pursue different professions or jobs: The values, attitudes and qualities of different classes do differ. This difference is also functional for society to some extent. Because society needs manual as well as non-manual workers. Many jobs are not attractive to highly trained or ‘refined’ people for they are socialised to aspire for certain other jobs. Because of the early influence of family and socialisation the individuals imbibe in them certain values, attitudes and qualities relevant to the social class to which they belong. This will influence their selection of jobs. 
 Social Control: Further, to the extent that ‘lower class’ cultural characteristics are essential to society, the classes are, of course, functional. In fact, certain amount of mutual antagonism between social classes is also functional. To some extent, upper-class and lower-class groups can acts as negative reference groups for each other. Thus they act as a means of social control also. 
 Controlling effect on the ‘shady’ world: Class stratification has another social control functions. Even in the ‘shady’ world of gamblers and in the underworld of lower criminals, black-marketers, racketeers, smugglers, etc. the legitimate class structure has got responsibility. They know that money is not a substitute for prestige but only a compensation for renouncing it. Hence instead of continuing in a profitable shady career, such people want to gain responsibility for their money and for their children. They try to enter legitimate fields and become philanthropists and patrons of the arts. Thus the legitimate class structure continues to attract the shady classes and the underworld. This attraction exerts a social control function.                                      

 
 Education for Mobility: It is a purpose of education to develop within an individual such motivation as will make him to work hard for the improvement of his social position. A strongly motivated individual will be willing to a sacrifice his immediately comforts and pleasures for a better future. The poor boy may work hard to receive higher education in order to have upward social mobility. Thus we see that education is one of the best means of acquiring upward social mobility. 

Mr. S.A. Rao, while discussing “Education, social stratification and mobility, has taken to example of students in order to show how social mobility occurs among them. He writes: 
“The level of aspiration of the student is influenced to the great extent by the occupation of their father. Thus students from lower class or class in the rural background tend to have lower aspiration level than those from an upper caste or class and in urban background.” 
“When students from lower strata get highly educated, they only qualify this to get more remunerative jobs, thereby raising the economic level of family but also contribute to heightening of its prestige.” 



 

 

It is clear from the above that education helps student belong to lower status of the society to go up in the social scale and attain a high social position in the society. 
We know students belonging to backward class have been able to improve their status by attaining higher education. Higher education also helps in gaining higher income and thus education is a good means of upward social mobility.  

    
 

SOCIAL STRATIFICATION IN INDIA 
 In India we come across a special type of social stratification in the form of castes. Although evidence of caste are not to be found in many parts of the world as among the present day Massai, the Polynesians, the Burmeses and the Americans, the most perfect instance is that which exists in India. Here we find a social organisation “as elaborate in its heaped up storeys as one of its own pagodas and vastly more intricate.”   
1. THE MEANING OF CASTE 
 Origin of the word. The word ‘caste’ owes its origin to the Spanish word ‘caste’ which means ‘breed, race, stain or a complex of hereditary qualities.’ The Portuguese applied this term the classes of people in India know by the name of ‘jati’. The English word ‘caste’ is an adjustment of the original term. 
 Various definitions. Various definitions have been given of the word ‘caste’: 

 Risley has defined caste as ‘a collection of families or group of families bearing a common name; claiming a common descent from a mythical ancestor, human or divine: professing to follow the same hereditary calling, and regarded by those who are competent to give an opinion as forming a single homogenous community. 
 According to Lundberg, “A caste is merely a rigid social class into which members are born and from which they can withdraw or escape only with extreme difficulty.” It is the type of stratification system which is most rigid in matters of mobility and distinctness of status. 
 E. A. H Blunt defines caste as “an endogamous or a collection of endogamous group, bearing a common name, membership of which is hereditary; imposing on the members certain restrictions in the matter of social intercourse; either following a common traditional occupation or claiming a common origin; and generally regarded as forming a single homogenous community.” 
 H. Cooley says, “When a class is somewhat strictly hereditary, we may call it is a caste.” 
 According to Maclver, “When status is wholly predetermined so that men are born to their lot without any home of changing it, then class takes the extreme form of case.”  
 According to Hendry Maine, “Castes started an natural division of occupational classes and eventually upon receiving the religious sanction, became solidified into the existence caste system. The caste system comes into being when it becomes an integral part of religious dogma which divides the people into superior and inferior groups with different responsibilities, functions and standards of living.” 



 

 

 Ketkar says, “A caste is a group having two characteristics – (i) membership is confined to those who are born of members and include all persons so born, (ii) the membership is forbidden by an inexorable social law to men outside the group.” 
 Martindale and Monochesi define caste as “an aggregate of person who share of obligations and privileges are fixed by birth, sanctioned and supported by religion and usage.” 
 According to E. a. Gait, “Caste is an endogamous group or collection of such groups bearing a common name, having the same traditional occupation claiming descent from the same source, and commonly regarded as forming a single homogenous community.”  
 According to Green, ‘Caste is a system of stratification in which mobility, up and down the status ladder, at least ideally may not occur.’ 
 According to Anderson and Parker, “Caste is that extreme form of social class organisation in which the position of individual in the status hierarchy is determined by descent and birth.” 
 According to Williams, “Caste is a system in which an individual’s rank and its accompanying rights and obligations is ascribed on the basis of birth into a particular group.” 
Thus thinkers have variously defined the term ‘caste’. But as Ghurye states, “With all the labours of these students, however, we do not possess a real general definition of caste. The best way to understand the term ‘caste’ is to examine the various factors underlying the caste system. 

 Magasthenes, the Greek traveler in the third century B. C. to India, methods two of the features characterising the institute of caste. He says, “It is not permitted to contract marriage with persons of another caste, or to undertake an occupation other than ancestral nor for the same person to undertake more than one, except if he is of the caste of philosophers, when permission is given on account of dignity.” Thus according to Megasthenes, two elements of caste system are (i) there is no intermarriage, and (ii) there can be no change of profession. The statement of Megasthenes, through, draws attention to two important factors of caste system, yet it does not gives us a complete idea of the system. To give a complete idea of what a caste is, the following features may be described. 
 Segmental division of society: The society is divided into various castes with a well developed life of their own, the membership of which is determined by the consideration of birth. The status of a person does not depend on his wealth but on the traditional importance of the caste in which he had the fortune of being born, Caste is hereditary. No amount of wealth and no amount of penance or prayer can change his caste status. Status is determined not by vocation but by birth. Maclver says, “Whereas in eastern civilisation the chief determinant of a class and status was birth, in the western civilisation of today wealth is a class determinant of equal or put up greater, importance, and wealth is a less rigid determinant than birth.” There are regular caste councils to regulate and control the conduct of all caste members. This council rules over the whole caste and is the most powerful organisation which keeps the members in their proper places. The governing body of a caste is called Panchayat which literally means a body of five members, but in fact there are many more who meet whenever 



 

 

decisions are taken. It takes cognizance of the offences against the sate taboos which prevent members of the caste from eating and drinking or smoking with members of other caste; against sex regulations which prohibit marriage outside the caste. It decides civil and criminal matters. The Panchayat was so powerful that during the British regime it retries cases which were once decided by the state in its judicial capacity. Its chief punishments were (i) fines; (ii) feast to be given to the castement: (iii) corporal punishment, (iv) religious expiation like taking bath in holy waters; and (v) outcasting. In short, “caste is it own ruler.” It is a small and complete social world in itself, a quasi sovereign body, all inclusive and marked off from one another and yet subsisting within the large and wider society. The citizens owe their moral allegiance to the caste first, rather than to the community as a whole. 
Through in recent times with the introduction and extension of the courts of law and the substitution of village panchayats for caste panchayats, the authority of the latter has been somewhat weakened yet the modern caste does control its members and influence their behaviour.    
 Social and religious hierarchy: The second important features of caste system are that it has got a definite scheme of social precedence. Each caste has a customary name that helps to set it apart. The whole society is divided into district classes with a concept of high and low. Thus Brahmins in India stand at the apex of the social ladder. According to Manu, the Brahmin is the lord of this whole creation, because he is produced from the purest part of the Supreme Being, namely, the mouth. By his mere birth as a Brahmin, a person is the living embodiment of the eternal law. Feeding the Brahmins is one of the acknowledge ways of enjoying religious merit. A Brahmin is entitled to whatever exists in the world. The whole world is his property and others live on his charity. Vishnu is more audacious than Manu. He observes: “The gods are invisible deities. The Brahmins are visible deities. The Brahmins sustain the world. It is by the favour of Brahmins that the gods reside in the heavens; a speech uttered by Brahmins never fails to come true. What the Brahmins pronounced when highly pleased the gods will ratify; when the visible gods are pleased the invisible gods are surely pleased as well.” 
In contrast to the high position enjoyed by Brahmins the Sudras were subjected to manifold disabilities. They could not use the public roads nor avail themselves of public wells, they were forbidden to enter Hindu temples, to attend public school. Servitude is proclaimed to be a permanent condition of Sudras. A member of the first three classes must not travel in the company of Sudras. They were considered to impart some sort of defilement to objects like bed and seat by their touch. Severe punishments were prescribed for a Sudras in case he committed certain types of offence. Thus according to Kautilya, a Sudra, if he violates a Brahmin female, shall be burnt to death. If he intentionally reviles or criminally assaults a Brahmin, the offending limbs shall be cut.        
 Restrictions on feeding and social intercourse: Another element of caste is the complex of taboos by which the superior castes try to preserve their ceremonial purity. Each caste develops its own sub culture. Thus there are restrictions on feeding and social intercourse and minute rules are laid down with regard to the kind of food that can be acceptable by a person and from what castes. For example, a Brahmin will accept ‘pakka’ food, i.e., food prepared in ghee from any community, but he can accept ‘kachcha’ food at the hands of no other caste. 



 

 

The theory of evolution being communicated by some castes to members of the higher ones places severe restrictions on the extent of social intercourse. Thus there are restrictions with regard to distance. Among the people of Kerala, a Nair may approach a Namboodiri Brahmin but must not touch him; while a Tiyan must keep himself at a distance of thirty-six steps from the Brahmin, and a Pulayan may not approach him within ninety-six paces. A Pulayan must not come near of the Hindu castes. Even the wells are polluted if a low caste man draws water from them. So rigid are the rules about defilement that Brahmins will not perform even their ablutions within the precincts of a Sudra’s habitation. “Even a modern Brahmin doctor, when felling the pulse of a Sudra, first wraps up the patient’s wrist with a small piece of silk so that he may not be defined by touching his skin.”         
 Endogamy: A person born in a caste remains in it for life and dies in it. Every caste is sub-divided into sub-castes every-one of which forbids its members to marry persons outside it. Thus each sub-caste is endogamous. This principle of endogamy is so strict that one sociologists regards endogamy as “the essence of the caste system.” There are few exceptions to this general rule of endogamy which are due to the practice of hypergamy. Excepting the cases of hypergamy each caste has to contract matrimonial alliances within its own limits. Any man violating this law is put out of his own sub-caste. 
 Lack of unrestricted choice of occupation: Members of a particular caste are expected to follow the caste occupation. They cannot change to other occupation. The abandonment of hereditary occupation is not thought to be right. No caste would allow its members to take to any occupation which was either degrading, like toddy tapping or impure like scavenging. It was not only the moral restraint of one’s occupation, but also the restriction put by other castes whose members did not allow members of the castes other than their own to follow their occupation. Thus no one not born a Brahmin was allowed to function as a priest. But the records show that Brahmins did all sorts of odd jobs. During the Maratha upheaval and after they entered the profession of arms. During the reign of Akbar they were seen engaged in trade, cultivation or any advantageous pursuit in general. At present though Brahmins are engaged in pursuits of various kinds, still the priestly profession is largely carried on by them. Similarly, the Kshatriyas and Vaishyas are now engaged in pursuits other than their original occupations, yet they still retain in varying degrees the traditional of their original calling. “Every profession, with few exceptions, is open to every description of person.” Baines observes, “The occupation, again which is common to the latter (the caste), is a traditional one, and is not by any means necessarily that by which all, or even most, of the group make their living in the present day.” 
 Civil and religious disabilities: Generally, the impure castes are made to live on the outskirts of the city. In southern India certain parts of the town or village are inaccessible to certain castes. It is recorded that under the Marathas and the Peshwas, the Mahars and Mangs were not allowed within the gates of Poona between 3 p.m. and 9 a.m. because before nine and after three their bodies cast too long a shadow, which falling on a member of the higher castes defiles him. All over India the impure castes were not permitted to draw water from wells used by the members of other castes. The public schools did not admit impure castes like Chamars and Mahars. The Sudras could not study the sacred literature. During the career of swami Madhavrao, the peshwa’s government had decreed that Mahars, being ‘ati sudras’, beyond Sudras, could not have their marriage rites conducted by the regular Brahmin priests. The untouchables could 



 

 

not enter the temples. A Brahmin could not be punished with capital punishment. If he was imprisoned he was given a more liberal treatment then the other classes. 
 

2. DIFFERENCE BETWEEN CASTE AND CLASS 
 Above we have described the features of caste system which are generally absent from class. On the distinction between caste and class; Maclver observes, “Whereas in eastern civilizations, the chief determined of a class and status was birth, in the western civilization of today wealth is a class determinant of equal or perhaps greater importance, and wealth is a less rigid determinant than birth; it is more concrete, and thus its claims are more easily challenged; itself a matter of degree, it is less apt to create distinction of kind, alienable, acquirable and transferable, it draws no such permanent lines of cleavage as does birth.” While distinguished class from caste, Ogburn and Nimkoff observed as follows:  
 “In some societies, it is not uncommon for individuals to move up or down the social ladder. Where this is the case the society is said to have “open” classes. Elsewhere there is little shifting, individuals remaining through a life-time in the class into which “they change to be born.” Such classes are “closed”, and if, extremely differentiated, constituted a caste system.” “When a class is somewhat strictly hereditary,” states Cooley, “we may call it a caste.” 
 Briefly caste may be defined in the words of Warne and Davis as a rank order of superior superordinat orders and inferior subordinate orders which practise endogamy, prevent vertical mobility, and unequally distribute the desirable and undesirable social symbols. Class may be defined as a rank order of superior and inferior orders which allows both exogamy and endogamy, permits movement either up or down the system, or allows an individual to remain I the status to which he was born; it also unequally distributes the lower and higher valuated symbols.” 

The fundamental points of difference between class and caste are the following: 
 Open vs. closed: Class is more open than caste. Hiller writes, “A class system is an open system of rating levels….If a hierarchy becomes closed against vertical mobility, it ceases to be a class system and becomes a caste system.” Since class is open and elastic social mobility becomes easier. A man can by his enterprise and initiatives changes his class and thereby rise in social status. If a man is born in a labour class, it is not necessary for him to live in the class for life and die in it. He can strive for money and success in life and with wealth he can change his social status implied in the class distinction. In case of caste system it is impossible to change one’s caste status. Once a man is born in a caste he remains in it for life-time and makes his children suffer the same fate. A caste is thus a closed class. The individual’s status is determined by the caste status of his parents. So that what an individual does has little bearing upon his status. On the other hand the membership of a class does not depend upon hereditary basis; it rather depends on the worldly achievements of an individual. Thus class system is an open and flexible system while caste system is a closed and rigid system. 
 Divine vs. secular: Secondly the caste system is believed to have been divinely ordained. “Maclver writes, “the rigid demarcation of caste could scarcely by maintain were it not for strong religious persuasions. The hold of religious beliefs, with its supernatural explanations of caste itself is essential to the continuance of the system. The Hindu caste structure may have arisen out of the subjection or enslavement 



 

 

incidental to conquest and perhaps also out of the subordination of the endogamous community to another. But the power, prestige and pride of race thus engendered could rise to a caste system, with its social separation of groups that are not in fact set apart by any clear social signs, only as the resulting situation was rationalised and made “eternal by religious myths.” It is everybody’s religious duty to fulfil his caste duties in according with his ‘dharma’. In the Bhagavadgita the Creator is said to have appointment the duties and functions of the four castes. An individual must do the duty proper to his caste. Failure to act according to one’s caste duties meant birth in a lower caste and finally spiritual annihilation. Men of the lower castes are reborn in higher castes if they have fulfilled their duties.” Caste system in India would not have survived for so many centuries if the religious system had not made it sacred and inviolable. On the contrary, there is nothing sacred or of divine origin in the class stratification of society. Classes are secular in origin. They are not founded on religious dogmas. 
 Endogamous: Thirdly, the choice of mates in caste system is generally endogamous. Members have to marry within their own castes. A member marrying outside his caste is treated as outcaste. No such restrictions exit in class system. A wealthy man may marry a poor girl without being outcaste. An educated girl may marry an uneducated partner without being thrown out from the class of teachers. 
 Class Consciousness: Fourthly, the feeling of class consciousness is necessary to constitute a class but there is no need for any subjective consciousness in the members of caste. 
 Prestige: Fifthly, the relative prestige of the different castes is well established but in class system there is no rigid fixed order of prestige. 
Recently, the H’onble Supreme Court while adjudging the constitutionality of job reservation for the background classes (OBCS) as provided under Article 16(4) of the Indian Constitution has by a majority opinion upheld the criterion of caste as the determinant of a backward class. In its judgement, it has excluded all members of the so-called forward classes howsoever economically and educationally backward from the definition of backward classes. It has thus equated class with caste. 
  
3. THE ORIGIN OF THE CASTE SYSTEM 
The exact origin of caste system cannot be traced. The system is said to have originated in India. The records of the Indo-Aryan culture contain the first mentioned and a continuous history of the factors that make up caste. The people, who are known as Indo-Aryan, belong linguistically to the large family of peoples designated either as Indo-Europeans or as Indo-Germans. They comprised the Anglo-Saxons, the Celts, the Romans, the Spanish, the Portuguese, and the Iranian among others. One of the branches of these peoples which reached India about 2,500 B. C. is called Indo-Aryans. 
 Racial Theory: According to Dr. Mazumdar, the caste system took its birth after the arrival of Aryans in India. In order to maintain their separate existence the Indo-Aryans used for certain groups and orders of people the favourits word ‘varna’, ‘colour’. Thus they spoke of the ‘Dasa varna’, or more properly the Dasa people. Rigvedic literature stresses very significantly the differences between the Arya and Dasa, not only in their colours but also in their speech, religious practices, and physical features. The three classes, Brahma, Kshatra and Vis are frequently mentioned in the Rig Veda. The name of the fourth class, the ‘Sudra’, occurs only once in the Rig Veda. The first two 



 

 

classes, i.e., Brahman and Kshatra represented broadly the two professions of the poet-priest and the warrior-chief. Vis comprised all the common people. The Sudra class represented domestic servants approximating very nearly to the position of slaves. On the relations subsisting between the four classes the Rid Veda has little to say. However, the Brahmin is definitely said to be superior to the Kshatriyan. 
 Political Theory: According to this theory, caste system is a clever device invented by the Brahmins in order to place themselves on the highest ladder of social hierarchy. Dr. Ghurye states, “Caste is a Brahminic child of Indo-Aryan culture cradled in the land of the Ganges and thence transferred to other parts of India.” The Brahmanic literature of the post-Vedic period mentioned certain mixed classes (Sankara jati) and also a group of outcaste classes (Antyavasayin). Among the four varnas, the old distinction of Arya and Sudra now appears as Dvija and Sudra. The first three classes are called Dvija (twice born) because they have to go through the initiation ceremony which is symbolic of rebirth. “The Sudra was called “ekajati” (once born). The word “jati” is hence forward employed to mean the numerous sub-divisions of a “varna”. However, the demarcation is not rigidly maintained. The word “jati”, is sometimes used for “varna”. In the Brahmin period the position of the Brahmins increased manifold. The three lower classes are ordered to live according to the teaching of the Brahmin, who shall declare their duties, while the king also is exhorted to regulate his conduct accordingly. The pre-eminence of the Brahmin had secured him many social privileges sanctioned by the law givers. The statement that God created the Sudra to be the slave of all is repeated all is repeated and he is given the name of “padaja” (born from the feet). 
As the priestly influence grew in India, complicated rules of ritual and conduct were built up and incorporated into the religious books. The Brahmins closed their ranks and tried to maintain their superiority over the other classes. It is true that in the beginning there were no rigid restrictions but slowly and gradually the idea of separation stiffened. It was first the ritual and ceremonial purity which as time went on took an exaggerated aspect. Distinction began to be made between things pure and impure. Restrictions were imposed on food and drink. When the Brahmins closed their ranks, it was but natural that other classes also should follow suit.   
 Occupational Theory: According to this theory, the origin of caste system can be found in the nature and quality of social work performed by the various groups of people. Those professions which were regarded as better and respectable made the persons who performed them superior to those who were engaged in dirty professions. According to Nesfield, “Function and function alone is responsible for the origin of caste structure in India.” With functional differentiation there came in occupational differentiation and numerous sub-castes such as Lohar, Sonar, Chamar, Bhangi, Barhai, Patwa, Teli, Nai, Tamboli, Kahar, Gadaria, Mali, etc. came into existence. 
 Traditional Theory: According to this theory, the caste system is of divine origin. There are some references in Vedic literature wherein it is said that castes were created by Brahma the supreme creator, so that human beings may harmoniously perform the various social functions essential for the maintenance of society. According to Dr. Mazumdar, “if, however we take the divine origin of the Varnas as an allegorical explanation of the functional division of society, the theory assumes practical significance.” 
 Guild Theory: According to Denzil Ibbeston, castes are the modified forms of 



 

 

guilds. In his opinions, caste system is the product of interaction of three forces: (i) tribes, (ii) guilds, and (iii) religion. The tribes adopted certain fixed professions and assumed the form of guilds. In ancient India, the priests enjoyed greater prestige. They were a hereditary and endogamous group. The other guilds also adopted the same practices and in course of time became castes. 
 Religious Theory: Hocart and Senart are the two main advocates of religious theory. According to Hocart, social stratification originated on account of religious principles and customs. In ancient India religion had a prominent place. The king was considered the image of God. The priest kings accorded different positions to different functional groups. Senart has tried to explain the origin of caste system on the basis of prohibitions regarding sacramental food. He holds that on account of different family duties there grew up certain prohibitions regarding sacramental food. The followers of one particular deity considered themselves the descendants of the same ancestor and offered a particular kind of food as offering to their deity. Those who believed in the same deity considered themselves as different from those who believed in some other deity. 
 Evolutionary theory: According to this theory, the caste system did not come into existence all of a sudden or at a particular date. It is the result of a long process of social evolution. A number of factors played their part in the development of the present caste system. Among these factors we may enumerate the following ones: 
 Hereditary occupations; 
 The desire of the Brahmins to keep themselves pure; 
 The lack of rigid unitary control of the state; 
 The unwillingness of rules to enforce a uniform standard of law and custom and their readiness to recognise the varying customs of different groups as valid; 
 Beliefs in re-incarnation and the doctrine of Karma; 
 Ideas of exclusive family, ancestor worship, and the sacramental meal; 
 Clash of Antagonistic cultures particularly of the patriarchal and the matriarchal systems; 
 Clash of races, colour prejudices and conquest; 
 Deliberate economic and administrative policies followed by the various conquerors particularly by the British. 
 Geographical isolation of the Indian peninsula; 
 Static nature of Hindu society; 
 Foreign invasions; 
 Rural social structure. 
All the above factors conspired to encourage the formation of small groups based on petty distinction from time to time. The lack of rigid unitary control of the state, the unwillingness of the rulers to enforce a uniform standard of law and custom, their readiness to recognise the varying customs of different groups as valid, and their usual practice of allowing things somehow to adjust themselves led to the growth of groups 



 

 

and promoted the spirit of solidarity and community feeling in every group. “Multiplicity of the groups and the thoroughness of the system are also due to the habit of the Hindu mind to create categories and to carry things to their logical end, a characteristic manifest in our literature, philosophy and religious creeds.” 
  It may, however, be noted that caste system is not specially an institution of the Hindus but is a typical India institution. Buddhism in its practice at least was not opposed to the caste system and the two primary attributed of interdining and intermarriage between different hereditary determined sets of people in the same community are also found among the Muslims of India. Further, caste system is not a monopoly of India. It existed and still exists in many parts of the world. The feudal system of medieval Europe was a species of caste system. Certain ethnic groups such as Jews and Negroes are still treated as caste in many civilised countries including the United States. What is unique in the Hindu caste system is that it alone classified some groups as untouchable and unapproachable. 
 
4. MERITS AND DEMERTIS OF CASTE SYSTEM IN INDIA 
Merit of Caste System 
 From time to time the Indian caste system has been attacked from various quarters and to it have been ascribed the numerous evils from which society is suffering. But the very fact that it continues in spite of these attacks as before, goes to prove that the system is not so bad as it is thought to be. The very fact that, the Brahmins retained their supremacy for two thousand years proves that they were eminently fitted to be in a position of domination. The merits of the caste system are the following: 

 Trade union and orphanage: It has provided every individual with a fixed social environment. In the words of Hutton. “He is provided in this way with a permanent body of associations which control almost all his behaviour and contacts. His caste chanalizes his choice in marriage, acts as his trade union, his friendly or beneficient society, his state-club and his orphanage; it takes place for him of health insurance and if needed be, provides for his funeral.” 
 Spirit of cooperation: It has fostered the spirit of co-operation and fellow-feeling among members of the same caste. By helping the poor and needy, it has avoided the necessity of the state supporting the poor. It minimizes envy or unhappiness. 
 Defines economic pursuits: It defines the economic pursuits of the individual. There is an occupation pertaining to every caste so that the child’s future is not only carved out already but also a proper place of apprenticeship is provided. Since there is identification of work with cast, and little thought of changes, there is more pride in workmanship. Ancient India was a land provided with generations of craftsmen and soil cultivators who were extremely skilful in their avocations. 
 Racial purity: It has preserved the racial purity of the higher caste by forbidding indiscriminate inter-marriages and has greatly fostered the habits of cleanliness by insisting on ritual purity. 
 Influence intellectual make-up: It influences the intellectual make-up of an individual. Since the caste dictates to each member customs to be observed in the 



 

 

manner of diet, the observance of ceremonies and whether he may marry a widow, his views on the social and political matters are bound to be influenced by his caste customs. This fosters the spirit of equality within the groups. 
 Integration of the country: It develops class consciousness without breeding class struggle. It has created an efficient organisation of Hindu society without giving any chance to class frictions and factions. It was the best device to organise within one society people of different cultural levels. It prevented the county from splitting up into warring racial units. It integrated Indian society into one vast and variegated community and provided the country with a sure basis of security and continuity whereby a stable and orderly organisation of society could be possible. 
 Provides for various function: It provides for the various functions necessary to social life – “functions ranging from education to scavenging, from government to domestic service of the most menial kinds and it makes this provision under the sanction of a religious dogma, the belief in Karma, which renders the superficially inequitable distribution of functions acceptable as being part of the divine order of the universe.” It provides a much better method of division of labour than the European class system. 
 Cultural diffusion: It helps in cultural diffusion within the group. The caste customs, beliefs, skill, behaviour, the trade secrets are passed on from generation to generation. Culture is thus carried from one age to another. 
 Separation of social from political life: It has separated the social from political life and has maintained its independence from political influences. S. C. Hills says, “His intimate life, the life which to the Hindu really matters is although independent of the political conditions, which happen to prevail.” It serves as a great church and maintains its own religious system by providing for the worship of caste goods. 

Demerits of Caste System 
 But the system has given rise to several evils. 

 Denies mobility of labour: It has denied mobility of labour since the individual must follow the caste occupation and cannot change it according to his likes or dislikes. This leads to stagnation.  
 Untouchability: It leads to untouchability. According to Mahatma Gandhi it is “the hatefullest expression of caste.” Large section of people are reduced to the state of virtual slavery. In addition, it has also created many other social evils like child marriage, dowry system, purda system, and casteism.  
 Solidarity retarded: It has retarded the growth of solidarity and brotherhood in the Hindu society by rigid separating one class from another and denying any type of social intercourse between them. It has led to the disintegration of Hindu society and weakened it.  
 Wrong man in occupation: It often results in putting man on wrong occupation. There is no guarantee that a priest’s son would also like to be a priest or would possess the qualities for a successful priest. Under the caste system he cannot take up any other profession even though he may possess the skill and liking of that. It does not utilize fully the talents and capabilities of the population and is, therefore, a barrier to optimum productivity.  



 

 

 Obstacle to national unity: It has proved an obstacle to the growth of national unity in the country. The lower classes feel discontented at the behaviour meted out to them in the society. As Dr. G. S. Ghurye states, “It is the spirit of caste-patriotism which engenders opposition to other castes and creates an unhealthy atmospheres for the growth of national consciousness.” E. Schmidt also pointed out that one of the most tragic consequences of the caste system is that it prevents the development of general national consciousness. 
 Obstacle to social progress: It is a great obstacle to the social and economic progress of the nation. Since the people believe in the theory of ‘Karma’, they become conservative. And because their economic position is fixed, they are led to inertia killing their initiative and enterprise. 
 Undemocratic: The caste system is undemocratic because it denies equal rights to all irrespective of their caste, creed or colour. Social barriers are erected specially in the way of lower class individuals who are not given freedom for the mental and physical development and are not provided with opportunities for that. 
 Promotes casteism: The caste system has created the feeling of casteism. The members belonging to a caste, carry caste feeling and manifest blind and over-riding loyalty to their caste ignoring the healthy social standards of justice, fairplay, equality and brotherhood. The terms like ‘Brahminvada’ and ‘Kayasthavada’ are expressions of casteism. Under the influence of casteism members of one caste do not hesitate in harming the interests of members of other castes. Casteism spells autocracy instead of a system based on fraternity. The politicians exploit the feeling of casteism to their advantage at the cost of nation’s interests.                                             
                                                                                                      

 
 
MEANING AND DEFINITION OF SOCIAL MOBILITY 
 Meaning of Social Mobility – Social Mobility means the movement of an individual in a social structure. In this sense social mobility, as such, means the transformation in the social status of an individual or a group. Any individual is in a position to rise up or lower his status in the social set up according to his desire and efforts. This change in social status is called social mobility. In other words, social mobility may be taken as a movement from one social status to another. Here it may be borne in mind that material change is not social mobility, nor physical movements of an individual or group or sections of population. The latter are known as migration. In this sense going from home to college or travelling from Saharanpur to Anup Shahr is physical mobility, but promotion from the lower post of a lecture to a highest post of reader or professor is social mobility. 
Definition of Social Mobility 
 To make the meaning of social mobility more clear, we are giving some definitions as under –  

(1) “Social mobility is any change in social position, such as occupational changes where persons move up or down the occupational scale, or relation to office whereby a follower becomes a leader, or a leap from a low economic class to a high one, or vice 



 

 

versa.” 
 S. Bogardus 

 (2) “Social mobility is either horizontal or vertical. Horizontal mobility is the process of making changes on the same status level, while vertical mobility is the process of changing from one status to another, either to a higher or lower level.”              P.A. Sorokin 
   Forms of Social Mobility 
According to Sorokin the following are the two forms of social mobility – 

 Horizontal Social Mobility. 
 Vertical Social Mobility. 
(1) Horizontal Social Mobility: In society some order groups of persons have similar status and some are placed in lower or higher. When transformation of an individual takes place in the groups or sections of same status, we call it horizontal social mobility. It may be noted overhere that in horizontal social mobility, the position of an individual may change, but his salary, grade, prestige and other privileges remain the same. In other words, his social status remains the same. For example, transfer of a district magistrate to a post in secretariat in the same grade does not affect his social status. 
Sorokin has discussed the following forms of horizontal social mobility. 
 Inter-Group Mobility in Race, Sex and Age group: Generally there is no mobility among people of the same race, sex and age groups. The reason behind this is that nobody can change his or her race, sex or age on his or her own will or wish. For example, neither a man can become a woman nor a child can grow into an adult even if he wants to become so. But when these sections of population grow and develop as social group, then horizontal mobility is liable to occur among them. Thus, social mixing and social inter-dynamism promotes horizontal social mobility. 
 Occupational Mobility: Change from one occupation to another of the similar nature, conditions and circumstances are occupational mobility. In closed societies occupational mobility becomes non-existent because of rigid restrictions and limitations. On the other hand, in open stratification and during crises or economic prosperity, occupational mobility gets an impetus. 
 Inter Religious Mobility: Change from one religious faith to another or conversion from one religion to another is religious mobility. This kind of mobility generally occurs more in men than in women, among educated than uneducated, in rich more than in poor, in cities more than in villages. It also occurs under compulsions of force or allurements of various kinds among poor and ignorant sections of societies. Embracing of Christianity by a vast majority of Hindu population is a glaring example in this connection.  
 Party Mobility: Leaving one political party and joining another is party or political mobility. More often this type of mobility occurs because of self-interests, allurements, political instability and lack of moral character. 
 Family and Kinship Mobility: Marriage or remarriage, adoption of a child or divorce encourages this type of mobility. This happens more in society where polygamy 



 

 

is practised. 
 Territorial Mobility: Leaving a particular territory by a group of people and entry into another territory is called territorial mobility. For example, groups of villagers seasonally migrate to towns for better living conditions. This kind of mobility is more frequent in towns, government services, industrial services, in men and young persons. In special times of harvest failures, epidemics, wars and critical circumstances of security and safety, this mobility occurs very rapidly. 
 International Mobility: Encouraged by better prospects, more affluence and better living conditions, many persons migrate from underdeveloped countries to developed and progressive countries of the world. This migration powerfully influences international mobility. This type of mobility also increases when people of over-populated countries migrate to other countries where they are welcomed. 
(2) Vertical Mobility: All social groups are not equal in social status some are higher and some are lower in social prestige. Achievement of higher status and prestige by an individual or a group of lower status and in the same manner degradation of an individual of group from higher status or prestige to lower status is called vertical mobility. In short, vertical mobility means achieving higher to lower or lower to higher social status and prestige. According to P. Sorokin - “By vertical mobility, I mean the relations involved in a transition of an individual (or social object) from one social stratum to another.”                

       Sorokin has discussed the forms of vertical mobility also as under: 
 Ascending mobility: Ascending refers to the movement from lower to higher position. Hence, ascending mobility means the entry of persons from lower strata and prestige to higher status and prestige groups. Promotion of a clerk to an officer, promotion of a lecturer to readership or professorship and elevation of a minister of State to minister of cabinet rank are example of ascending mobility. 
 Descending Mobility: Descending mobility means descending or going down of a person from higher position, prestige and status to lower ones. It occurs in government and private services and is generally the outcome of some sort of inefficiency or acts of criminal tendencies and moral turpitude. Degradation of a minister to the status of a voter only is an example in this connection. 
From the above discussion, it is clear that the higher and higher development of an individual or group of persons and their degradation denotes vertical mobility in both the directions. It may be born in mind that some societies have insulated, restricted and rigid mobility. In such sections, there is no mobility either way. They try to maintain their status and position for all times. This is all due to caste system. On the contrary, if there is any mobility, it is very restricted and almost insignificant. Generally, developing groups have vertical mobility. In affluent and aristocratic families of modern times, vertical mobility of the ascending type is found whereas in weaker sections of society particularly in women and in background societies descending mobility is common. Hence, in all types of societies and in all areas of human activity viz. social, political, religious, industrial and professional social mobility of one or the other kind is found and this trend is increasing day by day. 
 
DIMENSIONS OF SOCIAL MOBILITY 



 

 

According to Lipset and Zitterberg the following are the areas of social mobility: 
 Occupational Ranking: Occupational is a common ground of social mobility. It may be noted that occupations which have similar social and economic foundations, they are called an occupational class. It is a matter of experience that each occupational class has its distinct social prestige and status. Not only this, there is a great difference in the ideals, values, feelings and habits of persons engaged in different occupations. Thus, persons engaged in comparatively less prestigious occupations strive to move towards occupations comprising greater prestige and social distinction. In the sense, entry of a skilled worker in the white collared jobs or occupations is called occupational mobility. 
 Social Class: It is comparatively easier for an individual to shift from one occupation to another, but is very difficult almost impossible for anyone to shift from one social class to another. In this connection, it is essential to note that people of elite sections of society do not associate with persons of inferior social status. Hence, the social status and social class of a person can only be ascertained by social status and prestige group of his friends and companions. 
 Consumption Ranking: According to Lipset and Zitterberg, there is difference between occupational status and economic status. Business status is ranked according to income whereas economic status is ascertained according to expenditure. Because expenditure is directly related to style and habits of living, people having the same or similar living styles and habits of life are known as same consumer’s group of society. Generally, it is seen that life is persons of the same occupation have different modes of social life. To cite an example, individuals of lower strata of society, after getting good education and entering good profession or good business shift to higher social status equivalent to middle class of the society and sometimes equal to higher classes. It provides that not income alone but expenditure and styles of living determine social status and social prestige. 
 Power Ranking: Role relationship of the individuals with reference to the society determines their power ranking. Thus, persons of the same power impact form a power group. These power groups are independent. Other occupational groups may or may not influence these power groups. For example, the ward of a union leader can easily obtain the occupational status and prestige of a middle section ward. In the same way, even a poor labour leader can achieve greater political power and influence. 
 Causes of Social Mobility 

 Lipset and Zitterberg have discussed the following causes of social mobility: 
 Supply of Vacant Statuses: The first cause of social mobility is to fill the blanks in the social status in a society. In every social structure, positions of statuses are in a constant state of influx. In modern times, in governmental, managerial and official work more and more white-collar persons and skilled workers are in need whereas there is a progressive decline in the positions of unskilled labourers. Demographic compulsion also helps in the increase of position of higher strata of society because of their lower birth rate and greater demand of business, government and private services. More and more persons from lower strata get upwards to life the increasing need and requirements of society. This promotes social mobility. 
 Interchange of Ranks: Another cause of social mobility is the 



 

 

interchangeability of ranks. The more a society offers opportunities for the lower ranks to compete with those of the higher ranks, the more likelihood is there for social mobility promoted by those competitions which are open to all sections of society. Under such circumstances if all people of a society are able to develop vocational and professional efficiency, then vocational mobility will definitely promote. The following are the important factors of interchangeability of ranks. 
(1) Motivational Factors: For social mobility through interchange- ability of ranks, motivation and ambition, to push upward play a very important role. According to Verblen, every individual by nature desires to push himself upward. In this connection, one thing is to keep in mind that evaluation of persons by others influences his self-evaluation to a great extent. He tries to go higher and higher is his own estimation. In this sense, if by spending more money this ambition is realised, the individual will gladly spend money according to his capacity. In this way, ambition for higher and higher status and prestige promotes more and more social mobility. 
(2)  Structural Factors: Structural factors also play an important part to influence social mobility. In all societies, positions of higher social status and prestige cannot either be changed or obtained by mere wish of an individual. Persons belonging to middle class group employed in government services strive to give costly and higher education to their children with the purpose to promote and make them eligible for higher status jobs, but they cannot give higher positions to their wards according to their wish. It is just possible, that failing in their efforts, they unwillingly push their wards to lower ranks whereas wards of lower ranks are able to achieve those positions of status, power and prestige. Because of those structural factors, ascending and descending social mobility becomes a common phenomenon and experience. 
 
FACTORS AFFECTING SOCIAL MOBILITY 
The following factors influence social mobility: 
 Opportunity Structure: Opportunity structure or structure of society powerfully influences the process of social mobility. Societies are of two kinds – (1) Closed societies and (2) Open societies. Closed societies have a social structure based upon birth and heredity due to which individuals in such societies do not get opportunities for ascending and descending vertical social mobility. On the other hand, in open societies, every individual gets full freedom and opportunities to both kinds of vertical social mobility according to their own efforts of development or downfall. In other words, in closed societies social mobility is restricted whereas in open societies it is promoted to the fullest extent. In India, caste structure is deeply rooted and even today people of higher castes look down upon the people of lower castes. It is a pleasure that through education and promoting of progressive democratic ideas, caste rigidity is losing and the path of social mobility is getting free of the stronghold 

d of caste system now. 
 Demographic Structure: Social mobility is closely connected with diffusion of population, its size and density. Birth rate and migration of village folks towards towns and cities are closely connected to social mobility. When people migrate to places of greater density of population, then persons of higher status gladly accept even menial jobs and thus local population rises higher status. Much in the same way, people belonging to lower status get jobs of people having less children. After the attainment of 



 

 

independence, revolutionary progress has occurred in India in the fields of industry as well as agriculture. Thus, more and more people are migrating to cities and industrial centres from villages to take jobs in factories and mills. This has greatly promoted social mobility. 
 Economic Success: From economic point of view, there are three sections of society namely – (1) Rich class, (2) Middle class and (3) Lower class. Out of these three classes, rich people receive greater respect and prestige. Hence, each individual irrespective of his group strives more and more to earn more and more money in order to achieve higher status and social prestige. This makes it clear that economic success influences social mobility from one group to another group. 
 Occupational Improvement: Some occupations are associated with greater social status and prestige in comparison with others. Hence, people engaged in occupations of lower status and prestige try to achieve occupations and positions of higher social status and greater social prestige. This accelerates social mobility. In India, occupational improvement is increasing day by day. Hence, social mobility is also going up and up. 
 Education: Development, propagation and spread of education also promotes social mobility. Those persons who receive more and more education achieve higher and higher social status. This gives an impetus to the growth of social mobility in a normal and natural way. 
 Administration: Administration set up of a country is related very closely to social mobility. In a democratic society greater opportunities are provided for social mobility in comparison with other types of administrative societies. The reason behind this is that democratic set up pre- supposes open societies which are oriented towards greater development of its members. Hence, democratic administration promotes social mobility in greater degree. 
 Effects of Automation: Automation in industry renders unemployment to a number of people who go elsewhere for jobs. Not only this, automation promotes opportunities for white-collared jobs. In both cases social mobility operates. 
 Aspiration Level: In a society, some people are ambitious by nature and some are inspired and encouraged to achieve higher positions of status which promotes social mobility. The more ambitious the people in a society are, the more social mobility grows. 

 
DETERMINANTS OF SOCIAL MOBILITY 
 Social mobility is a multidimensional phenomenon. Directly or indirectly, to a greater or lesser extent, various factors contribute to the social mobility in a society. After studying the mobility trends in 12 countries, Fox and Miller (1965), concluded that the economic factors (viz., the level of economic development, gross national product), school enrolment, political stability, urbanisation and achievement motivation are some of the most important factors contribution to mobility. Barber (1968) observes that in the Western societies the expanding opportunity structure and increasing importance of educational performance have resulted in the increased rate of upward social mobility. Lipset and Zetterberg (1967) have identified three main causes of social mobility as the supply of actors and statuses, interchange of rank and universal 



 

 

ego needs. Contrary to the above observations of multiple causes. Moore (1965) has stressed on a single cause in industrialising societies i.e., the resulting changes in the occupational structure. 
 In view of the above discussion one may conclude that social mobility has multiple causes. The various factors contributing to social mobility have both a universal and particular i.e. culture specific, dimensions. Now we will discuss some of the important determinants of social mobility. 

 Patterns of Stratification: Two contrary systems have been identified in the pattern of stratification i.e. the closed and the open system of stratification. Caste system of India is the best example of the closed stratification system. Contrary to it class system of the western societies is the example of open ranking system. In the former, the status is ascribed and therefore not easily changeable, while in the latter the status is achieved and hence changeable. In the caste system the status of the individual is determined by his birth and there are very few possibilities of its being changed. The movement is possible within the caste and not outside it. In such a system the chances for upward mobility are very limited. Contrary to it in the class system an individual can, many a times, move up or down in the ranking. In this system the status is achieved by an individual and it is not ascribed as in the caste system. Thus, it can be said that the open system of stratification is conductive to social mobility. 
 Industrialisation: It has been widely accepted that the industrialisation, particularly at the initial stages, leads to a high degree of upward mobility. Industrialisation creates a variety of new job opportunities. These jobs require male, female, unskilled, semi-skilled and skilled personal. Further, an individual can shift from one job to another, from factory to factory. The chances for vertical mobility are unlimited; contrary to it in the agricultural society the opportunities are very limited. Indian industrialisation has forced the migration of man-power from agriculture to the industries. Further, an individual can shift from one job to another, from factory to factory. The chances for vertical mobility are unlimited. Contrary to it, in the agricultural society the opportunities are very limited. In India industrialisation has forced the migration of man-power from agriculture to the industries. Further, the jobs in the industries are to be filled according to the universal criteria viz. the skills and the performance of the candidate. The employment and mobility in the industries is not related and constrained by the ascriptive factors like caste, religion etc. 
 Urbanisation: Urban society is characterised by a widely differentiated and open system of ranking. This has led to a two dimensional mobility. First, the high degree of vertical from rural areas to urban areas which affects the mobility pattern of the society in various ways. In the urban society the status of the individual is determined by his achievements and performance and this gives him an opportunity to move up in the social ranking. Further the urban philosophy of life which is more characterised by the values of materialism, individualism, less spiritualism, competition, etc. forces an individual to move more and more upward in the social ranking. 
 Development of the means of Transportation and Mass Communication: This reduces the distance of space as well as time thus increasing the opportunities for social mobility. An individual can know about job opportunity at a place far away from his residence. He can apply for that job through correspondence and can travel to that place for interview or joining it. The scope for job opportunities has widened to a great extent with the means of transportation and communication and thus causing high rate 



 

 

of social mobility. 
 Demographic Factors: (i) In the rural areas with the increasing population the agricultural resources become insufficient for full employment. This forces the people to move out of the village in search of the employment in industrial and urban areas. 
(ii) A low rate of population growth at the upper strata generates the upward mobility from the middle and lower strata. In view of it, “The higher classes do not reproduce themselves and hence create demographic vacuum.” This vacuum is to be filled by the people from the middle or lower strata. 
(iii) A large proportion of the new generation in the upper strata fails to maintain its status. Particularly in the class of professionals high degree of vertical mobility may always be observed. 
(iv) Migration of the population to other countries also affects social mobility. For example, a large number of people from Punjab have gone abroad for better economic status. This has led to the migration of agricultural labourers from other states like eastern U.P. and Bihar. 
(v) Migration of population from one place to another within the country also generates social mobility. For example, migration of population from rural to urban areas, from cities to metropolitan cities, widens the scope of job opportunities and results in the high degree of social mobility. 
6. Opportunity Structure of the Society: Opportunity structure of the society to a great extent determines the extent and nature of mobility. The role structure of a developed society is highly differentiated and gives multiple opportunities to an individual for upward mobility. Sometimes a peculiar change in the opportunity structure leads to mobility in the concerned group of the population. For example, in rural India the use of metal utensils has ousted the role of rural potter. Contrary to it, the demand for industrial growth and better health has led to the high ranking of the two professions i.e. the engineering and the medical professions respectively. 
7. Motivational Factors: It is the aspiration for a high status in the individual and the group which leads to upward social mobility. It has been noted that the level of aspiration is not the same among individuals and groups. It varies according the social-cultural environment of the society. In the urban societies and open systems the aspirations of the people will be higher than in the rural societies and closed systems. In Indian society individuals show less motivation for high status due to the closed caste system and religious spiritualism. 
8. Mechanisation: Mechanisation has affected the social mobility vertically in two ways. Firstly, it has replaced the use of man power at various occasions thus forcing the people for changing their job. For example, the mechanisation agriculture with the use of tractor and other irrigation, has forced the agricultural labourer to move away towards industries in search of a job. On the other hand, mechanisation in the industries has created various job opportunities for semi-skilled labourers. 
9. Consumption Pattern: The consumption patterns of the society also influence the degree of social mobility. If the consumption pattern is clearly visible for different ranks the degree of upward mobility will be higher. For example, in urban areas the signs of the middle, upper middle and upper strata are more physical and 



 

 

observable. This gives a temptation for the lower ranking to achieve these status symbols by moving upwardly. Contrary to it, in rural areas the status symbols are not very specific; hence, individuals are less status conscious. 
10. System of Transfers and Promotions: The system of transfers and promotions in both private and government bureaucratic organisation also influences the social mobility.                                        
11. Government Policies: The government policies of every country, directly or indirectly, determine the pattern of social mobility. For example, in India the government’s policy of reservation is also a major factor contributing for the social mobility of the scheduled castes, tribes and weaker sections of the society. 
12. Mobility Leaders: Mobility leaders have also been found motivating their kinsmen to join them. For example, the migrated people of Punjab motivate and help their native persons to move out and achieve a better job opportunity. 
13. Western System of Education: The Western system of education and the equality of educational opportunities have greatly contributed to both horizontal and vertical mobility. Education helps in achieving better occupations particularly professional jobs like engineers, Doctors, Managers etc. It helps in achieving high economic status and social prestige. 
      

 
EDUCATION AND SOCIAL MOBILITY 

 Education is a social process. An educated person gets recognition, position and prestige everywhere in society. As a matter of fact, education abolishes social rigidity of structure, removes discrimination based on birth and destroys rigid stratification. In addition, education also strives to achieve higher ideals, obtains higher positions of rigid; formation of good habits and inculcation of permanent values. In short, education tries to develop ability and capacity in the individual to gain higher status, position of prestige and promotes effective social mobility. In the following lines we are throwing light on the mobility of teachers and students: 
 (1) Teacher’s Mobility: Generally teachers try to achieve their social position and status in their own professional associations and organisations. These associations are composed of teachers, lectures, readers, professors, principals, chairman, deans and vice-chancellors. Promotion from one position to a higher one promotes social status and prestige. In ancient times, the status of teachers was very high in society. But today the teacher has fallen from that high status of respect and prestige. The causes of this are as under: 
 (i)      Dissemination of general education. 
 (ii)     Increase in the number of students. 

 Less emoluments than in other professions. 
 Opportunities to achieve higher position among students. 
 Indiscipline among students. 
(2) Social Mobility of Students: Education is a means to achieve higher social status and position in society. Hence, all students try to obtain more and more 



 

 

education to gain higher and higher social status. Without education, achievement of higher status and social mobility is not possible. In the social mobility of students, the following elements play an important part: 
 (i) Amount of Education: Schools, colleges and universities impart education of different levels. Any student who is liable to receive education upto a particular level. Obtains social status and prestige suited to that level.  
 (ii) Content of Education: Educational curriculum also influences social mobility very powerfully. As a matter of fact, different subjects have different importance and value. We see that scientific subjects like engineering, medicine and technology are rated higher in comparison with humanities. The reason behind this is that persons having knowledge of science get higher social status and social prestige. Hence, there is intimate relationship between type of curriculum and social mobility. 
 (iii) Research Degree in Specialised Areas: Some scholars are able to achieve higher social status by their academic and research work in various fields of study. Thus, higher the academic achievements, greater is the social mobility.  
 (iv) Importance of College and University: Some Colleges and Universities have a higher recognition and greater academic rating among institutions of higher education. Students of such institutions of higher prestige get higher jobs easily in comparison with students receiving education in other institutions. Allahabad, Varanasi, Calcutta and some other universities in India together with Oxford and Cambridge Universities in England are famous for higher education. 
   Education and Downward Mobility 
 Education and social mobility are closely related. Education is capable to promote the growth and remove the backwardness of a country. In modern times there are some developed countries where due to advanced technology no further development is possible. In other words, advanced technology has achieved saturation with respect to some well-developed and affluent countries. In such countries the process of social mobility operates very little. But in under-developed and developing countries like our own, social mobility has unlimited possibilities. In such countries the more useful and productive is the education; the more is the social mobility. Here it may be borne in mind that in such developing or under-developed countries, only capable children will go up whereas the incapable and mentally retarded will go down. Education will achieve both these processes and attain a balance between these two kinds of social mobility – the upward and the downward.  
   Merits and Demerits of Social Mobility: 
 The following are the merits of social mobility: 

 Full and wholesome development of individual. 
 Higher positions to deserving persons. 
 Growth of social efficiency and social progress. 
 Remedy of mal-adjustment. 
 Promotion of national solidarity and plenty. 
 Progress of society towards stability. 



 

 

 Development of welfare and happiness. 
Demerits of Social Mobility 

 The following are the demerits of social mobility: 
 Disorder in rural and urban societies. 
 Development of pride and snobbery in individuals. 
 Constant discontent of individual with social order. 

          
       
                                
  SOCIAL EQUITY AND EQUALITY OF EDUCATIONAL OPPORTUNITIESIN THE CONTEXT OF INDIAN DEMOCRACY? 
 Aldous Huxley has remarked, “If your aim is liberty and democracy, then you must teach people the art of begin free and of governing themselves”. Democracy can never be successful without education. Wherever democracy has been unsuccessful, it has been because of the lack of education. In the democracy the government is composed of the elected representatives of the people and if the people are uneducated, they can never elect the right leaders and consequently can never create the right kind of government. In fact, it is impossible even to hope for democracy in the absence of education. It is difficult to expect a citizen to have responsibility if he is not even aware of his rights and duties. Bertrand Russell has commented, “Democracy in its modern form would be quite impossible in a nation where many men cannot read”. The truth of the matter is that education is a prerequisite for democracy. Only after proper education a citizen should be invested with his democratic rights. As Fichte, the German philosopher has commented, “Only the nation, which has first solved in actual practice the problem of educating perfect men, will then solve the problem of the perfect state.”    Although Fichte made this comment in the context of autocratic state, it can be judged only by the extent to which it contains educated people. As Hetherington puts it, “Democratic government, at least, demands an educated people”. Throwing light on the objectives of education in the 1949 meeting of the Universities Commission, Dr. S. Radhakrishnan stressed the fact that the democratic state recognizes the importance of the individual, and it is the process of development of this individual, which is called education. Hence, education is absolutely necessary for establishing a democratic society. Dewey has pointed out that democracy is inconceivable without education, because education alone can generate and instil the qualities which democracy demands as a prerequisite. Philosophers of the ancient Greek city state were aware of the significance of education. Both Plato and Aristotle laid stress on the importance of education for the success of democracy. Ernest Barker comments, “To Plato education was the most important function of the state and the most important function of the state and the department of education the most important state department which was particularly advocated for producing the philosopher kings to improve the men’s minds for becoming virtuous beings.” Plato, in his famous text, The Republic stressed not only the importance of education for democracy, but even formulated a plan for the education of men and women which made all kinds of development physical, mental, moral and aesthetic possible. Aristotle was of the opinion that the aim of the state is to make possible the achievement of the higher moral level and this can be reached 



 

 

through education alone. Thus, education is the most important function of the state. From one point of view, the state itself is a school in which the individual learn citizenship for Aristotle suggested that the aim of education was to produce good citizens. These truths were known not only to the ancient Greeks but also to Indian thinkers of ancient times. India has been the home of democratic ideal and principles from ancient times. Hermitages and places of worship were used as schools in which the sages tried to produce ideal citizens who could become useful members of society. But the modern age needs democratic education far more than was needed in ancient Greece or ancient India because modern democracies are so vast, and their problems so complex that the education of citizens is even more imperative today. 
   Importance of Education for Equity and Equality 
 The following things can be stressed in this connection: 

 Knowledge of rights and duties – If democracy is to be a success, it is essential that every citizen should be aware of his rights and duties because only then can he take active and productive part in the affairs of the state. This knowledge of rights and duties can be obtained only through education. Education socializes the individual so that he develops consciousness of duty. 
 Development of human Qualities – If the ideal of brotherhood is to be achieved by a democratic state, it is necessary for it to develop humane qualities in its members. Kant’s moral concepts throw important light on this. Only through education can such qualities as a high moral character, sociability, benevolence, patience, pity, sympathy and brotherhood, etc., be developed in the individual. 
 Faith in democratic Ideals – In order to make democracy a success, it is essential that its citizens must have faith in the democratic ideals. And this can be brought about only when they are adequately educated because it is only the educated person who realizes that the sole purpose of life is not the satisfaction of gross physical desires. The ideals of freedom, liberty, brotherhood, are more valuable and necessary. No one, but the educated individual can understand the circumstances and needs of another person before passing judgement on him. Only such a person can accept the idea of equality after recognizing human values as being the end to be achieved. 
 Fulfillment of Political Duties – In a democracy the government is elected by the people, and hence the responsibility for electing a good government depends upon them. And, if the people are unable to understand their political rights or to fulfil their political responsibilities, it is foolish to hope for a democratic government. This ability to recognise where one’s duty lies can come only through education. Educated people can properly assess the qualities and shortcomings of the various individuals who are fighting the elections, and of the various political parties and their plans and policies which they profess. In India, the absence of education is a big handicap in educating a truly democratic state because during elections, the ignorant people are persuaded to vote for the wrong persons, with the result that the governance of the county has failed time and again. Corruption is rampant. The Mudaliar Report points out that if democracy is anything more than voting blindly, then every individual must accept the task of independently thinking about all social, political and economic problems before deciding upon the party he wishes to support. But this is possible only when the entire electorate is educated to think independently. 
 Protection and Transmission of culture – In any state, ideals can be 



 

 

achieved only when change is accompanied by a parallel continuity, and this continuity with the past is maintained only through culture, the social heritage, which is passed on to the new generation through the medium of education. Hence, education is also required for transmitting culture to future generations and for protecting it.  
 Preventing exploitation – The ideal of democracy are opposed to exploitation of every kind, but if political, social and economic exploitation is to be eliminated from society, it is essential to have universal and compulsory education. In its absence, the rich and powerful people will never give up their advantage and habit, while the poor will never become sufficiently conscious of their rights or their ability to organise together and counter this exploitation. Educated people in a country are aware of their rights and they have the intelligence and training to fight exploitation or violation of their rights. Hence, education is the only real foundation on which democracy can be based. 

CONSTRAINTS OF SOCIAL EQUITY AND EQUALITY OF EDUCATIONAL OPPORTUNITY 
 Since attainment of social equality, equity is one of the fundamental rights guaranteed in our Constitution, efforts are being made to ensure that every child, rich or poor, male or female, physically normal or handicapped, socially deprived or privileged receives an equal choice to succeed as an adult. Therefore, compensatory education programmes such as special education, remedial education, provision of free ships or scholarships or other kinds of aids to socially and economically deprived students is being provided as a part of obligation to the constitutional provisions. 
 Constraints to equality: However, there are several constraints to bring equality in education in the developing society like India. These are discussed in brief below: 

 Constraints impose by the socio-economic system: An educational system only reflects the realities of its larger Socio-economic environment. While education helps social change, it is itself determined by social realities. The democratization of education often remains an illusion if inequalities and privileges are built into the functioning and values of the socio-economic system. If the urge for egalitarianism in education is genuine and dynamic, it will surely contribute to social-economic change as well as educational transformation. But the prospect of educational change are limited if the social-economic environment is not favourable and even resisted to change. 
 Constraints imposed by the lack of political will and clarity of societal goals: Problems concerning the expansion of educational facilities at various levels and the qualitative improvement of educational content depend upon the goals of society and the priorities it sets for reaching these goals. Education embraces the totality of a society, but the State or Government is the most important instrument for bringing about a change. The allocation of resources is determined by social priorities determined by the State, and in India education has so far received a rather low priority in terms of resources in spite of loud professions of its overriding importance. This has widened the gap between thought and action. The absence of political will for educational reform and transformation has been the strongest constraint. Our miserable performance in the efforts to eradicate illiteracy was largely due to the lack of political will for 



 

 

achieving this objective.  
 Constraints imposed by the dead weight of tradition: Another powerful constraint is strong, ingrained conservatism of the educational system which breeds its own vested interests in the form of institutions and their managers who prefer habit and tradition to change and innovation. Our universities are such institutions and often their autonomy is used to preserve outmoded tradition and offer resistance to change. The dead weight of tradition and vested interest stand in the way of experimentation and change, resulting in a state of unreality and irrelevance. We need to break the traditional conservatism of educational institutions by a more flexible and creative outlook that can generate and nature innovations and offer greater facilities for expression and fulfilment to diverse groups and individual aptitudes in vast and pluralistic society. The superficial attractions of uniformity must be rejected in the interest higher quality and greater creativity which result from the decentralization, flexibility, local autonomy and innovative actions. 
 Constraints impose by the Inadequacies of Planning: These essential elements for a wide participation in the process of educational change could not be realised on account of defective planning and lack of adequate implementation. Research and training programmes were neither developed adequately nor applied to qualitative improvements which failed to materialise. The institutional infrastructure remained almost the same in form and functioning as was inherited from the colonial period, and in several ways good institutions suffered from neglect. Quality declined; only quantity exploded, and we continued to project with pride inflated statistical information which ignored the rot that had set in. It is time now to establish a better planning machinery, to extend and improve upon training facilities and, above all, to ensure real and speedy implementation by active  participation of all concerned and a dynamic mobilization of social resources through decentralization and local initiatives. 
 Constraints Imposed by the Neglect of Various Constituents of the Education Process: The first most important step is to recognise the educational process and give it a central role in bringing about educational change. No worthwhile change will materialise unless the teacher is ready, the parents approve and the students understand and accept. This is possible only when teachers are fully involved in planning and decision-making at all levels and regular consultation takes place with parents and students. The Indian educational scene continues to be dominated by bureaucrats and politicians neglecting the teacher to a depressed status and passive role, and neglecting parents and students. Since Independence, the power of the politicians and the influence of the bureaucrats have tended to increase in the field of education at the expenses of teachers and parents, and students have not been in the picture at all. To ensure more effective and meaningful reform, we must now reverse those trends and give the teacher his due. While national policies must be finally made by people’s elected representatives, supported and assisted by the best technical knowledge available, such policies should be evolved in close consultation with those who are intimately involved in the educational process, that is, the teachers, parents and students. It is clear that the five constraints to educational change have to be taken into account and overcome in the planning and implementation of reform. We cannot ignore the limitation imposed by the realities of the larger socio 



 

 

economic, system, the lack of political will and clarity of societal goals and priorities, the dead weight of tradition, vested interest and ingrained conservatism of educational establishments, inadequacies of planning, research, training and implementation, and neglect of teachers, parents and students in the making of policies, decisions and plans of educational reform. Wider and deeper reflections on education and societal participation in the progress of change are clearly called for, and to realize these imperatives, active and dynamic association of teachers and parents is necessary, timely and crucial.  
 Present Educational Needs: The education of the future providing for man’s total life span must be oriented to his fulfilment as an individual person, as a creative worker, and as a member of his society at local, national and global levels. The educational programmes and processes should be related to the needs of contemporary man looking towards a fast changing future. The integrity, ability and wholeness of man, achieved through an appropriated system of education is the most precious asset of the individual and his society, and it is this aim which needs to be education.” 

EDUCATION OF THE SOCIALLY AND ECONOMICALLY DISADVANTAGED 
 In India Schedule castes and scheduled tribes have always been socially and educationally disadvantage groups. Government has always tried to bring them at par with the advantaged groups by means of providing scholarships, free ships and reservations etc. Here we shall study about some of the schemes provided by the government of India through constitution to bring them up in the social ladder through the means of education. 
Constitutional provisions: Article 46 of the Constitution state that, “The State shall promote, with special care, the education and economic interests of the weaker sections of the people, and, in particular of the Scheduled Castes and Scheduled Tribes, and shall protect them from social injustice and all forms of social exploitation”. Articles 330, 332, 335, 338 to 342 and the entire Fifth and Sixth Schedules of the Constitution deal with special provisions for implementation of the objectives set forth in Article 46. These provisions need to be fully utilised for the benefit of these weaker sections in our society.  
Commitment in NCMP: The UPA government has set six basic principles for governance. One of them is “To provide for full equality of opportunity, particularly in education and employment for scheduled castes, scheduled tribes, OBCs and religious minorities”. Besides, the National Common Minimum Programme (NCMP) of the UPA Government contains following provisions aimed at the welfare and employment of these communities:  

 UPA Government will take immediate steps to reverse the trend of communalisation of education that had set in the past five-years. 
 Steps will be taken to remove the communalisation of the school syllabus that has taken place in the past five-years. A review committee of experts will be set up for this purpose. 
 The UPA will ensure that nobody is denied professional education because he or she is poor. 
 All reservation quotas, including those relating to promotions, will be fulfilled 



 

 

in a time bound manner. To codify all reservations, a Reservation Act will be enacted. 
 The UPA Government is very sensitive to the issue of affirmative action including reservations in the private sector. 

Special provision: After independence, the Government of India has taken number of steps to strengthen the educational base of the persons belonging to the Scheduled Caste and Scheduled Tribes. Pursuant to the National Policy on Education-1986 and the Programme of Action (POA)-1992, the following special provisions for SCs and STs have been incorporated in the existing schemes of the:  
 Relaxed norms for opening of primary/middle schools; a primary school within one km walking distance from habitations of population up to 200 instead of habitations  up to 300 population. 
 Abolition of tuition fee in all States in Government Schools at least up to the upper primary level. In fact, most of the states have abolished tuition fees for SC/ST students up to the senior secondary level. 
 Incentives like free textbooks, uniforms, stationery, schools bags, etc., for the students. 
 The Constitutional (86th Amendment) Bill, notified on 13 December 2010 provides for free and compulsory elementary education as a Fundamental Rights for all children in the age group of 6-14 years. Education has become a Fundamental Right now w.e.f 1 April, 2010. 
 Sarva Shiksha Abhiyan (SSA): is a historic stride towards achieving the long cherished goals of Universalisation of Elementary Education (UEE) through a time bound integrated approach, in partnership with States. SSA, which promises to change the face of elementary education sector of the country, aims to provide useful and quality elementary education to all children in the 6-14 age group. 

The main features of the programme are: 
 Focus on girls, especially belonging to Sc/St communities and minority groups. 
 Back to school campus for out of school girls. 
 Free textbooks for girls. 
 Special coaching remedial classes for girls and a congenial learning environment. 
 Teachers’ sensitisation programmes to promote equitable learning opportunities. 
 Special focus for innovative projects related to girls education. 
 Recruitment of 50 per cent female teachers. 

District Primary Education Programme (DPEP) 
 The trust of the scheme is no disadvantaged groups like girls, SCs/STs, working children, urban deprived children, etc. There are specific strategies for girls and 



 

 

SCs/STs; however, physical targets are fixed, in an integrated manner including coverage of these groups as well. According to a study by NUEPA, schools in DPEP districts had more than 60 per cent students belonging to SC/ST communities. 
Mahila Samakhya (MS) 
 MC addresses traditional gender imbalances in educational access and achievement. This involves enabling women (especially from socially and economically disadvantaged and marginalised groups) to address and deal with problems of isolation and lack of self-confidence, oppressive social customs and struggle for survival, all of which inhibit their empowerment. 
National Programme for Education of Girls at Elementary Level (NPEGEL) 
 The NPEGEL under the existing scheme of Sarva Shiksha Abhiyan (SSA) provides additional components for education of girls under privileged/disadvantaged at the elementary level. The Scheme was implemented in Educationally Backward Blocks (EBBs) where the level of rural female literacy is less than the national average and the gender gap is above the national average, as well as in blocks of districts that have at least 5 per cent SC/ST population and where SC/ST female literacy is below 20 per cent based on 1991. 
Shiksha Karmi Project (SKP) 
 SKP aims at universities and qualitative improvement of primary education in remote, arid and socio-economically backward villages in Rajasthan with primary attention to girls. It is noteworthy that in Shiksha Karmi Schools, most of the students are from SCs, STs and OBCs. 
 Under the scheme of Kasturba Gandhi Balika Vidyalayas 750 residential schools are being set up in different areas with boarding facilities at elementary level for girls belonging predominantly to the SC, ST, OBC and minorities. The scheme would be applicable only in those identified Educationally Backward Blocks (EBBs) where, as per census data 2001, the rural female literacy is below the national average and gender gap in literacy is more than the national average. Among these blocks, schools may be set up in areas with concentration of tribal population, with low female literacy and/or a large number of girls out of school. 
 The scheme of Jan Shikshan Sansthan JSS_or Institute of People’s Education is a polyvalent or multifaceted adult education programme aimed at improving the vocational skill and quality of life of the beneficiaries. The objective of the scheme is education, vocational and occupational development of the socio-economically backward and educationally disadvantaged groups or urban/rural population particularly neo-literates, semi-illiterates, SCs, STs, women and girls, slum dwellers, migrant workers, etc.  
 Literacy campaigns have had an enormous impact on other social sectors. The campaigns have served the cause of promoting equity and social justice in society and fostering of a scientific temper and a sense of belonging to India’s great composite culture and consciousness of unity in diversity. 
 The Mid-Day Meal scheme is a successful incentive programme. It covers all students of primary classes in all government, local body and government aided schools in the country with the aim to improve enrolment, attendance and retention while simultaneously impacting the nutritional status of the children. 



 

 

 The Central Institute of Indian Languages Mysore has a scheme of development of Indian Languages through research, developing manpower and production of materials in modern Indian Languages including tribal languages. The institute has worked in more than 90 tribal and border languages. 
Kendriya Vidyalaya (KVs) – 15 per cent and 7.5 per cent seats are reserved for SCs and STs respectively in fresh admission. No tuition fee is charged from scheduled Caste and scheduled Tribes students up to class XII. 
Navodaya Vidyalaya (NVs) – Reservation of seats in favour of children belonging to SCs and STs is provided in proportion to their population in the concerned district provided that no such reservation will be less than the national average of 22.5 per cent (15 per cent for SCs and 7.50 per cent for STs) and a maximum of 50 per cent for both the categories (SCs & STs) taken together. These reservations are interchangeable and over and above the students selected under open merit. 
National Institute of Open Schooling (NIOS) – Concession in fee to SC/ST candidates The SC/ST students are given concession in admission. 
 Under the Scheme of strengthening of Boarding and Hostel Facilities for Girls Students of Secondary and Higher Secondary School cent percent financial assistance is given to Voluntary Organisations to improve enrolment of adolescent girls belonging to rural areas and weaker sections. Preference is given to educationally backward district particularly those predominately inhabited by SCs/STs and educationally backward minorities. 
 Out of 43,000 scholarships at the secondary stage for talented children from rural areas 13,000 scholarships are awarded to SC/ST students subject to fulfilment of criteria laid down. 
 NCERT focuses on the development of textbooks, teacher guides, supplementary reading materials, evaluation of textbooks, vocational education, educational technology, examination reforms, support to Sarva Shiksha Abhiyan (SSA), and education of educationally disadvantaged groups. 
 NCERT operates the National Talent Search Scheme for pursuing courses in science and social science up to doctoral level and in professional courses like medicine and engineering up to second-degree level subject to fulfillment of the conditions. Out of 1000 scholarship, 150 scholarships are reserved for SC students and 75 scholarships for ST students. 
 Educational development of Scheduled Castes and Scheduled Tribes in an area of major concern of NUEPA carries out a number of studies relating to educational programmes and schemes for scheduled castes and scheduled tribes. It has also been generating material relating to educational institutions and development of Scheduled Caste and Scheduled Tribes students. 
 UGC provides financial assistance to universities/deemed universities for the establishment of SC/ST cells in Universities to ensure effective implementation of reservation policy for SCs and STs. The UGC has established SC/ST Cells in 113 Universities including Central Universities to ensure proper implementation of the reservation policy. The Standing Committee on SCs/STs monitors and reviews the work undertaken by the universities/colleges. 
 As per the reservation policy, UGC has earmarked 15 per cent and 7.50 per cent 



 

 

reservation for SCs and STs respectively in appointments, both in teaching and non-teaching posts, admissions, hostel accommodation, etc., in universities/colleges, professional and technical educational institutions administered by the Central Government. State universities follow reservation policy as prescribed by respective state governments. The commission has been issuing guidelines/directive/instructions from time to time for implementing reservation policy of the Government of India. Apart from reservation, there is also relaxation I the minimum qualifying marks for admission for SC/ST candidates UGC has been implementing the programme of Career Orientation to education (vocationalisation of education) to ensure that the graduates have knowledge, skills and attitudes for gainful employment in the wage sector in general, and self-employment in particular for all including SCs/STs. It also provides financial assistance for Remedial Coaching to SCs/STs students. It provides financial assistance to the existing coaching centres to prepare SC/ST candidates for the National Eligibility Test (NET) conducted by UGC/CSIR. The Commission provides financial assistance for extension activities. Under the scheme, all groups of the society are covered including SCs/STs. 
 In order to contribute towards social equity and socioeconomic mobility of the under privileged sections of the society, UGC has introduced remedial coaching scheme at UP/PG level. The main objectives of the scheme are: 

 To improve the academic skills and linguistic proficiency of the students in various subjects. 
 To raise the level of comprehension of basic subject so as to provide a strong foundation for further academic work. 
 To strengthen their knowledge, skills and attitudes in the subjects where quantitative techniques and laboratory work are involved. 
 To improve the overall performance of these students in the examination. 
The commission has created a Central Pool Database of eligible SC/ST candidates and recommends their candidature positions in order to fulfill the prescribed reservation quota in universities and colleges. 
Periodic meeting f Registrars of Central Universities are organised to review the implementation of reservation policy in the Central Universities. A Special Monitoring Committee reviews the functioning of existing Cells. 
The scheme of Community Polytechnics undertakes rural/community development activities through application of science and technology in its proximity. It provides platforms for transfer of appropriate technologies to rural masses local communities. Preference is given in training to rural youths, SCs, STs, women, school dropouts and other disadvantaged groups and helps them to obtain need based gainful employment. The scheme of Community Polytechnics has been in operation in selected diploma level institutions since 1978-79. It applies science and technology through skill oriented non-formal training technology transfer and technical support services. 

 Engineering Colleges: The higher educational institutions administered by the Central Government including IITs, IIMs, National Institutes of Technology etc., provide reservation to the extent of 15 per cent and 7.50 per cent for SC and ST students respectively. Apart from reservation, there is also relaxation in the minimum qualifying marks for admission for SC/ST students. Seats are also reserved 



 

 

in hostels. However, in institutions run by the State Government, the reservation percentage varies as per the State Government’s policy. 
 SCP & TSP: From the allotted budgets of the Departments and Elementary Education and Literacy and Secondary and Higher Education, 16.20 and 8 per cent are allocated under the Special Components Plan (SCP) and the Tribal Sub-plan (TSP) for scheduled Castes and Scheduled Tribes respectively. The Department of Secondary and Higher Education has earmarked notionally RS.333.75 crore and 166.88 crore for SCP and TBP respectively out of the plan outlay of RS.2225 crore for Annual Plan 2004-05. Department of elementary Education and Literacy has earmarked notionally Rs.900 crore and 450 crore for SCP and TSP respectively out of the plan outlay of RS.6000 crore for Annual Plan 2004-05. 
 Literacy Rates: Adult Literacy Schemes of the National Literacy Mission have been implemented in nearly all the districts of the country. Special measures have been initiated to improve female literacy in low female literacy district (45) through focused interventions by Zilla Saksharata Samitis, Non-government Organisation, women volunteer teachers and Panchayati Raj functionaries. Emphasis is also being laid on provision of life-long leaning opportunities, imparting vocational skills, and improving income generation of neo-literates through the Continuing Education Programme, which is being implemented in 272 districts. 

The achievements made in the literacy rates of Scheduled Castes and Scheduled Tribes are also significant compared to those in the 1991 Census, i.e. 37.41 per cent and 29.41 per cent respectively. Besides, the growth in female literacy amongst the Scheduled Castes and Scheduled Tribes is also at a faster rate as compared to male literacy figures. 
 
 PROGRESS, PROBLEM, PRESENT AND FUTURE OF WOMEN EDUCATION IN INDIA. 
 
Historical Review  
 In India women education was encouraged in ancient days. One finds mention of numerous learned women in the Vedic and Upanishadic periods who were well versed in various disciplines of study. But situation changed during the Muslim period of India. The women were sent behind Purdah under the Muslim influence and the unsafe conditions prevailing in their society. But by the middle of the nineteenth century, some progressive Indians and Englishmen started working for their reawakening. This encouraged the development of their education. According to the recommendations of the Education Commission of 1882, some schools for women were opened with government grants. Certain private organisations also came forward and opened many schools and colleges for girls. By the beginning of the twentieth century, there were about 6107 schools for girls and there were 4,47,470 girls studying in them. Out of these 6107 schools, twelve were colleges, 467 secondary schools and the rest were primary schools. In 1904 Mrs. Annie Besent took a historical step for women education by starting the Central Hindu Girls School in Varanasi. In 1916 Lady Hardinge Medical College was established in Delhi. Henceforward many new schools and colleges for girls were opened and a number of stipends for girls were instituted as encouragement to poorer ones. Arrangements for transport for girls were also made. The government opened many schools for girls. Inspectress of schools was also appointed by the 



 

 

government for looking after the newly opened schools for girls. By 1917, there were about 12,30,419 girl students in 18,827 schools. The number of high schools for girls was 689. Few vocational schools were also opened for girls. The number of colleges for girls remained 12. The rest were primary schools for girls. 
 After the First World War was over in 1918, great efforts were made for expansion of women education. Mahatma Gandhi was the leader of this expansion. With him there were many top leaders and ladies of the country. Their efforts bore fruits, and by 1947 there were 31,14,860 girls studying in schools. Out of this number 40,843 were in vocational and industrial schools and 16,284 were in general schools. Thus by 1947, the progress in women education was three times. 
 After Independence the government considered its sacred duty to expand women education and many voluntary organisations also came forward to work for expansion of the same. In various Five-Years Plans separate funds have been allocated for women education. An attempt has also been made to introduce changes in the curriculum at all the levels of education corresponding the special interests and life–duties of girls. 
Aim of Women Education 
 While good progress has been made in the sphere of women education but this progress is not very heartening keeping in view the higher number of women in the country. However, during the last fifth years India has produced great women in different walks of life, science, literatures, various disciplines of studies in the universities and in political life of the country. These great women are comparable to any women in any part of the world in their specific spheres concerned. Various Committees and Commissions on education appointed by the government have emphasised the unique need and nature of women education. Evidently, the curriculum for girls should not be the same as that for boys. Happily, the educationists in our country are conscious of this due necessity. So suitable recommendations have been made by the various commissions on education for reforms of women education. 
The Government Efforts  

 General Structure – In India the Central Government has been constitutionally made responsible for women education. But since women education is considered as a part of general education, it is regarded as the responsibility of the State. It is the State government that does everything for expansion of women education. The administration of women education is just like that of education for boys. There are regional inspectresses of schools and other government officers for the inspection and supervision of girls’ schools. The Director of Education is the chief of women education as he is for boys’ education. In 1959 a National Council for Women Education was established for looking after the education of girls. It recommended that the women education should be treated as a separate unit of education and the State Governments should establish Advisory Council for Women Education and there should be a Joint Director for women education. It is hoped that the situation will go on improving as time passes. 
 Higher Education for Women – In view of the great zeal shown by girls for higher education, it is hoped that their number in universities and degree colleges will ever be on increase. Some necessary changes are also being introduced in the curriculum in order to suit their special interests and aptitudes. The girls are also 



 

 

attracted towards various professional courses, such as medical, engineering, teaching and nursing, etc. 
 Secondary Education for Girls – At the secondary stage the growth of women education has been more satisfactory. As the time passed, the old conservative traditions were relaxed and the girls were encouraged to get education which they desire. The curriculum has also been suitably modified at the secondary stage in order to suit their special requirements and tastes. 
 Primary Education for Girls – Primary education is the base for the development of secondary and higher education. Its development ultimately affects the development of onward stages of education. However, it has been estimated that only 30 per cent of the girls of primary school reach the fifth class i.e., they drop out earlier for one reason or the other. The government has a special responsibility for enforcing compulsory education for girls up to the secondary stage. 

Vocational, Special and Adult Education 
 Today, women are showing interests for professional education. Hence, it is a scared duty of leaders and rulers to provide adequate opportunities for professional education of women in order that they may also contribute of the national prosperity. Girls show special inclination toward teaching profession, after this their choice falls on nursing and medical profession than on some others. So special provisions have to be made for attracting them to the professions of their choice. For this, suitable stipends and other necessary facilities must be provided so that the desirous ones are not deprived of the education they want. Of course, there must be some norms which they must meet. But after they meet these norms, they must be given all the facilities for education of their choice. For this some institutions must be opened offering courses of their choice. Recently, it has also been observed that the women are showing inclination for social services. Hence, their interests in this area, too should be developed by giving them the necessary training. Specially trained women may also be encouraged to take up assignments in rural areas for some time. This will also promote the development of our villages. 
Problems of Women Education 
 Indian women are as capable as any women in any part of the world. But unlike women in many Western countries, Indian women are denied equal opportunities for working with men in many spheres of life. Constitutionally, Indian women have been granted equal rights with men, but practically speaking they are kept much behind men in various life activities. Hence, the women should be given equal rights with men everywhere according to their special interests and legitimate demands. While farming the courses of study for girls, special care should be taken of their unique life responsibilities and domestic demands. Accordingly, the curriculum should be modified. Co–education should be permitted. But for secondary education, separate schools should be opened n various parts of the country as many parents do not like co-education at the secondary stage. So women should be specially trained in various professional courses. India requires a large number of women teachers for primary and secondary schools. Hence, more training colleges should be opened for training of women teachers and more seats for women should be reserved in training colleges. Similarly, more seats should be reserved for women candidates in medical, engineering and other professional colleges. This will facilitate the growth of women education in 



 

 

various areas. If trained women workers or lady doctors and teachers are sent to work in rural areas, they should be given higher salaries and immediate facilities of residence and other minimum amenities for obvious reasons. 
Committee on Women’s Education (1957-59) Introduced 
 At its meeting held in July, 1957, Education panel of the Planning Commission recommended that, “A suitable Committee should be appointed to go into the various aspects of the question relating to the nature of education for girls at the elementary, secondary and adult stages and to examine whether the present system was helping them to lead a happier and more useful life”. This was placed before the Conference of the State Education Ministers (held in September, 1957). They agreed that a special committee should be appointed to examine the whole question of women’s education. Accordingly, the National Committee on Women’s Education was set up by the Government of India in the Ministry of Education, with Smt. Durgabai Deshmukh, Chairman, Central Social Welfare Board as chair person. 
Terms of Reference 

 To suggest special measures to make up the leeway in women’s education at the primary and secondary levels; 
 To examine the problem of wastage in girls’ education at these levels; 
 To examine the problem of adult women who have relapsed into illiteracy or have received inadequate education and who need continuation of education so as to enable them to earn a living and participate in projects of national reconstruction; 
 To surveys the nature and extent of material and other facilities offered by voluntary welfare organisations for education of such women and to recommended steps necessary to enable them to offer larger educational facilities to them. 

Major Recommendations  
(A) Special recommendations needing top priority 

1. Determined Efforts – The education of women should be regarded as a major and a special problem in education for a good many years to come and a bold and determined efforts should be made to face its difficulties and magnitude and to close the existing gap between the education of men and women is as short a time as possible. The funds required for the purpose should be considered to be the first charge on the sums set aside for the development of education. 
2. National Council – Steps should be taken to constitute as early as possible a National Council for the education of girls and women. 
3. Rapid Development – The problem of the education of women is so vital and of such national significance that it is absolutely necessary for the Centre to assume more responsibility for its rapid development. 

      
    
 



 

 

 
 


